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RESUMEN/ABSTRACT AND KEYWORDS

RESUMEN

En este trabajo de fin de grado (TFG) se propone una Programacion General Anual (PGA)
de la asignatura de Inglés o Primera Lengua Extranjera para el segundo afio de Educacién
Primaria.

Durante el transcurso del afo escolar, se desarrollan nueve Unidades Diddacticas por
medio del enfoque metodoldgico E-S-R-I, disefiado por la profesora y doctora Sonia de
la Roz (Universidad Pontificia Comillas). En ellas se aborda un proceso educativo basado
en los cuentos y vertebrado por un eje comun: las emociones. De esta manera, se
promueve un proceso de aprendizaje significativo y memorable enriqueciendo, al
mismo tiempo, el vocabulario de nueva adquisicién y el desarrollo de las cuatro
habilidades principales (comprension oral, expresiéon oral, comprensidon escrita y
expresion escrita), asi como de la fonética.

Con el propdsito firme de desarrollar la significatividad y funcionalidad, se aboga por
generar un clima estimulante y motivador para el alumnado. Por ello, al comienzo de
curso, se descubre en el aula la misteriosa carta de un extraterrestre llamado E.T, quien,
tras haber aterrizado en La Tierra de manera subita e inesperada, requiere ayuda para
adaptarse a nuestro mundo. Esta simpatica mascota nos acompariara al finalizar cada
unidad, cuando los alumnos realicen materiales en relacién a los nuevos aprendizajes
adquiridos para ensefarle lo aprendido. Semanalmente y de forma simultanea, con el
fin de descubrir nuevos paises, los alumnos se lo llevardn a casa.

En cuanto al enfoque metodoldgico que se pretende abordar en el transcurso de las
unidades didacticas, cabe destacar el aprendizaje cooperativo. Para ello, se agrupa a los
alumnos en seis equipos heterogéneos y se otorga un rol a cada miembro: coordinador,
supervisor, moderador y portavoz. Esto, junto a la atenciéon personalizada e
individualizada, y la creacién de diversos recursos y apoyo constante a los alumnos con
Necesidades Educativas Especiales, propicia una interaccién social y una
interdependencia positiva entre los educandos, quienes se apoyan los unos en los otros

para alcanzar los objetivos de aprendizaje propuestos.

Palabras clave: Programacién General Anual, Segundo Primaria, Inglés, Emociones,

Aprendizaje basado en cuentos.



ABSTRACT
This final degree project presents an Annual Syllabus of the English or First Foreign

Language subject for Grade two of Primary Education.

During a full school year, nine Didactic Units are taught through the methodological
approach E-S-R-l, designed by the professor and doctor Sonia de la Roz. They deal with
an educational process based on story-based learning and structured by a common axis:
emotions. This way, a meaningful and memorable learning process is promoted,
enriching at the same time the acquisition of new vocabulary and the development of
the four main skills (oral comprehension, oral expression, written comprehension and

written expression), as well as phonics.

With the firm purpose of developing meaning and functionality, it is advocated to
generate a stimulating and motivating climate for students. Therefore, at the beginning
of the school year, a mysterious letter of an alien named E.T is discovered in the
classroom, who, after having landed on Earth in a sudden and unexpected way, requires
help to adapt to our world. This nice mascot will accompany us at the end of each unit,
when the students make materials in relation to the new learnings acquired to teach
him what they have learned. Weekly and simultaneously, in order to discover new

countries, the students will take it home.

Regarding the methodological approach that is intended to be addressed in the course
of the didactic units, cooperative learning should be highlighted. To do this, the students
are grouped into six heterogeneous teams and a role is assigned to each member:
coordinator, supervisor, moderator and spokesperson. This, together with personalized
and individualized attention, and the creation of various resources and constant support
for students with Special Educational Needs, fosters a social interaction and a positive
interdependence among the students, who support each other in order to achieve the

proposed learning outcomes.

Keywords: Annual Syllabus, Year 2 Primary, English, Emotions, Story-based instruction.
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1. GENERAL WORK PRESENTATION

No matter how hard | try, | cannot remember my first English class at school. | only
remember the uncertainty and the confusion | felt when | arrived with only three years old
to a school where the teachers did not speak my language. However, | also remember how
school was for me a place to learn while enjoying myself. | remember the numerous projects
we carried out and how we all immersed ourselves in them. Therefore, since that very

moment | knew it: | wanted to be like my English teachers when | grew up.

When | moved to Madrid, |, unfortunately, said goodbye to those English teachers | admired.
| came to a school where the English subject was feared and hated and | could not
understand why. Little by little | realized how the classes were only dedicated to English
grammar and vocabulary; | realized the little interaction and the little protagonism that we
as students received in our own learning processes, and | understood why this subject felt so
heavy in my classmates. It was at this time that | reaffirmed my decision to become an
English teacher when | grew up.

From the first moment | stepped into the school, English became a companion that has
always been by my side to open my mind; and as a future teacher, it is my function to make
the students feel that company too, and to make them see that English can also be fun and a

gateway to an infinity of worlds, roads, cultures and adventures.

About two years ago | met the person | consider my guide, mentor and friend: Maria. A
teacher who appeared during my internships at a school. She opened my eyes and made me
see again how much fun it can be to learn through literature. From that moment | met her |
decided that | would use story-based learning to teach English when becoming a teacher.
Maria showed me the importance of educating awakening students' attention and interest.
For this reason, she defended story-based learning as an essential tool to create that initial
spark in children and to involve them in their own learning processes through stories.
However, | wanted to go a step further and link that motivation through stories with

emotions. Literature is full of them, real emotions with which children can empathize, learn
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and get excited at the same time; thus promoting the pleasure of reading, emotional

management and knowledge, and above all, the desire to continue learning.

When developing my end-of-degree project, | had these initial ideas really clear: emotions
and story-based learning would be the basis of my work’s methodology. Regarding my
choice of school grade, | chose second year of Primary Education because | believe that in
this period students are in a fundamental stage to lay the foundations of this subject and

make them solid enough to offer students support in the future.

Through these experiences and decisions, | began to build this end-of-degree project little by
little; creating nine didactic units based on stories and having emotions as a common axis. |
also decided to introduce an additional motivational axis because | wanted the students to
see and be aware of the fact that their learning had a purpose; so | introduced E.T, an alien
who would land on Earth in a sudden and unexpected way and would send us a letter asking
for our help in order to adapt to our world. In this way, all the learnings acquired throughout
the units would be destined to the elaboration of materials destined to our friend E.T in

order to undertake this process of help and achieve his adaptation in The Earth.

Overall, | can conclude that throughout all the units a process of experiential and motivating
learning is carried out in which the students observe the functionality of it, since all the units
are worked in a cross-curricular way with other subjects such as Science, Mathematics or

Physical Education.

If you want to start this new extraterrestrial adventure you just have to read the letter that

E.T sends us. You can find it below ... Quick, the adventure is about to begin!

Laura Lopez Fernandez 9 UP Comillas
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2. ANNUAL SYLLABUS

2.1. INTRODUCTION

2.1.1. Theoretical justification

One of the reasons why education systems are regarded as barriers and killers of the
development and release of creative potential is that the teaching methods focus on
memorization and the importance of acquiring knowledge. However, these outcomes are no
longer sufficient because knowledge cannot be sustained by itself as memorization is
ephemeral because there is no reasoning or relation between their schemata and the new
knowledge acquired; students learn things as if they were watertight compartments.

(Shaheen 2010)

Educational systems must therefore consider their criteria, which it is said to be changing, as
new movements have appeared to innovate education in which schools are seen as places

that encourage creativity, critical thinking and meaningful learning.

It is clear that the real driver of learning is the desire for discovery and passion for the work
itself; but, what does learning really mean? Alexander, P.A; Schallert, D.L; and Reynolds, R.E
(2009) created a collection of nine principles in order to answer such question. It is for that
reason that | can establish a compact and concise personal definition and interpretation of

what learning is, based on them.

A crucial characteristic of what it means to learn is that change happens. Learning is both a
process and a product which is essential, ubiquitous and inevitable. Indeed, learning is an
imperative for humans. Likewise, learning is interactional. “Being alive means being a
learner. Being alive for humans brings with it the inevitability of learning, as well as its

necessity.”(Alexander, P.A; Schallert, D.L; and Reynolds, R.E 2009)

Taking this definition or statement into consideration, it is essential to highlight the

principles and approaches that are going to be taken as a reference in the present syllabus.
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First of all, we will seek for meaningful learning acquisition in our students; that is to say, all
the new knowledge that students achieve must be used to make connections with other
previously known knowledge, aiding in future understanding and assimilation. To this end,
materials and approaches themselves must be meaningful in order to accomplish a creative

learning full of relevance for the students (Ausubel, 2000)

In relation to this last idea, creativity is given great importance when acquiring a second
language. Guilford (1950) describes creativity, which is essential when learning a second
language, as an ability to come up with ideas, invent, design, make up and plan, to what
Getzels and Jackson (1962) add the capability or competence to take risks and create.

Creativity is essential. In order for education to have a real effect in society it is
indispensable that academic procedures have a new way of thinking as well as creativity as
an object or aim. Such skill is a way of living life that welcomes and approves originality at
the same time that it leads to a journey in which you see the simplest everyday acts as
remarkable and extraordinary. According to Runco (2008) creativity allows people find ways
around obstacles in order to perceive them as possibilities and find new ways of problem
solving so as to adapt to continuous environmental changes. This ability requires passion

and commitment, yet many never allow it to be expressed.

On the other hand, a cognitive-social conception of learning is accepted and embraced,
emphasizing on the theory proposed by Bandura (1963). This author places the social and
cognitive factors as the learning core, referring to the success expectations of the students,
as well as the ones that both families and teachers assume for them. The concept of self-
efficacy also comes into play, understood as the belief that one has about one's own

abilities.

The students with whom this syllabus plan works, are considered to be in the third stage of
the cognitive development proposed by Piaget (Inhelder, 1969), which is known as the
concrete operational stage. During such phase, the thought process becomes more rational,
mature and adult like.

The child has the ability to develop logical thought rather than intuitive thought about an

object, being able to manipulate it. Taking this into consideration, we will motivate students

Laura Lopez Fernandez 13 UP Comillas
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to discover new concepts by themselves. In the same way, students will be expected to

cooperate and work with manipulative resources

Students are expected to learn meaningfully in “First Foreign Language” course, English. For
that purpose, they will need to be located in the learning core and “make” English by
themselves, acquiring the language instead of just learning it. This is why everything worked
in this subject, will be founded on the story-based approach, as the magical experience of
reading or listening to a story are a significant way to promote a meaningful and memorable

learning process where a goldmine of language may be learned too.

Throughout the lesson plans, we will work with different reading books?, which will give the
activities presented some meaning, and will create an atmosphere of interest and reflection
among the students. Such books will be used to draw the students attention to the new

concepts and contents when relating them with the stories and their previous knowledge.

2.1.2. Socio-cultural context

This syllabus is contextualized in a specific social and cultural environment; therefore, it is
necessary to know it and delve into the different factors that determine the implementation
of such syllabus. In this case, both the Annual Programming and the different unit plans are
designed to be implemented in the Bondu? teaching center. It is a bilingual semi-private
Catholic school.

It is located in the city center of Madrid, in the district of Chamberi. It is well connected with
different transport lines (underground, urban and interurban buses) that connect with
several areas of the city. Similarly, the center itself has a parking space for those families

who bring their children by car, allowing to stop and park comfortably.

The school has different facilities among which stand out: library, play center, secure
wireless wifi connection (around the school and in the different classrooms), first aid kit,

cafeteria, sports facilities (gymnasium and football, basketball and volleyball court), chapel,

' See Appendix 1.1
2 Educational center fruit of my imagination based on my personal experience in schools where | have done my
internships.
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meeting rooms, kitchen and dining rooms, playground, theater and amphitheater,
laboratories, computer rooms, art and music classrooms, specialized classrooms for students
with special educational needs, tatamis or vegetable patch.

As for the classrooms, these are very bright with large picture windows, each of them

equipped with tablets and smart boards.

With regard to the school’s socio-economic status, this one is middle-high; families are
usually graduates with tertiary education. In the different educational stages, there is not a
high percentage of foreign students. Nevertheless, the school presents an intercultural
programme, welcoming all the ideologies and beliefs from a critical thinking and respecting
and learning from their universal values. | also remark the school’s inclusion and diversity
plan, which adapts to the different learning paces and the peculiarities of all the students,
making the spaces, contents and methodologies as flexible as possible for them.

As of today, the school has students in the following educational stages: Infant Education,
and Baccalaureate as private education, and on the other hand, Primary Education and
Compulsory Secondary Education as semi-private education. In addition, there is a high wide
selection of extracurricular activities offered by the school, having among them an
agreement with the British Council, whose teachers come to the school to offer English

classes before the lunch break, as the institution is very close to the school.

The school is included in the English Language Program: Bilingual English Development &
Assessment (BEDA)3, a flexible program run by Catholic Schools of Madrid and Cambridge
English Language Assessment, which effectively helps to improve the teaching of English,
always in coherence with the quality of the rest of the teachings and the Educational Project
and values the school; so that the teaching of English is strongly reinforced in the different
educational stages; as well the Arts Program, whose main objective is to promote and
support the different initiatives around art. In addition, one of the main characteristics is

that the school works and deeply enhances the emotional development of the students.

