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SHORT DESCRIPTION  
 

 
The subject Psychoeducational processes offers students the opportunity to reflect on 
the fundamental ingredients that contribute to the training of fully developed 
individuals. Likewise, it aims to assist in designing, planning, and developing positive 
and effective learning experiences in diverse contexts. 

In order to teach and promote personal development (in any context), it is necessary 
to understand how people learn. Therefore, the processes underlying learning are 
analyzed, and emphasis is placed on both the personal and social elements, as well 
as the cultural aspects that shape what an individual becomes. 

 
 

CONTENTS AND STRUCTURE  
 

TOPIC 1: Learning and Teaching. 
Foundations and Knowledge Acquisition. Constructivist Perspective. 
Characteristics of Good Learning. 
Analysis of Contexts and Promotion of Learning. 
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TOPIC 2: Psychoeducational Processes and their Implications in Learning. 
Motivation and Emotion. 
Perception, Attention, and Memory. 
Thinking and Language. Metacognition. 
Processes of Personal Identity Construction. 
 
TOPIC 3: Practical applications of Psychology for learning contexts. 
Learning to Learn. Learning Strategies. 
Resilience in the Educational Context. 
 

 
 

METHODOLOGY  
 

 
Individual participation, work in pairs or small groups, and interaction within the 
classroom group are essential for the development of this course. 
 
The methodology of the subject is predominantly active, aiming for students to 
always play a leading role. It relies on the dialogue and class debates led by the 
teacher and on the discussions triggered by their presentations, as well as on the 
questions proposed by the teacher. Therefore, it will be essential for students to 
engage in their own learning process, keeping a proactive attitude. 
 
Throughout the course, students will individually or in teams carry out practical 
assignments, including the analysis of different learning situations and contexts 
(including non-formal and informal contexts, such as museums), role-playing, 
observations of reality, oral presentations, etc. 
 

 
 
ASSESSMENT AND GRADING 
Assessment type Assessment criteria Percentage 
FINAL EXAM Proof of having acquired the necessary skills to 

pass the subject. 
 

40 % 

GROUP 
/INDIVIDUAL 
ASSIGNMENTS 

Participation and completion of the proposed 
activities during different sessions. 
Development and presentation of the group 
project. 

40 % 

PARTICIPATION Active participation 20% 
 
– Committing any serious academic misconduct, such as plagiarism of previously 

published material, or copying in the exam or any other graded activity, will imply 
not being able to pass the course in the ordinary assessment period. 
 

– At the beginning of the term the professor will announce the office hours for the 
course. Tutorials are an essential part of the development of the course, and 
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students may attend tutorials during the course within those office times, but it is 
recommended that they are arranged in advance with the professor.  

 
– Any non-face-to-face learning activity that requires the submission of an 

assignment/document, etc. will be submitted by the student through Moodle, 
always in PDF format. 

 
– To be able to take the final exam, students must not have missed more than one 

third of the classes without justification. If this requirement is not met, the student 
may lose the right to be assessed both in the ordinary and extraordinary assessment 
period (art. 93-1 of the General Regulations). Failure to attend to the first hour of a 
two-hour lecture, means having missed the whole session in terms of attendance, 
regardless of whether or not the student the second hour. 

 
 
STUDENT WORKLOAD (in hours) 
CONTACT HOURS OUTSIDE CLASSROOM OVERALL  
60 90 150 
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