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Abstract: This research arises from the university’s need to contribute to the training of professionals,
especially teachers, who, in turn are committed to contribute to a more sustainable and socially just
world at the institutions for which they are professionals. In this context, a pedagogical approach
emerges to promote the development of the civic and social competences of higher education students’
using the methodology of Service Learning. The aim of this study is to analyse the acquisition and
development of the socio-educational commitment and self-efficacy variables of student teachers
based on their participation in Service Learning programmes, comparing this with the results of
carrying out university volunteering activities. A quantitative correlational study was carried out
with preservice teachers (N = 207). The basic hypothesis is that the results would be in favour of
the participation in Service Learning activities on the fundamental variables of the study: socio-
educational commitment, teaching self-efficacy and self-efficacy in the creation of instructional
materials. For this purpose, a specific scale was designed to measure Teachers’ socio-educational
commitment with favourable psychometric characteristics. The results show sufficient empirical
evidence (p < 0.01) for the development of socio-educational commitment and self-efficacy variables
in favour of those who participated in Service Learning programmes.

Keywords: social responsibility; sustainable university; teacher education; social and emotional
learning; psychosocial development; volunteering; teaching self-efficacy; social justice; quality
education; education for sustainable development

1. Introduction

A worldwide, complex, and interrelated society, due to the phenomenon of globalisa-
tion, manifests new forms of learning to which the traditional instructional culture would
appear to have difficulties adapting to. Additionally, the COVID-19 pandemic and the
serious healthcare, social and human consequences it has caused around the world have
impacted the educational field, accentuated by the requirement to transform teaching and
learning models in a sudden and extreme manner [1–3], generating a high level of uncer-
tainties [4]. In the midst of this rapid change, there seems to be a consensus that society
can count on is a firm educational response [5], which involves working collaboratively in
terms of ecology and sustainability [6].

The importance of the events that we are experiencing has led us towards the adapta-
tion of an educational paradigm that coexists amid constant transformations, where the
university, beyond managing the knowledge society, is challenged to face a series of urgent
tasks, among which are task crucial to ensure a critical education and to strengthen social
commitment [7]. This situation has forced us to work on the idea of a new classroom
concept, the renewal of which goes beyond the replacement of some teaching methods
with others. This model revolves around an essential educational task that is none other
than ensuring that students establish real links between the knowledge acquired and the
potential situations that they will have to deal with professionally, socially, and person-
ally. Educational institutions face the need to make a proposition that goes beyond the
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curricular area to become involved in civic and moral objectives across the board, in line
with the ability to adapt and to develop skills, making students social agents of change
based on an education of solidarity and ethics. This would be a matter of overcoming
the individual–society dichotomy and facing global challenges through an active and
committed citizenship. This is where the leading role of higher education institutions
today acquires a remarkable importance; for the ability to establish relationships between
what is proposed in the classroom and what occurs in society [8]. This arises from the
need to establish a real connection among academic approaches and to promote a social
commitment among students [9].

The need for a new figure of the citizen emerging from the universities is defined by
a philanthropic profile based on personal responsibilities [10]. For this university-based
figure to emerge, learning has to balance the academic with the practical. However, if there
is one idea that is repeated it is that of social justice, constantly present in the academic
literature [11–14], even more so in times of the COVID-19 pandemic [15].

In this context, the socio-educational commitment construct acquires prominence by
locating in university centres the need to develop spaces for reflection and social action [16]
and to specify the evidence that speaks to a conversation between theory and practice in
real contexts [17], giving rise to a teacher competencies profile characterised by promotion
and socio-educational actions. This construct acquires its relevance in the research that we
are presenting because the aim of the study is to analyse the acquisition and development
of the socio-educational commitment of student teachers. The commitment in which the
social and educational aspects are combined with the motivational aspects, is defined
in our study in terms of Awareness of social justice, for the range of attitudes, and as a
Socio-educational action for the field of performance. These two dimensions are deeply
intertwined.

The university is one of the institutional referents that society has, both from the
perspective of educating and training qualified professionals and because it represents the
vanguard in the promotion of knowledge. Teachers, in turn, have acquired a new position
added to their role. In conjunction with teaching, research, and management, they perceive
that society demands a teaching profile that leads and promotes pro-social attitudes.