Also, in the vicinity of it, there are other facilities that complement those of the educational

center, including the following: A public library used by students to study, investigate or

3 https://www.ecmadrid.org/programas/programa-beda
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read; The Natural Science museum, Sorolla museum and platform 0; and the British Council
with which, as mentioned before, the school has an agreement. These establishments are

complementary to the teaching-learning process followed by the students

The school belongs to the Escuelas Catdlicas de Madrid?®, so one of its main purposes is
education in Christian values and evangelization, being religious education compulsory in

the different academic stages.

2.1.3. Teaching staff context
The educational center has 160 professionals distributed in the different stages, including

the management team, coordinators, teachers and Administration and Service Personnel

(PAS).

As for the management team, it is made up of three main principals; the general principal in
charge of coordinating all the stages together, another one specifically in charge of both
Infant Education and Primary Education, and finally, a third one responsible for Secondary
Education and Baccalaureate.

When focusing on Primary Education, we can find two classes per year, having a total of 12
tutors for this stage. The approximate ratio is 25 students per classroom.

On the other hand, it is necessary to emphasize that, besides the Primary Education tutors,
there are different didactic departments that work in a coordinated way in order to achieve
their main objective, the integral development of students. In this way, we find the following

departments:

- The Languages Department, formed by a total of 7 teachers, including three native
language assistants. Nevertheless, all English teachers at the school are accredited with a C1
level of English, according to the Common European Framework of Reference for Languages

(CEFR).

4 Grouping of educational centers duly approved by the ecclesiastical authority as "Catholics".
https://www.ecmadrid.org
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- The Pastoral Department, whose main objective is to promote Christian values through

religious activities and dynamics.

- The Physical Education Department, in charge of the “Copa ACI” tournament celebrated

every year as a sports competition between schools which belong to the foundation.

- Both the Arts Department and the Music Department, which work cooperatively for the

development of these areas.

- The Orientation Department formed by specialists in Speech and language therapy, in

Therapeutic Pedagogy (PT), psychologists, and psychopedagogues.

It is imperative to highlight the plans and projects that are developed in the school.

First of all, the Student Assistants Project stands out among them, based on mediation and
having as an aim the conflict resolution and the prevention of bullying, selecting four
students of each class with specific characteristics. Secondly, the Social Commitment
Project, through which the school works with different institutions and NGOs participating
the students in specific activities throughout the school year: Social Dining Room of the
Charity Sisters in Martinez Campos, RAIS Foundation, the PEACE Messengers, Los Alamos
Nursing Home, CEDIA (Caritas Home), the Betesda Foundation, etc. Finally, we find the
Agora Project of oratory and debate, in which students begin to work from 5th grade of
Primary Education, attending and participating on debates with other schools from 1%t of
ESO.

The in-service training for teachers is essential in the school. This is why once a month,
teachers receive training courses. Some of the last topics and offered courses to teachers
are prevention and intervention of gender violence in the classroom, emotional intelligence,
diversity attention measures for high-capacity students, creative intelligence development

through art and cooperative learning.
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2.1.4. Psychoevolutive characteristics of the child of the age for which the proposal is
made

This syllabus is designed for Year 2 of Primary Education, so the age of these children is
between seven and eight years old. The characteristics of children of this age are analyzed
according to four main dimensions below: cognitive, socio-affective, moral and linguistic.
These psychoevolutive characteristics will be taken into account when preparing the
activities for the First Foreign Language, English area, assessing how they can affect the

students.

o Cognitive Development

According to Piaget’s (Inhelder, 1969) investigations, seven and eight year-old
children are placed in the concrete operational stage. This stage is considered a
critical turning point in the child's cognitive development, because it marks the
beginning of logical thought. The child is mature enough to use operations (rules) but
can only apply logic to physical objects.Therefore, students require contextualized
tasks be contextualized and a verbalized and tangible or concrete knowledge in order
to allow comprehension.

This stage lasts around seven to eleven years of age; so that Year 2 students start

developing this dimension starting from the previous preoperational stage.

o Socio-affective Development

Regarding the 7 and 8 year-old students’ socio-emotional development, children
begin to experience different emotions they must learn to differentiate. They start
developing the understanding of emotional ambivalence, that is, to feel contrary
feelings in the same situation. Therefore, emotional education will be worked
through all unit plans.

At this age, the child starts the path of emotional control, with the role of caregivers
in it being essential. Children will search comfort and support in their peers; this is

why they begin establishing the first groups, roles and friendship bonds.

According to Hidalgo, V. and Palacios, J. (1991) the importance of relationship

between equals in social development is corroborated, since it favours students
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learning the reciprocity principle, which is fundamental in social interactions, and
enables the acquisition of moral autonomy as well as the development of self-
esteem and self-concept.

Therefore, taking such statements into consideration, cooperative learning will be
the methodology par excellence, since it favors the democracy and the solidarity in
the group and the autonomy in the organization of the own learning (Adell, J, and

Sales, A, 1999)

o Moral Development

Seven and eight year-old children are positioned in the pre-conventional stage
established by Kohlberg (1987). During this stage children do not have a personal
code of morality. Instead, their moral code is shaped by adult standards and the
consequences of following or breaking the rules. Reasoning is based on the

consequences of actions and authority is outside the individual.

With regards to the age that concerns us, they would be placed on a first level called
“Obedience and Punishment Orientation”, in which children qualify as good
everything that implies obedience behavior. Their behavior is characterized by the
avoidance of punishment. This is the reason why we will strengthen positive

reinforcement to maintain students motivation.

o Linguistic Development

It is worth mentioning that, according to Piaget’s (Inhelder, 1969) research the child
progresses from an egocentric speech that disappears at the age of 7, towards a
discourse or social dialogue, in which he/she seeks speech with his peers. Therefore,
we will propose activities that involve a dialogue between colleagues and require

cooperative behaviors to solve problems in the present syllabus plan.

According to Noam Chomsky's research, children are born with an innate capacity for

speech. They are capable of learning and assimilating communicative and linguistic

structures. Chomsky (2002) claims that children possess the innate ability to

Laura Lopez Fernandez 19 UP Comillas



Primera Lengua Extranjera: Inglés ~ ANNUAL SYLLABUS 29 Educacién Primaria

understand the grammar of language, a skill that they develop through their
experiences and learning regardless of their family or cultural context.

During this key period, the comprehension and ability to learn new languages is
greater compared to other life stages. Therefore, children who are taught several
languages during their childhood will surely be able to acquire correctly the bases of

these languages.

It is essential to know that children in this age children may go through a silent
period during which English Language Learners avoid speaking English. They may
write and well understand what is being said in English, but they will shy away from
saying anything in the language they are learning. Krashen, S. D. (1982) establishes
that this phase children go through is actually an important part of language learning
and performs an important function, as learners are sufficiently acquiring enough

language and their participation is not necessary at this stage.

2.2. OBJETIVOS

2.2.1. Objetivos generales de etapa.

Los objetivos son los resultados esperados en los alumnos como consecuencia del proceso E
— A: “Logros que el alumno debe alcanzar al finalizar el proceso educativo, como resultado de
las experiencias de ensefianza-aprendizaje intencionalmente planificadas a tal fin.” (Art. 2,

RD 126/2014)

En virtud de lo dispuesto en el articulo 7 del Real Decreto 126/2014, de 28 de febrero, por el
que se establece el Curriculo Basico de la Educacién Primaria, se estipulan los objetivos
generales de la etapa de Educacion Primaria que contribuirdn a desarrollar en los alumnos

ciertas capacidades tales como:

*a) Conocer y apreciar los valores y las normas de convivencia, aprender a obrar de acuerdo
con ellas, prepararse para el ejercicio activo de la ciudadania respetando y defendiendo los

derechos humanos, asi como el pluralismo propio de una sociedad democratica.
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*b) Desarrollar habitos de trabajo individual y de equipo, de esfuerzo y responsabilidad en el
estudio asi como actitudes de confianza en uno mismo, sentido critico, iniciativa personal,

curiosidad, interés y creatividad en el aprendizaje y espiritu emprendedor.

*c) Adquirir habilidades para la prevencion y para la resolucion pacifica de conflictos, que les
permitan desenvolverse con autonomia en el ambito familiar y doméstico, asi como en los

grupos sociales en los que se relacionan.

*d) Conocer, comprender y respetar las diferencias culturales y personales, la igualdad de
derechos y oportunidades para todas las personas y la no discriminacién de personas con

discapacidad.

*e) Conocer y utilizar de manera apropiada la lengua castellana, valorando sus posibilidades
comunicativas y desarrollar habitos de lectura como instrumento esencial para el

aprendizaje del resto de las areas.

*f) Adquirir en, al menos una lengua extranjera, la competencia comunicativa bdsica que les
permita expresar y comprender mensajes sencillos y desenvolverse en situaciones

cotidianas.

*g) Desarrollar las competencias matematicas basicas e iniciarse en la resolucién de
problemas que requieran la realizacion de operaciones elementales de calculo,
conocimientos geométricos y estimaciones, asi como ser capaces de aplicarlos a las

situaciones de su vida cotidiana.

h) Conocer los aspectos fundamentales de las Ciencias de la Naturaleza, las Ciencias Sociales,

la Geografia, la Historia y la Cultura.

*i) Iniciarse en la utilizacion de las tecnologias de la informacién y la comunicacion,

desarrollando un espiritu critico ante los mensajes que reciben y elaboran.
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*j) Utilizar diferentes representaciones y expresiones artisticas e iniciarse en la construccion

de propuestas visuales y audiovisuales.

*k) Valorar la higiene y la salud, conocer y respetar el cuerpo humano, y utilizar la educacién

fisica y el deporte como medios para favorecer el desarrollo personal y social.

*|) Conocer y valorar los animales y plantas y adoptar modos de comportamiento que

favorezcan su cuidado.

*m) Desarrollar sus capacidades afectivas en todos los dmbitos de la personalidad y en sus
relaciones con los demas, asi como una actitud contraria a la violencia, a los prejuicios de

cualquier tipo y a los estereotipos sexistas.

n) Fomentar la educacién vial y el respeto a las normas para evitar accidentes de trafico.

2.2.2. Objetivos de area y objetivos didacticos en el curso (Primaria)

Los objetivos didacticos del curso de 22 de Educacion Primaria han sido enunciados a
partir de los criterios de evaluacion propuestos en el Real Decreto 126/21014, y de los
contenidos formulados en el Decreto 89/2014, de 25 de julio, establecidos, a su vez, en el

apartado 3.3 de la presente programacion.

En lo que refiere a los Objetivos didacticos del curso, se encuentran sefialados con un
asterisco en el apartado 3.2.1

Cada objetivo de area llevara asociadas las Competencias Clave (presentes en el Decreto
89/2014) que se desarrollan en el mismo, las cuales seran enumeradas en el apartado 3.5.8

de la presente programacion.

1 Comprender mensajes y textos orales sencillos producidos en lengua inglesa con
distintos acentos y procedentes de distintos soportes. CC.CC.(1,3,4,6,7)
2. Identificar palabras e ideas clave en conversaciones dirigidas. CC.CC.(1,4,6,7)

3. Identificar y reproducir el sonido y el nombre de las letras del alfabeto. CC.CC.(1,4)
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4, Producir expresiones de uso habitual y vocabulario basico con pronunciacion,
entonacién, acentuacién y ritmo correcto. CC.CC(1,4,7)

5. Interactuar de manera basica utilizando oraciones sencillas. CC.CC(1,4,5,6,7)

6. Leer, reconocer y comprender palabras y oraciones sencillas y de uso frecuente.
CC.cC(1,4,7)

7. Reconocer los signos ortograficos basicos. CC.CC(1,4)

8. Conocer y aplicar estrategias basicas para comprender el sentido general,
informacién esencial o los puntos principales de diversos textos narrativos. CC.CC
(1,3,4,5,6,7)

9. Utilizar diversos textos narrativos y recursos variados como fuente de informacién,

disfrute y aprendizaje. CC.CC(1,3,4,5,6,7)

10. Construir textos y oraciones sencillas a partir de modelos. CC.CC(1,4)
11. Manejar y utilizar las mayusculas y otros signos de puntuacion. CC.CC(1,4)
12. Conocer algunas costumbres y tradiciones culturales de los paises de habla inglesa.

CC.CC(1,3,4,5,6,7)

2.3. CONTENIDOS

2.3.1. Secuenciacion de contenidos del curriculo oficial de la CAM
Los contenidos son el qué de la ensefianza: “Conjunto de conocimientos, habilidades,
destrezas y actitudes que contribuyen al logro de los objetivos de cada ensefianza y etapa

educativa y a la adquisicion de competencias.” (Art. 2, RD 126/2014)

Mas adelante se muestran los contenidos propios del area de Primera Lengua Extranjera
para el segundo curso de Educacidon Primaria. Se encuentran clasificados en base al Decreto
89/2014 en cuatro bloques principales: B1 Comprensién oral, B2 Expresiéon oral, B3
Comprensioén lectora, B4 Expresidn escrita. En relacién al bloque adicional “Cultura inglesa”,
se trabaja de igual manera en toda la etapa de Educacién Primaria segun lo establecido en el
Decreto. Como consecuencia, dicho bloque estard presente en las distintas unidades
didacticas de la presente programacién de forma transversal.

De igual manera, se presenta en el Decreto 89/2014 un bloque independiente a los cinco

anteriores con los contenidos sintactico-discursivos.
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Por ello, en el Anexo 1.2 se exponen los contenidos divididos en seis bloques y distribuidos
en conceptos y procedimientos, puesto que las actitudes no se especifican en el Decreto
89/2014, de 24 de julio, por el que se establece para la Comunidad de Madrid el Curriculo de
Educacion Primaria.

De esta manera, los contenidos actitudinales serdn precisados en las Unidades Didacticas.

2.3.2. Sequencing of the Unit Plans
La secuenciacion de Unidades Didacticas se ha establecido en funcion de los contenidos

estipulados en la Ley y sefialados en el apartado 3.3.1 de la presente programacion.

La ley educativa vigente propone que “el enfoque que ha de primar en el tratamiento

de la materia ha de ser el comunicativo” (Anexo I, apartado e, RD 126/2014), por lo que al
programar las unidades didacticas, se presentardn contenidos de los distintos bloques de
manera que los estudiantes puedan establecer relaciones entre ellos en lugar de trabajarlos
de manera compartimentada, desarrollando asi la comprension y produccion (expresion e

interaccion) de textos orales y escritos.

Como consecuencia, en la presente Programacion General Anual, se propone ordenar y
secuenciar el curso escolar en 9 unidades didacticas, de las cuales se desarrollaran 4 con
mayor detalle y 5 de forma abreviada, en las que se trabajaran al menos tres bloques

distintos.

Se muestran en el Anexo 1.3 clasificados los contenidos con sus respectivas unidades
didacticas y los cuentos que hardn de eje motivador e hilo conductor en cada una de ellas.
Para senalar el bloque al que pertenece cada contenido, se utilizara la siguiente

nomenclatura de colores: Bloque 1, Bloque 2, Bloque 4, Bloque 5, Bloque 6.

2.4. TEACHING-LEARNING ACTIVITIES
It is essential to make a good selection and preparation of teaching-learning activities, as

they are an essential tool in this process. These activities guide the learning, provide
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experiences, motivate students and evaluate knowledge and skills. In addition, they provide

a concrete basis for conceptual thinking and add meaning to learning.

2.4.1. Activities classification according to different criteria

Learning is not a spectator sport. Students do not learn much just buy sitting or memorizing

and spitting out answers. Instead, they must talk about what they are learning, write about

it and relate it with their own experiences in order to establish connections with their daily

lives and make part of themselves what they learn. (Chickering and Gamson 1987, p.3)

Taken such statement into consideration, the typology of activities must be carefully

designed in order to achieve the suggested outcomes. Throughout the present syllabus,

different activities will be developed and classified according to several criteria.

The first one, is based on the grouping form, distinguishing the following types of activities:

Individual activities: The students will carry out different tasks autonomously such
as reading comprehension or listening activities.

Pair work: Students will mainly work with a partner within the cooperative group to
which they belong with activities such as speaking activities.

Group activities: Cooperative learning will have a great relevance (Adell, J, and
Sales, A, 1999) in this syllabus so that different concrete techniques will be put into
practice such as: rotating sheet, 1-2-4 or problem solving, among others.
Whole-class work will also be used when reading the intro books to the units,

debating, deciding class rules or resolving conflicts.

The next criteria that classifies the activities is defined by the teaching-learning process

moment in which we are located. Attending to it we can distinguish the following activities:

Initial activities: At the beginning of each unit and explanation of new concepts, a
brief initial activity will be carried out to assess the students' previous knowledge,
activate their schemata and establish the starting point. Also, the proposed
activities will catch the attention and interest of the children before they start

working on it deeply.
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e Procedural activities: Throughout the units, the teacher will create activities that
show the students’ progress, review the new contents and concepts seen in class
and check if they have been understood. This way, continuous evaluations will
value the efforts and learning of the students during the whole process.

o Final activities: At the end of each unit, different evaluation activities will be carried
out in order to check if the didactic outcomes proposed have been reached or if on

the contrary, it is necessary to work more on them.

On the other hand, we will classify the activities according to the space criteria used on
them. Based on this we can find:

e Classroom or outdoor activities: Depending on the outcomes to achieve, the
activities will be carried out inside the classroom (initial reading; reading, listening
and speaking activities, etc.) or outdoors (working cooperatively with other classes,
in areas such as the library, playground, museums, parks, etc.) in order to
complement and enrich the language learning by making connections between

different contexts and situations.

From another point of view, we can classify the activities taking into consideration the
specific methodological purpose pursued in them. As a result we can highlight the following
categories:
e Reinforcement activities: Designed to support those students who have a slower
pace of learning or who simply need to consolidate the new contents.
e Extension activities: Suggested for faster students who complete the tasks
proposed in classroom. These activities will awaken the curiosity of the students by

inviting them to continue learning and researching or investigating.

Finally, we can classify the activities according to the area or subject which is being worked:

¢ Interdisciplinary or competential activities: Depending on the areas worked in the

unit and its relationship with other subjects.
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2.4.2. Activity-types
The main objective of the activities that will be carried out throughout the unit plans will be
to encourage linguistic competence in a meaningful way including reading among the year

two students.

e Assemblies: Every morning, we will sit down in assembly in order to carry out the
morning routines. In them we will specify what is today’s date, what was
yesterday’s date and what will be tomorrow’s date; what it is the weather like; who
has come to class and who has not; what we did the previous day and what we will
do today throughout the day; and as it is religious school, we will pray and we will
ask and give thanks for something. It will also be a time in which the students will
be able to share with the class some event that happened the previous day or
something that they want to comment. The assemblies will also be carried out in
other activities; as for example when doing the collective readings at the start of
the units, debates or conversational circles.

e Reading activities: worked in this subject will be founded on the story-based
approach. This means, reading will have an essential role throughout the academic
year, being an activity that will be practiced frequently, either at the beginning of
each unit, through which we will highlight the new concepts and contents; with
individual and collective readings or with the emotional activities carried out each
week. It is also important to emphasize that our intention is that students see
reading as a pleasant activity, not as an extra task; this is why they will be free to
choose the books to read (with our supervision) in their homes, class library, when
finishing the class work or in the reading time of the week.

There will be a total of four cards®: the snail reading level, the library mouse level,
the library lion king level and the Paul the owl level. Each child will have a reader
card, which will go up in level depending on the books he/she reads. For each book
read, a star will be pasted on the card. When the students get to complete the card,
they pass on to the next one. After each reading the students will fill a record of it
in the reading class book, where they will express their opinions and draw what

they liked the most about it. In order to encourage their oral expression and check

5See Annex 1.4.
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the degree of comprehension, children will tell a short summary of the book they

have read in class too®.

It is also intended to involve the interested families in this activity, them being able to

prepare a storytelling with their child and coming to class to tell it followed by a small

activity if they wished to.

Emotional activities: Through each story used at the beginning of the unit, we
intend to work on a particular emotion. For this reason, assemblies and
conversation circles will be held throughout the unit in which stories will be read
and short films will be watched about the corresponding emotion, by creating
debates and working on a special notebook of emotions that each of the students
will have.

Dictations: In all units a reflexive dictation will be carried out with the new concepts
and key words, enhancing the formative function by favoring the orthographic
correction and avoiding the visual fixation of the errors in the words.

Phonics: Jolly phonics will be worked on in each unit progressively in order to
improve and drill the students’ pronunciation and reading by learning the
connection between the graphemes and the 42 existing phonemes in English. They
will be carried out both manipulatively and productively in order to generate a
meaningful and mechanical learning at the same time.

Magic Words corner: There will be a corner in the classroom with a wordwall,
papers, colors and various materials. We will paste in it the new words we will learn
in each unit accompanied by a drawing in order to work visual memory. In addition,
children will be able to add words they have learned at home, seen on the street or
learned in their readings.

Spelling bee contest and The Alphabet Game: At the end of each unit, two types of
contests will be held with the whole class, in pairs or cooperative groups: spelling
bees and the alphabet game. These will also be used as an evaluation.

On the one hand, spelling bees will allow students spell the words which have been

worked during the unit and in the Magic Words corner. On the other hand,

6 Resource inspired by the “Una pizca de educacién” blog: https://unapizcadeeducacion.com/2017/03/20/el-
placer-por-la-lectura-es-cosa-de-todos/
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pasapalabra, will allow students create their own definition of the new concepts
learned during the unit.

e Bookcrossing and poems: During the second term and as a preparation for the Book
day (April 23™), there will be a project in order to promote reading among students.
Each student will bring a book they have already read and will write inside why is
this book important for them and to what age it is destined (in this case, year two).
Books will be hidden around the school or class, so that students will have to look
for them, read them and leave them in the same place they found them or in
another place (always informing the teacher first). Another activity will be carried
out including the families: they will, if they wish, record a video of themselves with
their kids reciting poems or reading aloud short stories, which will be sent to the
teacher, posted on the class blog and seen in class.

e Interdisciplinar projects: In certain moments of the unit plans, activities will be
developed in which the English area will be simultaneously worked with another
Primary Education curriculum subject; as for example, Maths and English when
working with the numbers, or Arts and English.

e E.T dynamics’: An annual project will be carried out throughout the academic year.
The first days of school, we will receive a letter from E.T, an alien, (who will be
present in the class in the form of a classroom pet) in which he will ask us for help
to teach him things about our world. In this way, all the contents and concepts
learned along the unit plans will be destined to the realization of final projects,
which will have as an aim to teach E.T new things. Likewise, in order to show him
our world, each week a student will take E.T home. The student will be randomly
chosen or taking into consideration special situations as a birthday, for example.
The chosen student will rotate the classroom globe with his/her eyes closed and
will put his finger on it; the country where he/she landed will have be investigated.
So, the following week, he/she will explain the data collected in a sheet about the
country that he/she has researched together with E.T at home and the activities

they have done together.

7 E.T dynamics materials. See Annex 1.5
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These activities will be posted on the class blog®in order to integrate families into the their

children’s learning process.

2.5. METHODOLOGY AND DIDACTIC RESOURCES

2.5.1. Methodological principles

Nowadays learning English is essential because it provides extensive opportunities.
Numerous schools are beginning to be bilingual and to observe this subject as something
essential. The current trend is to start learning English at preschool or primary level. It is
commonly said that the earlier, the better, as starting at an early age allows students
acquire the language instead of just learning it. However, it is important to motivate
students in the First Foreign Language subject; this is why the story-based approach will be

used throughout this Annual Programming.

Stories allow learning in a familiar and entertaining way. In other words, stories can be
“Crunched” (Contextual, Realistic, Unusual, Natural, Concrete, Human, Easily accepted, and
Discovery-oriented) into believable, impressionable, and assimilative learning.
(Hakkaladaddi, n.d.?)

The familiarity and universality of storytelling and storybooks makes the story-based
approach very appealing both to teachers and children. It offers flexibility and a rich source
of input and engages students both cognitively and affectively. Storybooks provide teachers
with an ideal resource for children with different needs, as all students are able to
understand the overall meaning of a story with the support of the teacher and the
illustrations. Each child can then respond to the story according to his/her own linguistic and

cognitive level. (Ellis & Brewster, 2014)

Storytelling is also one of the most effective ways to introduce new concepts and contents
as well as coherent spoken discourse to children. It also offers several benefits for children
providing the child with playful sensations, making him/her feel emotions, developing

his/her creativity, allowing him/her to progress cognitively by putting him/her in a position

8 Class blog link: https://year2bucketfillers.weebly.com
9N.d corresponds to “no date”.
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to analyze and assess new situations, favoring the incorporation of cultural values or

providing valuable knowledge for transversal learning.

This way of seeing the language requires another methodological approach in which we
move from the study of the language to the experience of it. For this reason, the
methodology we will use throughout the Unit plans in line with the story-based approach
mentioned before, will be the E-S-R-I approach, a model developed by Professor Sonia de la
Roz. These acronyms correspond to the four phases of the model: Experiencia,

Sefialamiento, Reflexidn e Incorporaciéni® (Professor Sonia de la Roz, 2016).

e Experiencia: the first of the phases, as the name suggests, consists on generating
affective and emotional experiences that link the students with the learning
contents, making them seem more attractive and as a result, conceiving learning as
a more pleasant process. In this first phase, the oral communication between the
students and the teacher is essential. Therefore, an appropriate environment
should be created in order to allow group conversational interactions take place,
which will serve as context and give meaning to each of the following phases. These
conversational interactions will be based on an oral or written text from which the
contents and concepts will be presented in the Sefdalamiento phase, thus
generating an affective and motivational link between the students and the

contents that will be worked on in the different Unit plans.

e Seflalamiento: the second phase consists in extracting and presenting the specific
contents and concepts of each Unit plan in an oral interaction between the children
and the teacher. At this moment we have to get the students to focus on what we
want to work, so that they are invested with the emotions and sensations that were

generated in the previous phase.

o Reflexidn: this phase is essentially metalinguistic. Here, the students will work on

the new contents and concepts of the Unit plans accompanied by the teacher, who

10 Since this method is not published or translated, the method’s and phases’ names will remain as the original.
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will use the necessary resources and materials to favor the students’ access to the
contents. The students will carry out various activities proposed by the teacher,
which will preferably be active, playful and motivating. These activities will help

them understand and acquire the new knowledge.

e Incorporacion: the last phase allows us to decide if we can conclude the didactic
intervention and detect possible deficiencies. Therefore, the group will carry out a
final project or activity, which will analyze how the students use in a practical way
the acquired new knowledge. This activity has a double function: formative and
evaluating, since it allows the teacher to integrate the learning and know the
functionality of it, that is, how the students use what they have learned to perform
tasks that demand the knowledge and communication skills that have been studied

through the unit.

This is a very open approach because within each phase we can work through different
methodologies such as the story based approach mentioned above or the cooperative
learning, which will allow to create a positive social interaction in each of the phases
between students who will be able to help each other in order to reach together the

knowledge intended to be achieved and demonstrated in the Incorporacidon phase.