There are various methodologies that are compatible with the purpose of merging
the academic and the social. Service Learning is one of them [18], as is the inclusion in
undergraduate degrees of the subject, Education for Peace and Equality [19], Education
for Peace and Good Relations [20], education centred in Human Development [21], or
acknowledging the role of the university tutor as an agent of change [22]. Even so, Service
Learning enjoys a prominent position on campus as it has become part of the field of
educational innovation [23], possessing a structure that is included in universities’ new
management policies, in the strategy known as University Social Responsibility, currently
referred to as the concept, “sustainable university”.

A sustainable university is committed to its current actions as an institution, but
also to the training of professionals who in turn are committed to contributing to a more
sustainable and socially just world at the institutions with which they are professionally
associated. This is a change that Sirignano [24] synthesises in the transition from two
dimensions: research and education, to three dimensions, in which direct participation
in the progress of society is present. A way in which the university can respond to the
questions posed by the environment [25] and meet the requirements set out in the European
Higher Education Area, in which the promotion of social responsibility aligns with the
aim of contributing to the development of qualified and supportive citizens, is in the
civic learnings that are translated into community attitudes [26]. That is, to explore in
greater depth the discourse of co-responsibility between the university environment and
social structures to build a civic culture, promote an awareness of the most vulnerable
realities that become visible in an interconnected society, and build links with the needs of
disadvantaged environments.
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It is in this context that the Service Learning approach emerges, formulating a method-
ology committed to establishing synergies between the academic content and the students’
civic commitment [9]. The difficulty of implementing civic projects in academic pro-
grammes has found an answer in the field of innovation, establishing the relevance of the
construction of civic and social competencies [27] that structure the skills and attitudes of
an ethical, committed academic community with a global citizenship.

One of the challenges present at the outset of Service Learning has been to present a
project different from the volunteering actions that, intermittently and occasionally, have
accompanied academic routines. From an approach inspired by mainstreaming and cur-
ricular requirements, it has sought its space by integrating itself into the management
policies of the ethical quality entailed within the field of University Social Responsibility.
Within the framework of this renewed civic commitment of university centres, Service
Learning acquires a differentiated profile with respect to volunteering by adding different
methodological and evidentiary characteristics [18,28]; stressing the evaluation of learning
processes [29]; facilitating, together with experience, theorising and research [30]; connect-
ing with mobility and digital technologies [31]; developing emotional competencies [32];
and promoting civic literacy [33] that imbues students and graduates with the necessary
attitudes of responsibility and solidarity towards a society that is certainly in need of them.

The research we are presenting, based on Teacher Education in Spain, aims to address
the previously stated problem with the purpose of analysing the acquisition and develop-
ment of the socio-educational commitment of preservice teachers based on participation
in Service Learning programmes, while comparing it with the results of university vol-
unteering proposals. Therefore, the main variable of the study is the socio-educational
commitment.

Additionally, two secondary variables, both related to self-efficacy, have been taken
into account: teaching self-efficacy and self-efficacy in the creation of instructional materials.
Self-efficacy, understood as a relationship between expectations of personal effectiveness
and coping behaviours [34], has gained prominence in the definition of professional teacher
profiles, specifically in the search for leadership in educational communities [35] and in its
link with emotional competencies [36]; significant relationships have also been established
between collaborative work and self-efficacy [37] and between the proactive personality
and self-efficacy [38]. The evidence that shows that teacher self-efficacy is comparable
to knowledge and skills in teaching and learning processes [39,40] and the relevance of
associating social participation and commitment to the community with self-efficacy [41]
motivated us to assess the levels of self-efficacy present in Teacher Education and its effect
on a potential social, citizen and civic self-efficacy in future graduates.

Another particularity of our work materialised when assessing the effect of Service
Learning on teaching self-efficacy, with the assumption that preservice teachers have
regarding their performance, and whether this attitude is consolidated in a self-efficacy that
trains the student teacher to create instructional materials. This is because of the relevant
role that educational resources have in the learning process and because the majority of the
Service Learning programmes, and Volunteering activities were related with the selection
and design of instructional materials.