2.5.2 Students and teachers’ function

The student’s role throughout the teaching-learning process will be active with the help of
the teacher by building his/her own knowledge, observing, discovering, thinking critically,
and getting involved in the different proposed activities either individually, in pairs, in
his/her cooperative groups or with the whole class.

In cooperative learning, there will be several roles that will rotate so that all students
assume all positions and responsibilities:

e Coordinator: knows the tasks that must be carried out and organizes what each
team member must do at each moment, verifies that everyone fulfills their task,
encourages his/her team to keep working.

e Supervisor: reminds the individual and group works and undone tasks, checks that

all his/her teammates bring and note down the tasks, controls the times.
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e Environment: supervises the noise level and that everything is clean and tidied up,
keeps the group materials, and gives the turn to speak.
e Speaker: represents the group to the rest of the class, answers the questions the

teacher asks and asks the group’s doubts and questions to the teacher.

The teacher, on the other hand, and according to Montessori, will appear in the classroom
as a model for students and as a conscious observer of the space, time and materials
available in order to get the best out of each of his/her students. Its essential role will be to
guide them and orient their teaching-learning process according to their needs. In addition,
he/she will be able to prepare an adequate environment to maximize de child’s integral
development and will create learning experiences taking into consideration the students’
previous knowledge, interests and needs. He/she will also focus the classes in a
multidisciplinary way, working as a team with the rest of the members of the educational

community including families.

In the E-S-R-I model the students and the teacher are in constant interaction. In general the
teacher takes the lead and makes the students participate in the learning process being a
guide for them. If we look at each phase we could conclude the following:
e Experiencia: the students participate but it is the teacher who guides the
conversation and makes the questions through a story.
e Sefialamiento: the role of the teacher here is essential, he/she points out the new
contents and concepts and the students follow what he/she says participating in it.
e Reflexion: the essential role is taken by the students, carrying out a series of
activities proposed by the teacher.
e Incorporacion: the students must demonstrate what they have learned and
acquired during the unit through an activity or final project in which the new
knowledge is evidenced. Therefore, the important role in this phase is the

students’.

2.5.3. Material and human resources
In this section we will focus on the different resources we need for the development of the

Annual Programming. Therefore, we can divide them into material and human resources:
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e Material resources: A series of materials are needed in order to allow students to
learn meaningfully. Apart from ordinary materials such as paper, pencils or
notebooks, we will also need technological resources such as snappets or iPads, a
digital whiteboard and internet access to make use of certain internet resources
and web pages. At the same time, literary resources such as stories, narratives or
riddles are necessary as well as the textbook which will occasionally be used as a
support material.

Environmental resources are also included in this section: the vast majority of
activities and sessions will be held in the classroom, however, some activities will
need other spaces such as the playground or the school library.

e Human resources: This section includes those people who, in one way or another,
support the students’ learning: the English teacher, an assistant teacher in case the
students’ needs require one, a language assistant and year 2 students. It also
includes those who participate in the students’ educational process but are not part
of the teaching staff: families, secretaries, the kitchen staff, the cleaning staff, the
extracurricular activities teachers, the maintenance team or the playground

caretakers.

2.5.4. ICT resources

Our school seeks to update itself and adapt to the different changes posed by society. This is
the reason why, in addition to material and human resources, we also refer to technological
resources; taking also into consideration the fact that we are teaching “digital natives”. We
will, this way, promote the proper and responsible use of information and communication

technologies through its use in several occasions and activities.

Within this type of resources we find two large groups:
e Hardware: all those technological supports that help generate meaningful learning
experiences, as for example snappets or iPads, digital whiteboards and computers.
e Software: are all those programs and virtual media that complement and
significantly enrich the teaching-learning process. As for example StoryJumper,

Youtube, blogs or Kahoot.
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2.5.5. Space and time resources. Routines

Both space and time are the main elements to have a good planning. In relation to the
spaces, the classroom will be divided into various corners! based on the different activities
carried out through the academic year in the different subjects. This way we can find:

e Magic Words corner: In this corner we will find a board or cork board, color papers
and color pencils. It will be designed for children to hang on the new words and
concepts they learn throughout the units, accompanied by a drawing in order to
create word walls to encourage visual memory. We will also have in this corner the
Alphabet game?? materials for the contest carried out at the end of each unit or
term.

e The dreams corner: This will be the star corner of the classroom. It will be
decorated by the students, since it will be their small library and special corner in
which they should feel comfortable. We will have a carpet, cushions, stuffed
animals and a shelf in which students will be able to leave their shoes, since in this
corner we will feel at home and we can take off our shoes. In addition, there will be
a series of stories and narrative resources, including the reading class book and Mr.
Bucket (protagonist of the class) in which students will be able to leave the feelings
and emotions lived and felt throughout the week, either anonymously or with their
name on it to read and comment them on Friday at the end of the day.

e Explorers cave corner: This corner will be provided with iPads and snappets, as well
as with a series of manipulative materials, plants or a globe to carry out scientific
researches.

e Creative aliens: In this corner students can hang their drawings and works of art,
being equipped with numerous materials such as brushes, paintings, papers, fabrics
or costumes to unleash their imagination. We will also find here our class pet: E.T
who will visit a student’s house every week, writing together in the Class journal
what they have done together and investigating about a certain country, as

explained in section 3.4.2.

"1 See Annex 1.6: Class map.

12 competition in which there is a wheel with all the letters of the alphabet. The teacher or classmates must
define words that correspond to each letter, while the person with the wheel must guess the name of those
words.
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Similarly, as specified in section 3.4.1. students will also use school spaces such as the library

or playground.

In relation to time, we refer not only to the sessions, but also to the different schedules,
established routines and content distribution throughout the school year. According to the
current educational law, a total of four hours are assigned to the subject of First Foreign
Language in bilingual schools in the 2017/2018 calendar®3. The distribution of the nine Unit
plans throughout the course is presented in Annex 1.8. These nine Unit plans will be

developed following the time table presented in Annex 1.9.

2.5.6. Students’ grouping

As mentioned previously, the students’ will work in different heterogeneous cooperative
groups. The role of the teacher is especially relevant at this point, since he/she will be in
charge of structuring the interdependence among the students so that high-quality
relationships take place between them, creating situations that favor the learning. The class
will be arranged in six cooperative groups of four students each. The distribution, designed
by the classroom tutor, will be carried out according to the needs and learning rhythms of
each of the students. During the first days of school, a trial period will be established in
order to check if these groups work correctly. They will remain unmovable throughout the
first trimester except for specific situations that may require changes. In the second and
third trimesters the groups will change, so that the students work and collaborate with
different classmates throughout the school year. As indicated in section 3.5.2, each student

will assume a role that will rotate throughout the term.

Each group must choose and design a name for it, filling in a card that will be placed in a
visible place in the classroom. Most of the activities will be carried out using these
cooperative groups in order to generate and develop a meaningful learning based on
teamwork and interdependence, as well as a series of values such as dialogue, coexistence

or solidarity, as well as the competitiveness between groups focused in a positive way.

13 See Annex 1.7: 2017/2018 academic calendar.
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2.5.7. Connection of the methodology with the key competences, outcomes and contents
The key competences outline the knowledge, skills and behavior that students need to
develop in order to achieve their full potential and become responsible and autonomous
long life learners: “Capacidades para aplicar de forma integrada los contenidos propios de
cada ensefianza y etapa educativa, con el fin de lograr la realizacion adecuada de

actividades y la resolucion eficaz de problemas complejos.” (Art.2, RD126/2014)

Under the provisions of Articulo 5 de la Orden ECD/65/2015, de 21 de enero, all areas must
participate in the development of the various competences, and activities must be planned
to integrate more than one key competence. This is why the First Foreign Language area will

work closely with the rest of the subjects in the curriculum.

Each of the key competences are developed below specifying the activities that will favor its
progressive acquisition.

e Competence in linguistic communication: the students will be constituted as
communicative agents being able to receive and understand a message and
produce it properly. To this effect, they will be able to express themselves both
orally and written in the different proposed activities. They will have to be able to
communicate, share experiences and dialogue with their classmates, expressing
their arguments and respecting different points of view. This key competence is
developed when students learn to identify the meaning, sounds and rhythms of
words and phrases through songs, chants, conversations or stories. It is also
developed when doing speaking, writing, listening and reading comprehension
activities, or even when working with Jolly phonics, as well as when doing the
morning routines or the emotional activities.

e Competence in mathematics, science and technology: this competence is
developed in a number of ways through the different Unit plans as technological
resources will be constantly used in various activities. It will also be worked through
problem solving projects or activities, when learning the numbers or working with
simple charts, diagrams or graphic organizers and through the  various
investigations that will be carried out in the Explorers cave corner, as several unit

plans work interdisciplinary with Science.
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o Digital competence: digital resources (both Hardware and Software) are tools that
will be used in all Unit plans and sessions to support the students’ learning. The
class blog will also serve as a home-school link by allowing the students to work
independently outside the classroom and to review what has been done at class.
Videos, web pages, reinforcement and extension activities are some examples of
how this competence will be developed among the students.

e Learning to learn: this competence will allow students become more independent
and reflective learners. The acquisition of personal autonomy, bringing up solutions
to conflicts that have occurred, and the organization and distribution of work, are
the basis of this competence. Students must be motivated to learn which will be
developed through evaluation activities such as The Word game and spelling bee
contest, through the Magic Words corner, and even through group activities such as
gymkhanas, bingos or specific workshops.

e Social and civic competences: developing the ability to understand how somebody
else is feeling and knowing how to respond to it is an essential outcome in the
present Annual Programming. Emotional education will be worked every week
through stories, short films or dialogues and conversation circles, as well as through
the use of our Dreams corner. Cooperative work will also be essential when
developing such key competence.

e Sense of initiative and entrepreneurship: this competence will be worked and
developed through the various cooperative and individual projects that will be
posed at the end of each unit or term. Also, the capacity to adapt to the assigned
role is their cooperative group and the fulfillment of their tasks helps to developed
such competence.

e Cultural awareness and expression: students are introduced to the English culture
through various lessons or activities in each unit. It will also be developed in specific
dates such as Halloween or Thanksgiving and through the different native stories

used to introduced each unit, songs poems or even craft activities.
In Annex 1.10 there is an attached chart that shows the established connections between
the key competences mentioned above and the contents and outcomes that are to be

developed through each of the Unit plans.
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2.6. DIVERSITY ATTENTION MEASURES

From the regulations’ point of view, diversity attention measures are understood as as all
educational actions which respond to different abilities, rhythms and learning styles,
motivations and interests, social, ethnic, immigration or health situations our students may
have (Art. 9, RD 126/2014). This means that when we talk about diversity attention
measures, we refer to each and every one of the needs that our students may present in

order to promote and favor a more inclusive school and classroom.

Such inclusive education implies that all children of a given community must learn together
regardless of their personal, social or cultural conditions, including those with a disability. It
is a school model in which there are no "entry requirements" or selection or discrimination
mechanisms of any kind, in order to make effective the educational rights by offering equal

opportunities and participation.

Attention to diversity is specified in three types of measures in almost all the Autonomous
Communities: the general attention measures, the ordinary measures and the extraordinary

ones.

2.6.1. General attention measures for all students

The general attention measures are those that are developed so that everyone can find an
answer. These measures respond, as its name suggests, to a more general context of the
school:“En esta etapa se pondrd especial énfasis en la atencidn a la diversidad del alumnado,
en la atencion individualizada, en la prevencion de las dificultades de aprendizaje y en la
puesta en prdctica de mecanismos de refuerzo tan pronto como se detecten estas

dificultades.” (Art. 9, RD 126/2014)

With regard to the statement mentioned above, the educational intervention must consider
as essential the students’ diversity, guaranteeing the development of each of the students
through personalized attention according to their needs. This is why it is intended to
normalize and include all students with needs in order to promote equality and personal

autonomy.
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When referring to the school’s staff, we highlight the selection of suitable teachers
according to the school’s ideals and values as well as the in-service training for them in
subjects that respond to the educational needs they observe in class. We also highlight the
adapted school spaces to the various possible needs, as well as the coexistence rules that

are included in the Internal Regime Regulation of the school.

In the First Foreign Language area, the contents and outcomes will be balanced (procedural,
attitudinal and conceptual). In addition, the cooperative learning methodology, as
mentioned in section 3.5.1, will be the key element in the development of the Unit plans in
order to favor positive interdependence and the performance of roles and tasks by
establishing heterogeneous groups, taking as a reference at all times the students’ needs, as
well as their learning rhythms. Also, throughout the Unit plans the most common errors or
difficulties in the different blocks of contents will be taken into account before planning any

activities.

2.6.2. Ordinary measures: Educational support needs

These ordinary measures are generated to give support to students who present some type
of difficulty either punctual or permanent.

Specifically, in Year 2 we can find two students with specific educational needs. A student

with Asperger syndrome and another with ADHD (Attention deficit hyperactivity disorder).

As for the student with Asperger syndrome'4, he presents difficulties in social
communication, not language itself. Likewise, he has difficulties in managing and
differentiating his own and others emotions, showing little sensitivity to the people and
objects that surround him. Therefore, throughout the course we will work the emotions in
each of the unit plans, so that he can begin to distinguish and recognize them in himself as
well as in his classmates. On the other hand, five colored monsters will be stuck on the wall,
which will represent a basic emotion: fear, anger, sadness, happiness and calmness. Each
student will have a clothes peg with his/her picture on it and will have to place it in the

monster that defines his/her current mood. In this way, we intend that this student learns to

14 See Annex 1.11 for materials.
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identify his own emotions and those of their classmates, increasing his sensitivity or

understanding for others.

In the line of emotions, we will start by offering him a self-regulating thermometer, working
with the emotional management in a visual way, asking him in what degree of the
thermometer he finds himself. When he locates himself in the higher degrees, instead of
reacting aggressively we will practice to sit down alone in a corner, with his hands under his
legs breathing deeply. In specific moments, we will work these situations with the

thermometer through role playing.

On the other hand, this student presents his cognitive capacity and intelligence preserved,
and has facilities in the English language; nevertheless, he needs visual support in to
understand abstract terms, therefore, we will use create a picture dictionary with new
words. In order to include him in the class, he will not be the only one creating such
dictionary; all of the students will elaborate one. This student will be able to start working
on it in the classroom with the help of the teacher and as he progresses, he will be able to
continue working on it at home with the help of his parents. Since the phonics are also very

abstract terms, we will also elaborate a pictogram notebook to work them with him.

Finally, since he needs a temporary organization, we will carry out the routines of the
morning in a systematic way so that he knows who has come to class and who hasn’t and we
will present a calendar of what will be done throughout the day. Also, in front of him, will
have a space-time panel of the class schedule with a drawing that will represent him. In this
schedule he will find the different subjects and organization of the day with the image of the
different teachers. He will have to move his drawing during the day. In addition, the

organization by corners will also allow a good adaptation of the classroom for his needs.

Finally, as for the student with ADHD?®, he shows certain difficulties to concentrate on
activities that require a lot of attention. Also, he feels the need to move often, which
sometimes is accompanied by aggressive behavior towards his classmates. Therefore, some

ordinary attention measures include being in charge of the errands in order to facilitate exits

15 See Annex 1.12 for materials.
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outside the classroom; he is allowed to leave the class in his high nervousness states and go
down to the playground to run and relax; there is also a lectern in the classroom in case he
needs to carry out the tasks standing up; he will also have more time when carrying out the
final unit tasks or projects; and finally, he will also have a series of steps to follow when he
arrives and leaves the classroom stuck on his table as he sometimes forgets things or sits
down with his coat and backpack on; as well as some class rules such as not shouting, raising

his hand or respecting others speaking time.

These described students should also receive ordinary adaptations such as reinforcement or
adapted activities, time programming, methodological resources and support staff. This is
why there will be envelopes or folders with reinforcement or extension activities in de
Explorers’ cave corner, being all students free to complete them if they wish; except for
those students whom the teacher considers necessary to give these activities based on

certain evidence, as in the case of the student with ADHD.

2.6.3. Extraordinary measures: Curricular adaptations

The student with ADHD described above presents curricular adaptations at a significant
level, affecting at least one of the elements of the curriculum: outcomes, contents,
competences, methodology and evaluation. Likewise, a series of minimum requirements will
be established adapted for him. The school has also the possibility of putting a specialist in
the classroom to work with the corresponding student and collaborate with the class tutor,
something that will be used with the student with Asperger syndrome, who will also go

sometimes out of class to work with the Pedagogical Therapist (P.T)

2.7. COMPLEMENTARY AND EXTRACURRICULAR ACTIVITIES
The school offers a series of educational experiences and essential learning situations.
Within these experiences we can distinguish between:

e Complementary activities: those that take place during official hours and are part of
the educational process of the school. For example scheduled excursions such as
school farm, zoo, a museum, a park, etc.

e Extracurricular activities: these are the educational proposals outside school hours

and are voluntary. For example: sports, linguistic, artistic-cultural activities, etc.
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As extracurricular activities carried out inside the school but outside school hours, we can
highlight the British Council with whom the school has an agreement. The majority of Year 2
students attend this extra-curricular session held in the classroom before the lunch break.

As for the complementary activities some such as an excursion to the zoo and the “You are

the story”'6 company theatre; family, special festivity or food workshops stand out.

2.7.1. Out-of-class activities

Different excursions or trips will be carried out throughout the school year, as well as
activities and dynamics outside the classroom. All of them have been selected to cover and
complement the contents and outcomes of the units. Among them we can find the
following, according to the academic school calendar (Annex 1.3) and the chart presented in

section 3.5.5:

First term

¢ Halloween workshop (Unit plan 2)

e Thanksgiving and Christmas workshop (Unit plan 3)
e Creating a theater (Unit plan 3)

Second term

e Visit to the zoo (Unit plan 4)

e Families workshop (Unit plan 5)

e Photography contest (Unit plan 6)

Third term

e Masterchef (Unit plan 7)

e St. Patrick’s day workshop (Unit plan 7)

e “You are the story” company theater (Unit plan 8)
e English Gymkhana (Unit plan 9)

e English Immersion day (Unit plan9)

16 Website: http://youarethestory.es
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2.7.2. Extensive reading program

Reading is a source of information, pleasure and learning that reinforces the integral
development of students allowing them to start learning autonomously and so, acquire the
reading habit. In order for this to happen, a Reader Plan is created to encourage reading
comprehension among students, stirring up their reading interest and awakening their
imagination, creativity and ability to learn to learn through a series of activities (Extensive

reading, n.d.)

The main outcomes that are intended to be achieved by students through the Reader Plan

are the following:

Students will be able to develop their reading habit.

Students will be able to comprehend different types of written texts.

Students will be able to use complementary textbook resources such as

dictionaries, newspapers, ICT or stories.

Students will be able to develop a reflective and critical attitude and thinking.

Students will be able to understand the importance of reading as a mean to search

information and as a pleasure and learning source.

Students will be able to develop key competences such as linguistic communication,
learning to learn, information processing, digital competence and cultural and

artistic competence.

Students will be able to develop strategies to improve their reading and writing

skills.

In order to achieve such outcomes we can highlight two reader plans or libraries:
e School library
- Importance: The library is an essential teaching and learning source that opens
thousands of doors to information, knowledge and pleasure. It is a space that
encourages reading or even a place in which to share, escape from reality, reflect
and enjoy. Therefore, the school library promotes culture, art and literature,
motivates students to acquire the reading habit and also encourages imagination

and empowers socialization among individuals.
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- Use and organization: The school library will fulfill the decisions made about it by
the teaching and school’s management staff. For this reason, the library will be a
space decorated in an attractive way with book sentences written on the walls to
encourage reflection among students. Not only books will be located here but also
documentaries, magazines, comics and other literary sources. Books will be ordered
taking into consideration the type of source it is (this means, for example, stories on
one side, comics on another), the genre, the age to which they are addressed and
also, alphabetically in order to facilitate the search.

The school library will be open to all students, being them able to access it either alone
or with the company of a teacher, as each pupil will have a library card to take

books.

It is also important to remark the main activity that will be carried out through the
academic year within all grades: the traveling library. There will be a plastic box
outside of every class in the school. Inside of it there will be several plastic covers
for each of the class students with books inside and a sheet where to say how much
they liked the story. Books will rotate every week between same grade classes so
that all students can read all books which will be handed out and brought back from

home every Monday.

- Activities: Each month an activity that integrates all students will be carried out by

the school library. Such activities are classified in a chart in Annex 1.14.

e Classroom library

- Organization: The classroom library will be located in our Dreams corner. It will be
decorated by the students since it will be their special corner where they should
feel comfortable. We will have a carpet, cushions, stuffed animals and a shelf or
wardrobe where students will be able to leave their shoes during reading sessions,
since in this corner we will feel like at home being able to take them off; therefore,
we will ask the students to bring to the classroom shoes with which they feel

comfortable (slippers, socks ...).

Laura Lopez Fernandez 45 UP Comillas



Primera Lengua Extranjera: Inglés ~ ANNUAL SYLLABUS 29 Educacién Primaria

In addition, there will be a series of narrative resources, including our special Mr.
Bucket, our reading cards and reading class book with their stories record.
This reading corner or classroom library will be used at the begging of every Unit
Plan, when doing storytellings throughout the weeks, on Fridays when working with
Mr. Bucket and our emotions, and when they finish an activity before the time that

has been proposed for it.

-Activities:

Storytelling at the beginning of each unit: Each unit will be started through a story
that will be read in the Dreams corner. We will start working on new concepts and
contents through these stories.

Reading cards and reading class book: Students will be free to choose the books
they want to read throughout the school year (books or stories that will be
previously supervised by the teacher). The minimum number of books they will
have to read will be three by term. After each reading they do they will have to
complete a record of it in the reading class book so that other students can see if
they would like to read those books too. Every time they read a book they will get a
star in their cards, going onto higher reading card levels everytime they read. There
will be special diversity attention measures to those students who require it when
working with the reading card levels.

Students will have one mandatory book in the school year: Pirate school: Just a bit
of wind by Jeremy Strong (2002). We will read this book out loud in class all
together and create a conversation circle or debate in order to evaluate the reading
of this book.

Emotions: Every unit an emotion will be worked through a storytelling. After
reading it we will make conversation circles in order to express our opinions,
experiences or feelings about it. These activities include Mr. Bucket, as students will
be able to leave their feelings and week experiences inside of it either anonymously
or with their names on it to comment them on Friday in anassembly.

Creating a book: We will all together invent a book through the Storyjumper

webpage.
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- Theater: We will create theaters in some units based on the stories we read at the
beginning of each of them.

- Creative writing activities: To encourage creativity, once a month, students will
work in their cooperative groups and different images will be given to each of the
teams. Based on these images, each group will have to create a story and each
week, one of the groups will present their creation to the rest of the classmates.
We will also carry out other creative writing workshops either from songs, melodies
or from manipulative resources such as sand or paint.

- Recipes: We will complete a recipe book when carrying out our Masterchef
workshop in unit 7.

- Class journal: Each week one of the students will take E.T home and will write in the
class journal what they have done together and details about the country they have

investigated.

- Classroom Reader  Plan and its  diversity  attention measures:
With this reading plan, we intend to encourage reading, not a competition between
students to see who reads more or who passes the levels of the reading cards
faster. This is the reason why those students who have more difficulties or special
educational needs will be able to read anything, not only books or stories; whether
they read recipes with their parents, children's magazines or whatever catches their

attention in order not to frustrate them by creating a rejection for reading

2.7.3. Connection with the Unit Plans’ development

We have already discussed the complementary activities that will be carried out and in
which unit they will be developed in section 3.7.1. All of them, together with the classroom
reader plan, contribute to the outcomes’ achievement, provoke learning experiences and
allow the teaching-learning process to be meaningful for students.

Nevertheless, we attach a chart with a calendar for the complementary activities and its

connection with the Unit plans in Annex 1.13
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2.8. TUTORIAL ACTION PLAN AND COLLABORATION WITH FAMILIES

The tutorial action is a set of educational actions that contribute to the development and
enhancement of students’ basic skills, guiding them to achieve maturity and autonomy and
helping them to make decisions according to their needs, interests and abilities. It is a
process in which the teacher accompanies each student in his/her education and a time in
which the tutor must know his/her students better as well as their needs; it is a moment to

create a good classroom climate and resolve conflicts.

A good tutor is the one who is responsible for guiding a group of students, both individually
and collectively. It is with whom the parents are in contact with and who coordinates the
activities carried out in the classroom. That is, he/she is the one who knows best his/her
group of students and the best person, therefore, to guide them. A tutor must be a
reference, a role model, someone to whom the students can turn to both personally and
academically, someone who manages to keep the class together and resolves conflicts. In

conclusion, someone empathetic, understanding and competent (Gordillo, 1996)

Taking all the former into account, we can deduce the importance of the tutorial action and
the figure of the tutor in the integral development of students. This is why the tutorial action
outcomes, the interviews and collaboration with families, and the activities or classroom

group meetings are listed below.

2.8.1. Tutorial action outcomes
The tutorial action stops being outside the teaching function and becomes the axis of the
educational activity. This is why the tutorial action outcomes attend two major levels:

students and families (Professor Juan Tomas Asenjo, 2015).

The tutorial action outcomes aimed at students are the following:
e To coordinate the evaluation process, advise and guide.
e To monitor the students both academically and socially in order to offer an answer
to the existing difficulties or needs.
e To contribute to the personalization and individualization of the teaching-learning

process.
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e To facilitate their integration in the classroom group and school dynamics.

Regarding the tutorial action with families, the outcomes are the next:
e Toinvolve parents in support, learning and socialization activities.
e To inform, advise and train or instruct families in those aspects that affect the their
children’s education.
e To encourage collaboration between families and the school by making them part
of their children’s learning process.

e To facilitate a smooth communication with families.

2.8.2. Family-school collaboration mutual tasks

Taking such outcomes into account, a set of tasks involving a close family-school
collaboration have been created. The attendance of parents or guardians is required at the
different meetings established or programmed with the tutor; there will be an initial group
interview with families at the beginning of the school year and other ones during the other
two semesters. Also, there will be at least one interview per term with each family, unless

more meetings are required due to specific situations.

Regarding the First Foreign Language area, we will ask families to get involved in the subject
in order to encourage or motivate the learning of this subject. Besides, we will explain the
importance of reading during the school year, from which the dynamics and new concepts
and contents will emerge, inviting families to read their children stories in English or to
accompany or guide them in the voluntary readings students will have to carry out
independently throughout the academic year to advance in the reading card levels. Similarly,
they will be asked for their collaboration in activities such as storytelling, in which they will
be able to prepare a storytelling with their children and come to tell it to the rest of the
classmates; and in workshops such as the family workshop, the photography contest or the

English immersion day.