According to the literature, the performance of social activities has an impact on the
development of better attitudes of service to society. However, the type of activities that
are best for promoting these attitudes have not been studied in depth. We believe that
not all activities have the same impact and that those that are carried out in the university
environment as part of the students’ training plans will be more effective for this purpose.
That is to say, those activities that are carried out when taking into account the activities
of the students’ professional profiles bring the subjects closer to a quasi-professional
practice. For this reason, the fundamental hypothesis of our study is that service-learning
activities contribute more than volunteering activities to the development of civic and
social competences in student teachers, specifically socio-educational commitment, and the
strengthening of their entity as professionals, especially in their self-efficacy as teachers.
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In conclusion, the aim of the study is to compare the different effectiveness of vol-
unteering versus Service Learning activities on the development of socio-educational
commitment, teaching self-efficacy in the creation of the instructional materials of the
preservice teachers.

2. Materials and Methods

A quantitative correlational study was carried out with the application of a question-
naire and three specially designed Likert scales to measure the main variables of the study.
The study was conducted in a natural research situation, with education students at a
Spanish university.

The instruments were administered to all the students in Teacher Education, the
response was anonymous and voluntary. In the questionnaire, they were asked about
some socio-demographic variables and about their participation in volunteering and/or
Service Learning activities. Subjects who had not participated in any of these activities
were excluded from the study. It was, therefore, a non-probabilistic convenience sample.

Depending on the subject matter, studies in the social field tend to have some diffi-
culties in using experimental methodologies. Analysing activities that are voluntary in
nature, in which the subjects choose whether to participate, limits the possibility of creating
groups where the subjects are randomly assigned to the different experimental conditions.
This is the difficulty we encountered when carrying out the research. On the one hand,
as far as volunteering activities are concerned, students tend to carry them out in social
organisations other than the university itself and it is usual for them to be carried out
in parallel with their studies. On the other hand, Service Learning activities are usually
incorporated into the training activities of some subjects in their syllabi or are carried out
through the university’s own services outside their degree and, in some cases, are of a
voluntary nature. This may incorporate certain biases in our study as we have not been able
to control for extraneous variables such as time availability, attitude towards carrying out
services to society and other similar variables, which affect the results and the extrapolation
capacity of this research.

Therefore, the choice of methodology was largely conditioned to the specific situation
in which the research was carried out and the voluntary nature of the activities com-
pared. It would be highly desirable to be able to develop future studies with experimental
methodological approaches that would make it possible to reduce these limitations.

As a correlational study, the research design involved a single data collection of all
the research variables from all the subjects who took part in the study. Based on their
responses, subjects were classified according to their participation in Service Learning
activities, volunteering, or both. Their responses were compared with each of the main
research variables.

2.1. Participants

In this research, which was carried out during the 2018–2019 academic year, 207 pre-
service teachers at the Comillas Pontifical University participated. These students were
mostly women 194 (93.7%), while 13 (6.3%) subjects in this group were men. The mean age
of the group was 20.56 years (SD = 1.4).

In terms of degrees, 119 students (57.5%) were studying for a Primary Education
degree and 88 (42.5%) for a degree in Early Childhood Education.

The distribution in terms of the years of the course was balanced: 51 students (24.6%)
were in 2nd year, 58 (28%) in 3rd year, 50 (24.2%) in 4th year and 48 (23.2%) in 5th year. First-
year students were excluded from the study as they had not yet completed any university
Service Learning projects. It was therefore a non-probabilistic convenience sample.

2.2. Variables and Instruments

A questionnaire was provided to all the students involved, which collected a set of
sociodemographic variables with two questions referring to whether they had participated
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in volunteer and Service Learning activities. This instrument also collected information on
the three variables of the study that were measured through six-point Likert scales ranging
from 1 (very little/barely capable) to 6 (a lot/very capable).

For the main variable of the study, an ad hoc scale was designed to measure socio-
educational commitment of the preservice teachers.

Socio-educational commitment, as defined above, is the attitude of teachers that leads
to their sensibilization to social justice issues, especially educational issues, and causes
them to carry out educational activities in social environments.

To create this scale, a process of operationalisation of the variable was carried out con-
sidering two main dimensions: the awareness of social justice in educational environments,
and socio-educational action, which corresponded to the behaviour of socio-educational
commitment carried out by trainee teachers in their professional practice.