Finally, families will also be invited to contribute in different activities established by the

school such as Christmas performances, cultural trips or excursions or workshops.
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2.8.3. Interviews and individualized office hours

Communication between parents or guardians and teachers through the interview is the
best method available for the mutual exchange of ideas and information about the student-
child's educational process. The interview not only can be carried out with the families but
also with the students themselves in order to get to know their emotions, feelings or

personal and academic frustrations to adjust the tutorial action.

Regarding the interviews conducted with the parents of the students, a series of purposes
should be taken into account such as knowing and understanding each other, exchanging
information about the student, jointly developing an educational action plan and guiding

them in their children's education.

In order to achieve such outcomes or purposes, several interviews will be held with the large
group of families at the beginning of the school year and during the two other terms. In
addition, an interview per term will be organized with each family, existing also the
opportunity, as mentioned in the previous section 3.8.2, to establish more interviews in case
the parents ask for it or in specific situations. At first, it will be the teacher who will make
contact with the families through the students’ school agenda or email, trying to adapt
his/her schedule to theirs. These meetings or interviews will take place in a reserved space
or class in the school which will provide an intimacy and comfortable atmosphere to allow
dialogue.

When having an interview with the family of a student with educational needs, the school
counselor will also participate. Nevertheless he/she will leave before the end of the meeting

in case families want to comment something private to the teacher-tutor.

On the other hand, there will also be small individual interviews with each of the students
throughout the academic year. As dealing with small students, interviews or conversations
must come up naturally; this is why interviews will be attempted to arise spontaneously or
at specific moments in which the students have some type of conflict or problem.
Communication with students is essential as it is very important that they express their

feelings and thoughts.
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2.8.4. Classroom group meetings

As mentioned throughout this section 3.8, a group interview with families will be held at the
beginning of the school year in order to maintain a first contact with them, explain the
functioning of the methodology and activities that will be carried out in the classroom; the
need and importance of accompanying their children in reading, since it will be an essential
skill to develop; or the materials that will be used as well as the different corners in the

classroom.

During the following two terms, group meetings or interviews with families will also be held
to discuss the progress, concerns or opinions about the classroom, school or teaching-
learning process in order to keep in touch with families and encourage their involvement in

the educational process of their children.

The sessions, interviews or group meetings with students will be carried out every Friday
when working with Mr.Bucket, when working with specific emotions through stories or in

case there is a class conflict or problem that needs to be dealt with.

2.9. LEARNING-TEACHING PROCESS EVALUATION

Evaluation is one of the most important elements of the curriculum, since it offers quality to
the entire teaching-learning process. The school learning evaluation refers to the systematic
and continuous process through which the degree to which learning outcomes are being
achieved is determined; In addition, it allows us to closely follow the learning path of each

student showing us their difficulties or needs, as well as their knowledge and previous ideas.

The evaluation has a primary function in the teaching-learning process. In addition to a
process, we must see the evaluation as a space for reflection, since it affects not only the
learning processes of the students, but also the teaching processes developed by the
teachers and the curricular projects of the school.

If, as a result of the evaluation, we discover that the outcomes are being achieved to a much
lesser degree than expected or that they are not being achieved at all, a review of the plans,

of the activities that are being carried out, of the attitude of the teacher and students, and
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of the outcomes that are intended to be achieved will immediately arise. All this movement

will result in an adaptation that will strengthen the teaching-learning process.

2.9.1. Evaluation criteria and learning standards

The evaluation criteria define the competences and knowledge that the student must
achieve in each of the subjects throughout their teaching-learning process: “son el referente
especifico para evaluar el aprendizaje del alumnado. Describen aquello que se quiere valorar
y que el alumnado debe lograr, tanto en conocimientos como en competencias; responden a

lo que se pretende conseguir en cada asignatura” (Art. 2, RD 126/2014)

On the other hand, in the same legislative document the learning standards

are specified as specifications of the evaluation criteria, which allow to define the learning
outcomes based on each school subject. They have to be measurable, observable and
evaluable, facilitating the design of tests and evaluations: “son especificaciones de los
criterios de evaluacion que permiten definir los resultados de aprendizaje, y que concretan lo
que el alumno debe saber, comprender y saber hacer en cada asignatura; deben ser
observables, medibles y evaluables y permitir graduar el rendimiento o logro alcanzado”

(Art. 2, RD 126/2014)

A breakdown of the evaluation criteria and the learning standards for each of the nine
teaching units will be presented in the development of each of them, defined according to
the outcomes and contents specified in sections 3.2 and 3.3. The evaluation criteria and

learning standards divided per content blocks is shown in Annex 1.15.

2.9.2. Assessment strategies, techniques and tools. Evaluation moments.

The evaluation of the learning process tries to analyze and verify the degree of acquisition of
the outcomes, as well as to observe that the students develop some of the competences
that the teacher expects them to reach with such process. Therefore, this evaluation is going
to be carried out in various "moments", which are specified in different types of evaluation:
initial or diagnostic, continuous or formative and final or summative; each of them will
provide different and necessary information in order to reflect and make decisions about

the teaching-learning process.
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The different evaluation moments with the corresponding assessment strategies, techniques
and tools that would be carried out in each of them are listed below:

¢ Initial or diagnostic evaluation: This type of evaluation takes place at the beginning
of the academic year and of the unit plans. It provides information about the starting
point of the students in order to adapt the programming to their needs. Such
information deals with various aspects, among others: previous knowledge and
experiences, motivations or interests of the students. Initial activities will be carried
out as thinking routines, brainstorming, dynamics like "folio giratorio" or oral and
comprehension activities.

e Continuous or formative evaluation: This evaluation is not a specific-moment-
evaluation, but a series of systematic actions that allow the teacher to assess the
changes produced in students and observe in detail how their learning process is
being developed, performing the necessary readjustments. Likewise, it makes
possible the detection of difficulties and the discovery of the strong points of each
the students. This evaluation takes place during the activities and the everyday
teaching process in each of the unit plans. Some of the techniques that will be
carried out are the following: observation, kahoots (online test answered through a
device), daily activities (reading and comprehension, listening or oral activities,
worksheets, dynamics), one minute paper (brief test done at the end of a session to
see what students have learned in it in order to expand or reinforce it in the next
session).

¢ Final or summative evaluation: It is intended to be more formative, and at the same
time continuous, since it allows the teacher to rescue the concepts that haven’t been
understood or internalized. It is necessary a summative evaluation at the end of the
process to detect if the students have reached or not the general and didactic
outcomes and the competences established by the teacher. This will be verified
through various instruments, techniques or tools such as contests such as Spelling
bees or The Alphabet Game mentioned in section 3.4.2 to evaluate vocabulary or
grammar; and final projects, in which the different skills will be integrated (reading,
speaking, listening, writing), at the end of each unit plan in which certain
requirements established by the teacher will have to be applied either individually or

in groups in order to check the degree of acquisition of new concepts and concepts.
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3. UNIT PLANS
We can find the didactic units below, both developed and not developed. The former being
units 2, 3, 4, 8 and 9 in which methodology is not presented; and the latter being units 1, 5,

6 and 7 entirely developed and corresponding each of the terms.

UNIT 1. “BUCKET FILLERS”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 15 sessions (09/22/2017 — 10/17/2017)

RATIONALE OF THE DIDACTIC UNIT THEME
This unit plan will be used as an initial contact so that students can consolidate the contents
of the previous year, activating their schemata and thus, progressively increase the difficulty

level in subsequent units.

The story Have you filled a bucket today (McCloud & Messing, 2016) will be used as a
common thread throughout all the units, working with its main character Mr. Bucket. The
color monster (Llenas, 2015) will also be used in order to begin to work with the students’
emotions; something essential during the school year. The contents and concepts to work

with during this unit plan will be obtained from both stories.

Finally, it is important to highlight the cross-curricular work that will be held with the Science
subject when working with the seasons and the weather. The students, in relation to such

contents, will carry out a final project at the end of the Unit plan.

OUTCOMES, MINIMUM REQUIRED! AND KEY COMPETENCES
1. To understand simple oral messages and texts produced in English with various
accents and from different supports. CC.CC. (1,3,4,6,7) (M.R)
2. Toidentify and reproduce the sound and name of the letters of the alphabet. CC.CC.
(1,4) (M.R)

" The Minimum Required will be indicated with the “M.R” nomenclature from now on.
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3. Toidentify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

4. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

5. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

6. To know and apply basic strategies to understand the general gist of various texts.
CC.CC(1,3,4,5,6,7) (M.R)

7. To build up texts and simple sentences from models. CC.CC (1,4) (M.R)

8. To use and distinguish the Wh- questions. CC.CC (1,4) (M.R)

9. Toremind, identify and put into practice basic vocabulary: colors, days of the week,

months, emotions, seasons and weather. CC.CC (1,4) (M.R)

LEARNING OUTCOMES AND TARGET LEXIS
Some of the learning outcomes that are to be achieved with the development of this Unit
plan are the following:
1. Students will be able to identify and use the target language Wh- questions in
different contexts as well as in controlled oral exchanges. (Speaking outcome)
2. Students will be able to identify and reproduce the sound and name of the alphabet
letters. (Lexis outcome)
3. Students will be able to understand, correctly pronounce and use the target lexis
(colors, days of the week, months, emotions, seasons and weather.) (Lexis outcome)
4. Students will be able to use the target language and lexis when presenting the final
“Seasons and Weather” project to their classmates. (Speaking outcome)
5. Students will be able to use aural and reading comprehension techniques in order to
understand the overall gist of a text. (Reading and comprehension outcome)
6. Students will be able to write basic vocabulary and simple sentences as well as to
follow a direct writing . (Writing outcome)
7. Students will be able to understand messages and simple oral texts produced in

English with different accents and from different supports. (Listening outcome)
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As for the target lexis worked throughout this Unit plan, it is listed below:

ADJECTIVES NOUNS ADVERBS
- Colors (adj.) - Days of the week (n) - Wh- questions (adv.)
- Weather: cloudy, - Months (n)

windy, sunny, rainy, - Seasons (n)

hot, warm, cold, cool
(adj.)

- Emotions: sad, calm,
angry, happy, fearful
(ajd.)

CONTENTS
Conceptual

e Vocabulario basico (colors, alphabet, days of the week, months, seasons, weather,
emotions)

¢ Interrogacion: Wh- questions.

e Sonidos caracteristicos en lengua inglesa. El sonido y nombre de las letras del
alfabeto.

Procedural

e Introduccion a la literatura infantil y didlogos en lengua inglesa a través de cuentos
como Have you filled a bucket today? (McCloud & Messing, 2016); y The color
monster (Llenas, 2015).

e Escritura dirigida de vocabulario basico y oraciones sencillas por medio de dictados
reflexivos.

e Uso de diccionarios de imdagenes y de las tecnologias de la informacion y la
comunicacion a la hora de elaborar nuestros propios diccionarios de imagenes o
buscar informacion acerca del mundo a través de la dinamica deE.T.

e Manejo de cuentos, comics y otros textos narrativos con alto contenido visual con los
cuentos trabajados al inicio de la unidad y los propiamente elegidos en la biblioteca

de centro, desarrollando estrategias propias de apoyo a la lectura.
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Behavioral

Aceptacion de la diversidad de opiniones sobre un mismo tema.

Respeto al turno de palabra y escucha activa.

Muestras de empatia, respeto, comprensién y ayuda ante las emociones ajenas.

EVALUATION

The evaluation will be continuous and based on the tasks that students will carry out

throughout the unit plan; on the daily notes taken down about their participation and

attitude in the classroom, on the comprehension of the readings done at home; and finally,

on the Final Project carried out at the end of the unit which will be evaluated through a

checklist or rubric. Some of the evaluation criteria are the following:

Understand what it is communicated in simple habitual transactions both in
"listening" and "speaking" activities and in group readings. (Bloque 1. Oral
Comprehension)

Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit both in oral activities and in classroom dynamics.
(Bloque 2. Oral Expression)

Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves ("Have you filled a bucket today?", "The
color monster") applying personal comprehension strategies. (Bloque 3. Reading
Comprehension)

Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

Identify and reproduce the sound and name of the letters of the alphabet.

Use the vocabulary and language that has been established for the didactic unit
when creating and presenting the final project “Seasons and Weather”.

Identify and use “Wh-questions” in different contexts.

Work and solve problems and activities proposed in the classroom both individually

and cooperatively.
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METHODOLOGY
Since the ESRI model is used throughout the sessions (except for sessions 7, 8 and 9, which
are a general review), a chart is shown below with the sessions assigned to each of the

phases of the model to facilitate its understanding:

EXPERIENCIA SENALAMIENTO REFLEXION INCORPORACION

Sessions 1, 2, 10 Sessions 3, 4, 5,11, | Sessions 3, 4, 5,11, | Sessions 6, 13, 14,
12 12 15

All necessary materials are detailed in annex 2.1., in different sections that will be specified

in each session.

Session 1: 09/22/2017 - (See Annex 2.1.1 for Session 1 materials)®

In this session, a first contact will be made with the story Have you filled a bucket today?
(McCloud & Messing, 2016). We will show and read the cover of the story to our students in
an assembly and in a conversational circle. Next, we will ask them if they know what a
bucket is and we will introduce Mr. Bucket to clarify the meaning. Then, we will ask them

"What do you see in the picture? What do you think is happening on the cover?"

Likewise, we will ask the students a series of questions in order to work on keywords that
may be complex: "Is the bucket of the picture full or empty?" (for this question we will use
Mr. Bucket showing him full of things inside him while we say "full" and empty while saying
“empty”); "Are they filling the other person's bucket, or are they emptying it?" (We will also
use Mr. Bucket to show these actions) “Do they look happy or do they look sad?”.