A set of 16 items was designed, 8 for each of the two dimensions. A basic validation
process was conducted after the scale was applied.

In order to validate the scale, analyses were carried out to check the discriminatory
capacity of each item and its association with the rest of the items of the scale through
Pearson correlations and an analysis of the change in the internal consistency of the scale
without the item (Cronbach’s alpha). In addition, the saturation indices of each item in the
factors extracted from the scale were checked in a first exploratory factor analysis carried
out with the scale. With this information, the included items decreased the alpha of the
entire scale and at the same time their saturation index did not clearly associate them with
one of the factors which was eliminated.

From the evaluation of the statistical results, it was decided to eliminate 3 items that
referred to the first dimension, leaving a definitive instrument (Table 1) with 13 items: 5 of
the dimension Awareness of social justice and 8 of the dimension, Socio-educational action.

Table 1. Items of the scale to assess the socio-educational commitment of preservice teachers.

Dimension Items

Awareness of social justice 1. Be aware that there are social realities different from your
own.

2. Raise awareness of the real needs of people at risk of leaving
school early.

3. Take the responsibility of committing yourself to educational
actions of a solidarity nature.

4. Evaluate that the committed exercise of your profession will
contribute to improving society.

5. Feel the personal satisfaction of providing a service according
to the concept of social justice.

Socio-educational action 6 Discover the connection between curricular content and
educational projects for developing countries.

7 Develop the social responsibility intrinsic to the role of a
preservice teacher.

8 Reflect on what it means to promote justice in the professional
practice as a teacher.

9 Find solidarity sensitivities in contexts other than the
academic.

10 Direct your actions to the achievement of common
agreements and objectives through a consensus with other
social groups.

11 Align your performance with the values of humanism and
justice.

12 Undertake actions that improve society’s appreciation and
recognition of teachers.

13 Integrate cognitive aspects of learning with attitudinal, ethical
and moral aspects.
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With the final version of the scale, an exploratory factor analysis of principal com-
ponents and Varimax rotation were carried out. The adjustment data were appropriate:
the Kaise–Meyer–Olkin measurement had a value of 0.935 and the Bartlett sphericity was
significant. The analysis concluded that two factors coincided in their content with the
dimensions raised in the operationalisation process. In Table 2 one can analyse the rotated
components matrix, where Factor 1 refers to the socio-educational action dimension and
factor 2 refers to the awareness of social justice dimension. The total explained variance
was 64.42% (36.34% for the first factor and 28.08% for the second factor), which indicated
an appropriate explanatory power of the factorial structure.

Table 2. Matrix of rotated components from the socio-educational commitment scale.

Item No. Factor 1 Factor 2

12
11
10
8

13
7
9
6

0.788
0.788
0.780
0.771
0.769
0.715
0.638
0.467

1
2
3
4
5

0.851
0.798
0.729
0.655
0.646

In addition, the internal consistency of this instrument was analysed. A Cronbach
alpha of α = 0.931 resulted from the global scale. The internal consistency of the sub-
scales that corresponded to the two dimensions of the instrument was worth noticing,
α = 0.866 for the sub-scale of awareness of social justice and α = 0.911 for the sub-scale of
socio-educational action. Therefore, both, the content structure of the general scale and
its capacity of discrimination were appropriate. These data confirm the structure of the
dimensions of the analysed construct.

The secondary research variables are general teacher self-efficacy, as well as self-
efficacy for the selection and design of instructional materials.

General teacher self-efficacy can be defined as teachers’ own perceptions of their
abilities to perform their roles as teachers adequately. In other words, teachers’ confidence
in their own ability to help students to learn. This perception includes their ability to or-
ganise teaching processes, set objectives and competences, schedule learning activities and
evaluate the results achieved by their students, as well as their communication, motivation,
and classroom management skills.