We will paste in our Magic Words corner the words fill, empty and full accompanied by

drawings or pictures.

Once this dialogue is done, we will read the back cover of the book to the students and ask
them to draw a new cover for the book: an empty bucket and a full bucket; people filling
buckets or emptying them. This way we will highlight the importance of illustrations as a

source of complementary information to the text.

2 page number: 191
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Session 2: 09/25/2017 - (See Annex 2.1.2 for Session 2 materials)?

Going back to the drawings students made the previous day and, looking to the original
cover of the book, pupils will share their drawings and say why they have drawn that.

Next, we will proceed to read the story in assembly in the Dreams corner. After the reading,
several questions will be asked to the students: "What happened in the story? What is a
bucket filler? And a bucket emptier? What things do you think you can do to fill other
people’s buckets? When do you think you have filled someone’s bucket? And have you ever
emptied someone’s bucket accidentally? " We will afterwards put them a short movie to
reflect about it and think if the main character is a bucket filler or emptier:

https://youtu.be/5fCBtUtvYk8 (Pixar, 2017)

After this dialogue, the students will return to their seats. Each one will be given a small
bucket (cardboard glass) that they will decorate as they wish. These small buckets will be
sticked on the wall under each students’ photographs. It will be explained to them that
during the course these will be buckets that they will have to fill during the week, writing
nice things to their classmates or cheering them up when they are sad. When Friday arrives,
all buckets will have to have notes inside. If they see an empty Bucket during the week they

will have the responsibility to write something in order to fill it.

Session 3: 09/26/2017 - (See Annex 2.1.3 for Session 3 materials)*

We will recall the story read the day before in class and we will resume a series of questions
pointing out the Wh- (Who, What, When, Where, Why) questions. After pointing out these
words, which will be pasted on the board with flashcards, the following song will be put to

the students: https://www.youtube.com/watch?v=vXWK1-L41f0 (Scratch Garden, 2013)

This way, we will explain what each Wh- question refers to, placing an image below each
flashcard: "Who” is a person, “What” is a thing or an action, “Why” is the reason why
something happened, “When” is a time, “Where” is a place. After doing so, there will be five
more pictures on the board. We will ask where such pictures must be located and ask some

students to paste them where they belong to.

3 page number:192
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Then, students will remain in their cooperative groups except for the sixth group, whose
team members will be divided into the other groups. Each group will have to create five
cards with the five Wh- questions accompanied by a drawing. These cards will be pasted

afterwards on the Magic Words corner.

Session 4: 09/27/2017 - (See Annex 2.1.4 for Session 4 materials)’

This sesion will start with a review of the Wh- questions, followed by a listening and a
speaking activity.

We will start with the listening: the teacher will read several sentences and the students will
have a worksheet with questions and multiple choice answers. The listening will be done

twice.

Afterwards, an information gap speaking will be done in pairs: each person will have a card
that will have to be completed by making wh-questions to the partner. The teacher will
monitor the classroom. After this in-pairs-speaking, students will present to the rest of the
classmates the notes they have taken about their partner during the information gap

activity.

During this activity, the teacher will monitor the class taking notes about the mistakes
students make either on pronunciation or language. In order to let the conversation flow,
the teacher will give a general feedback to students, writing down the mistakes on the board

and explaining them or carrying out choral drills.

Session 5: 09/28/2017 - (See Annex 2.1.5 for Session 5 materials)®

We will start by showing the students the reading worksheet and reading the title: "My new
shoes.” We will ask the students what they think the text will be about. Next, we will ask if
someone is wearing new shoes today or if he/she has recently bought some and how are

these or what he/she uses them for, thus activating their schemata.
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Next, we will point out to two words that can be complex: "size" and "shoelace"; asking the
students if someone knows what these words mean. In case no one knows the meaning we

will try to find out from the context and then put it in common.

After this introduction, students will proceed to read the text and answer their questions
individually. Then, they will compare their answers with their partner and later with their
cooperative group. Finally, the answers will be compared with the large group; carrying out

the 1-2-4 technique.
To finish, the students will draw on a piece of paper a shoe and describe it as in the reading:
size, why they like it, who bought it or what color it is and afterwards, volunteers will

present it to the rest of the class.

Session 6: 10/02/2017 - (See Annex 2.1.6 for Session 6 materials)”

As a review, we will start by making a board game. Each group will have its own board with
chips. Students should be able to answer correctly the questions in the boxes in which they
fall in order to advance. The student who gets the highest score when throwing the dice will
start moving, the second to move will be the second with the highest score when rolling the

dice and so on.

To finish, a small Kahoot will be made individually in which there will be different questions
and they will have to choose which Wh- question to use. At the end of the class, the answers
and mistakes that may have been committed will be observed and commented in order to

give feedback and resolve doubts.

Finally, the E.T. dynamic will be carried out for the first time. The teacher will randomly
choose a student to take E.T for a week. Since this will be the first time that the dynamic is
performed, Spain will be the country the student will have to investigate about at home, so
that E.T. learns something about us. This information will be presented next week, when

another student will be chosen to take E.T and investigate about a new country.
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Session 7: 10/03/2017 - (See Annex 2.1.7 for Session 7 materials)®

This session will be devoted to review the alphabet. We will start by playing a song with

which students will have to sing along: https://youtu.be/36IBDpTRVNE (Have Fun Teaching,

2010)

Afterwards, the teacher will have a series of flashcards with the letters of the alphabet
written on them, both in capital letters and in lowercase letters. This way, the teacher will
be raising flashcards with letters and the students will have to say in unison what letter is
being shown. At the end, other flashcards will be shown, this time with words written on

them; students should raise their hands to spell such words out loud.

Finally, we will go to the playground, gym or tatami. Once there, the teacher will randomly
divide the students into four groups. They will have to line up, ready to do a relay race: there
will be plenty of cards scattered on the floor with letters on them. The teacher will show the
groups a written word that they will have to memorize. Then, the teacher will keep the word
and each group of students will have to go out, in turns, to find the letters that make up that
word previously shown to get it formed. The winner will be the group that manages to be

the first to form the word and spell it correctly.

Session 8: 10/04/2017 - (See Annex 2.1.8 for Session 8 materials)°

We will start the session telling students “Today is...” using whatever day of the week it is
and sticking a flashcard with the word on the whiteboard. The teacher will ask “What day
was yesterday?” Students will have to raise their hands to answer. Whoever answers the
guestion, will stick the flashcard on the whiteboard. The same will be done with “What day
will be tomorrow?” We will tell them that they go to school on Monday, Tuesday,
Wednesday, Thursday and Friday; and that Saturday and Sunday are part of the weekends.

Then, choral drills will be made: the teacher will read a day of the week and students will

have to repeat.

We will then ask students true or false questions about their school schedule. For example:

You have Science on Tuesdays. True or False? You go to school on Sundays. True or False?

8 page number:197
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Afterwards, we will tell students “Today is whatever day of the week of whatever month”
pointing the month on a calendar and sticking a flashcard with the word on the board. Then,
we will ask if anyone knows in what month is their birthday (meanwhile we will drill
pronunciation). Finally, as did with the days of the week, choral drills will be made: the

teacher will read a month and students will have to repeat.
To end the session, we will do a small dictation: we will hand out a worksheet with a small
calendar in it. The teacher will say the directions. For example: paint in green all Fridays of

October or paint in red all Mondays of June.

Session 9: 10/05/2017 - (See Annex 2.1.9 for Session 9 materials)*°

We will begin by reviewing the previous session asking the students what day of the week is
today of what month. Next, we will ask if they know what season are we in, and what is the

weather like.

Next, we will paste four photographs on the board, one from each season. We will ask the
students what season is each photograph and volunteers will paste the corresponding
flashcard below the corresponding image. Next, volunteers will also paste the appropriate
the symbols of each season (leaves, sun, flowers or snowflakes) as well as the weather that
accompanies the stations followed by the flashcard with the corresponding word (snowy,
cold, windy, rainy, hot, sunny, warm, cool). Finally, we will ask the students if they know,
more or less, in what month each season is and we will also place the corresponding

flashcards below.

To finish, students will have to draw their favorite season of the year on a sheet and
describe it by following the clues on the board. Students will be able to present their

drawings to the rest of their classmates.
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Session 10: 10/06/2017

This session will begin with the E.T. dynamic. The student who took our colleague home, will
present his research about our country and will tell us how well he/she spent the weekend
with him. A new student will be chosen to visit a new country and take E.T home. After
having presented the investigation, we will give delayed feedback to the student in order to
let the conversation flow, as linguistic mistakes are not as important in this task as the

efforts he/she makes to communicate.
The rest of the session will be dedicated to individual reading in the Dreams corner. Each
student will choose a story or book to read in English, either from the library or brought

from home.

Session 11: 10/09/2017 - (See Annex 2.1.11 for Session 11 materials)™

We will get comfortable in the Dreams corner and we will present the story The Color
Monster (Llenas, 2015). We will read the title to the students and ask what they think the
book will be about and what will happen. We will also observe the drawing of the cover and
we will talk about which colors appear and which ones they also know.

Then, we will read the back cover and explain to the students that these are the main

emotions: sadness, anger, happiness, fear and calm.

Later, we will proceed to read the story to the students. At the end, we will ask them what
happened in the book, what monster did they like the most, and to describe and share
moments in which they may have felt happy, sad, angry, calmed or afraid. We will ask what
is the new emotion that comes out at the end of the story too.

In addition, the teacher will have prepared five giant color monsters of and will have pasted
them on the wall. He/she will give each student a clip with their picture on it and ask them

to place their clip on the monster that describes their currentemotion.

Finally, having six monsters: happiness, sadness, fear, calm, anger and love; Each
cooperative group will draw a monster and write next to it the name of the corresponding

emotion in order to place the drawings in the Magic Words corner.
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Session 12: 10/10/2017 - (See Annex 2.1.12 for Session 12 materials)*?

To begin, we will review what was seen through the story the day before: colors and
emotions. After a small dialogue, each group will be given the face of an emoticon and a
wooden stick. They will have to color the emoticon according to the color that corresponds

the emotion: angry-red, happy-yellow, calm-green, in love-pink, sad-blue and scared-black.

Once the emoticons are painted, they will stick the wooden stick to them creating small
posters; the teacher will pick them up and distribute them again randomly, so that in each

group we can find all emotions.

Finally, the teacher will tell students a story accompanied by images on the digital board.
Each time the students hear the name of the emotion of their poster, they should raise it;
that is, if they hear "angry", those with the red sign should raise it; if they hear "fearful",

those with the black sign, must raise theirs, and so on.

Session 13: 10/11/2017 - (See Annex 2.1.13 for Session 13 materials)*

In this session a reflective dictation will be carried out. First, the dictation will be read to the
students and the new and complex words will be reminded by reviewing their writing and
spelling. Second, the dictation will begin. Third, the dictation will be repeated and then
students will exchange their dictations with their partner. Then, the teacher will copy the
dictation on the board, reviewing the keywords. Students will round the mistakes that their
classmates may have made with a color pencil. Afterwards, the most frequent errors will be
shared in order to review them together.

Finally, students will repeat their mistakes three times in the notebook and will write a

sentence with those words. To finish, they will accompany the dictation with a drawing.
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Sessions 14 and 15: 10/16/2017 - 10/17/2017 - (See Annex 2.1.14 for Session 14 materials)*

Students will elaborate a final project in their cooperative groups during two sessions. Each
group will create a season poster, repeating two seasons, as there are six cooperative
groups. They will have to draw a landscape with different colors and materials and write on
the poster what colors are used, what season it is, what is the weather like, when does the
season take place and what emotions such season transmits to them. This way, everything
worked during the unit will be captured. This poster will be presented to the rest of the class
and hung in the corridor. Also, with the parents’ consent, they will be taken a series of
photographs and videos in order to send them to our colleague E.T and thus help him to

learn.

This final project will be evaluated through a checklist or rubric presented in Annex 2.1.14.
The feedback will be delayed as it is essential that the conversation or presentation flows;
the efforts that students make to communicate are of great importance.

After all groups have presented their final projects, we will individually talk with each group
so that they can see the checklist or rubric the teacher has completed. The teacher will
complete a checklist for each group and individual student in order to have both group and
individual marks. We will also carry out a short interview with the groups so that they know

their feedbacks and they tell the teacher how the group work was.

CURRICULAR MATERIALS AND OTHER DIDACTIC RESOURCES

RESOURCES

Didactic resources: Have you filled a bucket today (McCloud & Messing,

MATERIAL 2016) and The color monster (Llenas, 2015) story. Reading, Speaking and

RESOURCES | Listening worksheets, flashcards and songs.

Material resources: smartboard, whiteboard, colors, papers, glue,

cardboards and photographs.

Spacial resources: classroom and playground, gym or tatami.

14 Page number:202
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HUMAN Human resources: English teacher and assistant teacher in case specific
RESOURCES

students need it.

DIVERSITY ATTENTION MEASURES

As expressed in the Annual programming, the school has diversity attention measures to

respond to the different needs, rhythms and learning styles of all students:

Ordinary measures: In this first didactic unit there will be certain adaptations
depending on the needs that arise in the classroom. On the one hand, we will have
reinforcement and support activities that students will be able to use or take homein
case they need it. An assistant will be available in the classroom if necessary, working
in a multisensory manner on the alphabet or offering support in more complex
activities. In addition, students will be able to take home adapted materials or

activities that will then be collected and worked with the teacher.