A reduced scale of the one proposed by Prieto [39] was used to measure this variable.
The original scale was composed of 44 items, with a factor structure of 4 dimensions: (1)

Planning of teaching, (2) Involvement of students in learning, (3) Interaction and creation of
a positive climate and (4) Assessment of learning and teacher self-assessment. The authors
note that, in the validation of the scale, a Cronbach’s alpha of 0.947 was obtained. The
reduced 12-item scale (Table 3) applied in this research had a factorial structure of 2 factors:
(1) Involvement and interaction with learners and (2) Teaching planning. This reduced
scale had an internal consistency of α = 0.885 in the sample of this study.
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Table 3. Items of the reduced 12-item scale to assess general teacher self-efficacy.

Dimension Items (Indicate the Extent to Which You Feel Capable to...)

Involvement and interaction
with learners

1. Give students an active role in class, more as builders of
knowledge than recipients of information.

2. Adapt, when planning lessons, to the needs of the
students (motivation, interests, and knowledge, etc.).

3. Encourage positive attitudes towards the lessons.
4. Introduce changes in lessons if this is required by the

process the students follow while learning.
5. Encourage student participation in class.
6. Make students understand the meaning and usefulness

of what they are learning.
7. Be flexible in your teaching even if you have to change

the original plan.
8. Actively involve students in the learning activities that

you propose in class.

Teaching planning 9 Spend enough time planning lessons.
10 Prepare the material you are going to use in class.
11 Review your teaching practices to identify areas for

improvement.
12 Design the structure and content of each lesson.

The other secondary variable in the study was self-efficacy in the selection and design
of instructional materials. We can consider this variable as the confidence that the subjects
have when being able to select, adapt or design instructional materials that consider the
specific needs of the learners. For its evaluation, the authors used a set of 5 items (Table 4)
that they formulated for this purpose. This scale had a remarkable reliability with a
Cronbach alpha of α = 0.902.

Table 4. Items of the scale to assess self-efficacy in the selection and design of instructional materials.

Items (INDICATE the Extent to Which You Feel Capable to...)

1. Select the most appropriate material resources for each student group.
2. Identify which didactic resources would be necessary to carry out teaching/learning

activities in specific educational settings.
3. Adapt existing teaching materials to the specific needs of an educational community.
4. Design and develop specific instructional materials taking into account the needs of the

learners.
5. Design and develop teaching materials with limited resources according to the educational

context in which the school is located.

The data collection process was carried out in the second quarter of the 2018–2019
academic year through online questionnaires whose link was provided to the students by
email through the tutors so that the students could fill them out autonomously.

3. Results

Of the total of 207 students, 77.8% (161) participated in some volunteering activity
and 58% (120) in a Service Learning project. Ninety-one of these students (44% of the total)
carried out the Service Learning project as part of one of the modules in their curriculum;
most of them (70.73%) in relation to some of the subjects in their curriculum and the rest
(29.16%) through activities carried out by other services of the university.

These data show the high participation of students in education undergraduate degree
courses in both volunteering activities and Service Learning activities.

In order to be able to complete an adequate analysis of the data collected (Table S1:
Study data collection) with the different scales, the overall scores of the sample in each
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of the variables of the study were calculated. A general descriptive study was conducted
with the mean (M) and standard deviation (SD).

In Table 5, we can see that all the scores are very high in all the variables of the study
with respect to the different scales; in all cases, the results are very high and homogeneous.
The minimum and maximum values of each scale are shown in brackets.

Table 5. Descriptive statistics of the variables of the study.

Variable Dimensions M SD

Socio-educational commitment

Awareness of social justice (5–30) 25.77 4.09
Socio-educational action (8–48) 38.03 6.49

Total (13–78) 63.80 9.86

Secondary variables Teaching self-efficacy (12–72) 57.54 7.32
Self-efficacy with materials (5–30) 22.95 4.05

Note: N = 207 students.

As indicated above, the aim of the study is to ascertain the main effect of carrying out
Service Learning and Volunteering programmes and the effect of their interaction on the
main variable of the study, which is socio-educational commitment, and the secondary
variables, namely General teaching self-efficacy and Self-efficacy in creating materials.

In order to analyse the impact of the volunteering and Service Learning activities
on the main variables of the study, a two-factor Analysis of Variance (ANOVA) was
implemented for each of the variables to ascertain the main effect of carrying out Service
Learning and Volunteering activities and the interaction effect between these two factors.
The data analysis program SPSS version 26 was used.

Table 6 shows that the main effect of carrying out Service Learning programmes was
statistically significant in terms of socio-educational commitment (p < 0.01), and in the
dimension of socio-educational action (p < 0.05) of this variable, in favour of those who
participated in this activity. However, the analysis in assessing the effect of volunteer
activities was not significant in any of the dimensions of socio-educational commitment.
Moreover, neither was the empirical evidence found on the existence of interaction between
the joint performance of Service Learning activities and volunteering work, nor in the
awareness of social justice, nor in socio-educational action.

Table 6. Results of the ANOVA for the main variable.

Variable/Dimension
Factor 1:

Service Learning
Factor 2:

Volunteering Interaction

F Partial Eta2 F Partial Eta2 F Partial Eta2

Socio-educational commitment 9.428 ** 0.044 0.162 0.001 0.007 0.001
Awareness of Social Justice 2.528 0.012 1.164 0.006 1.529 0.007
Socio-educational Action 6.815 * 0.032 2.448 0.012 0.127 0.001

Note: * p < 0.05; ** p < 0.01.

Similarly, a two-factor Analysis of Variance (ANOVA) was performed for each of the
secondary variables of the study. The results are displayed in Table 7.

Table 7. Results of the ANOVA for the secondary variables.

Variable/Dimension
Factor 1:

Service Learning
Factor 2:

Volunteering Interaction

F Partial Eta2 F Partial Eta2 F Partial Eta2

Teaching self-efficacy 14.204 *** 0.065 0.071 0.001 2.354 0.011
Self-efficacy with materials 11.608 ** 0.054 0.316 0.002 1.817 0.009

Note: ** p < 0.01; *** p < 0.001.
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Table 7 shows that the main effect of the performance of Service Learning programmes
was statistically significant in the two secondary variables of the study: general teaching
self-efficacy and self-efficacy in the production of materials (p < 0.001 and p < 0.01, respec-
tively), in both cases in favour of the subjects who performed this activity. However, the
main effect of volunteering work was not significant in either of the two secondary vari-
ables of the study. Neither was empirical evidence found on the existence of an interaction
between the joint performance of Service Learning activities and volunteering, nor in the
general teaching of self-efficacy, nor in the self-efficacy of the design of the materials.

To verify the relationship between the different variables of the study, a study of the
correlations was carried out through Pearson’s r-coefficient. Table 8 shows the results and
it is clear that, in all cases, the correlation was statistically significant (p < 0.01) among all
variables.

Table 8. Correlations between the different variables of the study.

Awareness of Social
Justice

Socio-Educational
Action

Teaching
Self-Efficacy

Self-Efficacy with
Materials

Socio-educational action 0.724 **
Teaching self-efficacy 0.417 ** 0.439 **

Self-efficacy with materials 0.381 ** 0.453 ** 0.785 **
Socio-educational commitment 0.891 ** 0.958 ** 0.462 ** 0.456 **

Note: N = 207; ** p < 0.01.

4. Discussion

This research arises from the necessity for the university to contribute to the training
of professionals, specifically teachers, who in turn are committed to contributing to a more
sustainable and socially just world at the institutions they are professionally associated
with.

As previously mentioned, the aim of this study is to analyse the impact of Service
Learning programmes on the development of civic, social and professional competences
in student teachers and their possible differentiation with respect to participation in vol-
unteering activities. After carrying out this research, the results show sufficient empirical
evidence (p < 0.01) for the development of socio-educational commitment and self-efficacy
variables in favour of those who participated in Service Learning programmes. Therefore,
we can conclude that participation in teacher education Service-Learning programmes
is shown to be more relevant than participation in volunteering projects in the devel-
opment of the global socio-educational commitment, as well as in the strengthening of
teaching self-efficacy and self-efficacy in the selection and design of instructional materials.
Consequently, the fundamental hypothesis of our study has been verified.

With regard to the difference between Service Learning and the Volunteering variable,
from the analysed data, we conclude that what is truly effective is to participate and
perform Service Learning; participating in a Service Learning programme is the best way
to develop the socio-educational commitment of teachers, and demonstrates that the effect
of Service Learning activities is not the same as that of volunteering.

Service Learning has generated extensive educational research with a growing sci-
entific production [42], in which international organisations have carried out parallel
assessments of civic participation and Service Learning activities [43]. Service Learning
represents the opportunity to validate learning, to establish the relationship between expe-
riential activities and learning outcomes [44], the latter being one of the main reasons for
its growth.

The conclusion of our study underlines the importance and value of Service Learning
in many different aspects already acknowledged by numerous researchers. On the one
hand, the results are consistent with those from other studies, according to which the
pedagogical practices of Service Learning correlate with a change or the promotion of
pro-social attitudes both among teachers [45] and students [46]. On the other hand, the
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results emphasise that those students who participate in Service Learning projects develop
a commitment to their environment from a transformative perspective in a special way [11],
encouraging students to develop critical thinking skills and multicultural awareness [47],
acquire intercultural skills, learn to recognise and mediate in their community [48], and
prepare future teachers to face injustice and work toward socially supportive actions [12].

Additionally, this research extends the study of the relation between the Service Learn-
ing methodology and pro-social and social justice attitudes by introducing the dimension
of volunteering, which represents a differential contribution with respect to previous stud-
ies. The academic literature on this topic lacks the simultaneous analysis of both Service
Learning and Volunteering on the development of pro-social and civil attitudes. This
research’s added value is precisely the jointly evaluation of these variables.

Finally, another particularity of our study materialised in assessing the effect of
Service Learning on teaching self-efficacy, an indicator of both the levels of learning among
students [49] and the degree of satisfaction among teachers [50].

The link between self-efficacy and civic participation is shown to be important [41,51],
as well as the skills-based training provided by Service Learning programmes [52]; but
studies are significant as they correlate the improvement of the self-efficacy of students
with the training and development of Service Learning programmes [53] or with the
development and perception of an effective teaching personality [54], and our results are
thus consistent with comparable studies.

Moreover, the data obtained from the research allows us to conclude that, of the
analysed variables, the teaching self-efficacy variable and its correlation with Service
Learning presents higher levels of correlation than in the case of volunteering. In addition,
this shows that the students who display a greater socio-educational commitment (both
in general and in its two dimensions) are also those who have a greater general teaching
self-efficacy and self-efficacy with the use of materials.

Our research provides approaches to the current knowledge of the subject of study,
but it also shows some limitations that we will try to minimise in future works. It would
be convenient to continue deepening the subject with experimental studies that specifically
relate to the learning methodologies aimed at promoting the development of civic and
social competencies in higher education which do not include the limitations inherent to
correlational and quasi-experimental studies.

Moreover, although we are of the view that the variables that we have addressed
define the social commitment of future teachers, it would also be important to analyse other
predictive variables, such as the family component or participation in social programmes in
the stages of compulsory education. In this sense, it could also be interesting to expand the
research with a sample that provided a greater heterogeneity with respect to the university
degrees studied. This would facilitate a more complete view of pro-social attitudes on
university campuses.

The popular image of the university in society is that of a centre of knowledge and
research, as well as a professional space. The COVID-19 pandemic has forced an adapta-
tion in which digital technologies have been reorientated towards hitherto unaddressed
teaching and learning models [55]. However, the real crossroads is in structuring the right
interrelationship between society and the university.

This study provides evidence and reasons for higher education institutions to con-
tinue to promote Service Learning programmes in order to minimise the distance between
university centres and the new social realities from the strategy of University Social Re-
sponsibility [24], in what Oakes, Lipton, Anderson and Stillman [56] have called ‘teaching
to change the world’ (p. 427). Training teachers in socio-educational commitment is a
pillar of the sustainable university as teachers become diverse and inspiring agents for
the sustainability and social justice awareness of their own students in their professional
future.

In any case, it can be concluded that at the time of assessing Service Learning in student
teachers, higher education institutions will have to face the challenge of incorporating
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it into their curricular programmes [33]. They would also have to develop curricular
structures that promote civic and social competency. The university of the 21st century
deals with the responsibility of assuming a social and educational role that fosters civic
attitudes related to social justice and performance, in line with socio-educational, solidarity
and ethical actions.

Supplementary Materials: The following are available online at https://www.mdpi.com/article/10
.3390/su132011445/s1, Table S1: Study 1 data collection.
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