For those students with a higher learning speed or rhythm, there will be expansion
activities such as higher-level readings or even adapted materials to expand contents

or vocabulary or to investigate specific topics.

Extraordinary measures: As mentioned previously, those students with a slower
learning speed or rhythm, such as the student with ADHD, will have a support
teacher in the classroom if necessary, as well as adapted activities. When doing the
dictation, they will be allowed to write the words they hear and understand instead
of the whole text; and the offered readings may be adapted to a lower level. Also,
the student with ADHD will have a lectern in case he prefers to perform standing

tasks.

For the student with Asperger syndrome, we will start elaborating the picture
dictionary with the new vocabulary, and we will start working with the self-regulating

thermometer.
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OTHER ELEMENTS THAT MIGHT BE EXPLICITLY INCLUDED
a. Complementary and extracurricular activities
Three complementary activities stand out: the E.T dynamic carried out once a week;
a session to work the alphabet developed in the gym, playground or tatami; and a
session, which belongs to the reading plan, dedicated to individual reading in the

Dreams corner.

b. Reading development and Ethics
The reading and values have a strong importance throughout all the units, since the
latter are always fomented through the former.
In this first unit plan, two stories are worked: Have you filled a bucket today
(McCloud & Messing, 2016) and The color monster (Llenas, 2015), stories through
which different values are worked, emotions are known and new concepts and

contents are pointed out.

In addition, throughout this unit, activities which work on reading and its

understanding are also carried out, as in session 5.

c. ICT fostering
Throughout the unit, students can use in different moments the tablets. Likewise,
the Internet connection and the digital board are used several times to play songs to

the students.
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UNIT 2. “SQUASH SQUEEZE”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 15 sessions (10/18/2017 — 11/10/2017)

RATIONALE OF THE DIDACTIC UNIT THEME
In this unit plan the aim is to teach new concepts and contents, unlike unit plan 1, which was

used as an introduction and general review of the previous year.

This way, two stories will be used: A squash and a squeeze (Donaldson & Scheffler, 2017)
and The little old lady who was not afraid of anything (Williams, 2011) to work with
grammatical structures such as “can” and “have got to”; introduce vocabulary related to the
parts of the house and Halloween; and start working with phonics, in this case with the first
group: s, a, t, i, p, m. Also, the last story mentioned, will be used to work the emotion of
fear, taking advantage of Halloween and the workshop that will be held about it on October

31t

Finally, it is important to highlight that this unit will have a strong cross-curricular work with
the subject of Arts, as a final project will be developed by cooperative groups to create a

small and simple model of a house.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. To identify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

2. To produce habitual expressions and basic vocabulary with correct pronunciation,
intonation, accent and rhythm. CC.CC(1,4,7)

3. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

4. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

5. To know and apply basic strategies to understand the general gist of various texts.
CC.CC(1,3,4,5,6,7) (M.R)

6. To use several texts and resources as a source of information, enjoyment and
learning. CC.CC(1,3,4,5,6,7)

7. To build up texts and simple sentences from models. CC.CC (1,4) (M.R)
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To know some customs and cultural traditions of english-speaking countries. CC.CC
(1,3,4,5,6,7)

To use affirmative and negative grammatical structures as well as the modality
expression: permission, capacity and obligation. CC.CC (1, 4) (M.R)

To know the parts of a house. CC.CC (1, 4) (M.R)

To learn the vocabulary related to Halloween. CC.CC (1, 4)

To know, work and apply the first group of phonics: s,a,t,i,p,m. CC.CC(1,4,7)

CONTENTS

Conceptual

Costumbres y tradiciones culturales de los paises de habla inglesa.

Vocabulario basico (partes de la casa y Halloween)

Interrogacion: Wh- questions

Afirmacidn: affirmative sentences; Yes (+tag).

Negacidn: negative sentences with not, no (Adj.).

Expresion de la modalidad: capacidad (can); permiso (can); obligacién (have [got]to;
imperative).

Fonética: s,a,t,i,p,m.

Procedural

Canciones, didlogos y debates.

Introduccion a la literatura infantil en lenguainglesa.

Escritura dirigida de vocabulario basico y oraciones sencillas.

Uso de diccionarios de imagenes y de las tecnologias de la informaciény la
comunicacion.

Lectura, deletreo y comprensidn de palabras de uso frecuente y oraciones y textos
muy sencillos.

Lectura de palabras y oraciones sencillas.

Manejo de cuentos, cdmics y otros textos narrativos con alto contenido visual.
Estrategias de apoyo a la lectura.

Conocimiento de aspectos fonéticos diferentes de la lengua inglesa.

Uso de rutinas, canciones, rimas y retahilas.

Uso de oraciones sencillas para el intercambio de informacion basica.
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Comprensiéon de textos orales breves procedentes de distintos  soportes

audiovisuales e informaticos.

Behavioral

Superacién y trabajo del miedo, incertidumbre o fracaso. de la diversidad de
opiniones sobre un mismo tema.

Reflexidn y expresidon de las propias emociones y las ajenas.

Trabajo en equipo valorando el esfuerzo individual y colectivo para la consecucidon de

objetivos.

EVALUATION CRITERIA

Understand what it is communicated in simple habitual transactions both in
"listening" and "speaking" activities and in group readings. (Bloque 1. Oral
Comprehension)

Identify and understand the overall gist and specific vocabulary for its context and
through the stories worked in the unit: A squash and a squeeze (Donaldson &
Scheffler, 2017) and The little old lady who was not afraid of anything (Williams,
2011) (Bloque 1. Oral Comprehension)

Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit (parts of the house, Halloween, affirmative and
negative sentences and modal verbs) both in oral activities and in classroom
dynamics. (Bloque 2. Oral Expression)

Imitate a limited repertoire of sound patterns and apply them in the pronunciation of
words and oral exchanges: group 1 of phonics (s,a,t,i,p,m) (Bloque 2. Oral Expression)
Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (A squash and a squeeze (Donaldson &
Scheffler, 2017) and The little old lady who was not afraid of anything (Williams,
2011)) applying personal comprehension strategies. (Bloque 3. Reading
Comprehension)

Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written

Expression)
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e Use the vocabulary and language that has been established for the didactic unit
when creating and presenting the final project “Build your house”.

¢ Identify and use the target language established for the unit in different contexts
(affirmative and negative grammatical structures, modality expression: permission,
capacity and obligation; and parts of the house.)

e Work and solve problems and activities proposed in the classroom both individually

and cooperatively.
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UNIT 3. “BODY BIRDS”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 15 sessions (11/13/2017 — 12/04/2017)

RATIONALE OF THE DIDACTIC UNIT THEME

In this didactic unit, as in the rest, two stories will be told, being in this case the following:
There is a bird on your head (Willems, 2016) and The invisible boy (Ludwig & Barton, 2013).
Through them the grammatical structure "There is, There are" as well as the affirmative and
the negative form; the vocabulary related to the body parts and Christmas, taking advantage
of the workshop that will be held in this unit in relation to such festivity; and the second
group of phonics: ck, e, h, r, m, d, are intended to be worked. Also, the emotion that will be

worked through the unit will be sadness and friendship.

In addition to the Christmas workshop, another one will be developed in relation to
Thanksgiving and a play will be created in the classroom, which will be represented to the
rest of the school.

In addition, it is important to remark the cross-curricular work of this unit with the subject of
Science and Physical Education to work the body and its expression, creating a final project

titled “Human body model”.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. Toidentify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

2. To produce habitual expressions and basic vocabulary with correct pronunciation,
intonation, accent and rhythm. CC.CC(1,4,7)

3. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

4. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

5. To know and apply basic strategies to understand the general gist of various texts.
CC.CC(1,3,4,5,6,7) (M.R)

6. To use several texts and resources as a source of information, enjoyment and
learning. CC.CC(1,3,4,5,6,7)

7. To build up texts and simple sentences from models. CC.CC (1,4) (M.R)
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8. To know some customs and cultural traditions of english-speaking countries. CC.CC

(113I415I617)

9. To know the parts of the body and the vocabulary related to Christmas. CC.CC (1,4)

(M.R)

10. To know and apply the existence expression “there is, there are” as well asthe

negation and affirmation. CC.CC (1,4) (M.R)

11. To know, work and apply the second group of phonics: ck, e,h,r,m,d. CC.CC(1,4,7)

CONTENTS

Conceptual

Vocabulario basico (body parts and Christmas)

Identificacion y localizacion de los principales huesos, musculos yarticulaciones.
Expresidn de la existencia (to be; there is/there are)

Afirmacidn: affirmative sentences; Yes (+tag) y negacién: negative sentences with
not, no (Adj.)

Costumbres y tradiciones culturales de los paises de habla inglesa.

Fonética: ck, e, h, r, m, d.

Procedural

Canciones, didlogos y debates.

Introduccioén a la literatura infantil en lenguainglesa.

Escritura dirigida de vocabulario basico y oraciones sencillas.

Uso de diccionarios de imagenes y de las tecnologias de la informacidn y la
comunicacion.

Lectura, deletreo y comprension de palabras de uso frecuente y oraciones y textos
muy sencillos.

Manejo de cuentos, cdmics y otros textos narrativos con alto contenido visual y
estrategias de apoyo a la lectura.

Uso de oraciones sencillas para el intercambio de informacion basica.
Comprensiéon de textos orales breves procedentes de distintos soportes

audiovisuales e informaticos.
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Behavioral

Utilizacidn del pensamiento creativo en el analisis de problemas y el planteamiento
de propuestas de actuacion.

Respeto y aceptacion por las cualidades y diferencias personales.

Identificacion y valoracion de diferentes maneras de ser y pensar a la hora de

trabajar en equipo.

EVALUATION CRITERIA

Understand what it is communicated in simple habitual transactions both in
"listening" and "speaking" activities and in group readings. (Bloque 1. Oral
Comprehension)

Identify and understand the overall gist and specific vocabulary for its context and
through the stories worked in the unit: There is a bird on your head (Willems, 2016)
and The invisible boy (Ludwig & Barton, 2013) (Bloque 1. Oral Comprehension)

Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit (body parts and Christmas vocabulary, affirmative
and negative sentences and the verb to be) both in oral activities and in classroom
dynamics. (Bloque 2. Oral Expression)

Imitate a limited repertoire of sound patterns and apply them in the pronunciation of
words and oral exchanges: group 2 of phonics (ck, e, h, r, m, d) (Bloque 2. Oral
Expression)

Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (There is a bird on your head (Willems,
2016) and The invisible boy (Ludwig & Barton, 2013) applying personal
comprehension strategies. (Bloque 3. Reading Comprehension)

Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

Use the vocabulary and language that has been established for the didactic unit

when creating and presenting the final project “Human body model”.
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e Identify and use the target language established for the unit in different contexts
(body parts and Christmas vocabulary, affirmative and negative sentences and the
verb to be)

e Work and solve problems and activities proposed in the classroom both individually

and cooperatively.
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UNIT 4. “ROAR”

Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 14 sessions (01/08/2018 — 01/25/2018)

RATIONALE OF THE DIDACTIC UNIT THEME

In this didactic unit two stories will be told: And Tango makes three (Richardson & Parnell,
2015) through which the grammatical structure “There is, there are” is intended to be
worked, as well as the prepositions of place (on, in, under, next to, behind, in front of,
between); the affirmative and negative sentences; the wh-questions; and finally, vocabulary
related to Animals, taking advantage of the trip that will be made to the Zoo; and also, the

story When I’'m feeling angry (Moroney, 2018) through which anger will be worked.

For this reason, there will be a cross-curricular project with Natural Science, creating this
way, a final project titled “Saving the animals” in which students will have to investigate to
create, in groups of four, an environment to protect a specific animal. In addition, the third

group of phonics: ai, j, 03, ie, ee, or will be taught.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. To understand simple oral texts and messages produced in English with different
accents and from different supports. CC.CC. (1,3,4,6,7) (M.R)

2. Toidentify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

3. To produce habitual expressions and basic vocabulary with correct pronunciation,
intonation, accent and rhythm. CC.CC(1,4,7)

4. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

5. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

6. To know and apply basic strategies to understand the general gist of various texts.
CC.CC(1,3,4,5,6,7) (M.R)

7. To use several texts and resources as a source of information, enjoyment and
learning. CC.CC(1,3,4,5,6,7)

8. To build up texts and simple sentences from models. CC.CC (1,4) (M.R)

9. To use capital letters and other punctuation marks. CC.CC (1,4) (M.R)
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To know some customs and cultural traditions of english-speaking countries. CC.CC
(1,3,4,5,6,7)

To know basic vocabulary related to animals. CC. (1,4) (M.R)

To know and apply the existence expression “there is, there are” as well asthe
negation and affirmation. CC.CC (1,4) (M.R)

To know and apply the space expression in different contexts (on, in, under, next to,
behind, in front of, between) CC.CC (1,4) (M.R)

To know, work and apply the third group of phonics: g, o, u, |, f, b. CC.CC(1,4,7)

CONTENTS

Conceptual

Vocabulario basico (Animals)

Caracteristicas generales de los distintos grupos de animales vertebrados:
mamiferos, aves, reptiles, anfibios y peces; e invertebrados.

Caracteristicas basicas de los ecosistemas de algunos animales.

Expresidn del espacio: prepositions and adverbs of location, position; y expresion de
la existencia (to be; there is/there are)

Afirmacidn: affirmative sentences; Yes (+tag); y negacion: negative sentences with
not, no (Adj.)

Interrogacion: Wh- questions.

Fonética: g, o, u, |, f, b.

Procedural

Canciones, didlogos y debates.

Introduccion a la literatura infantil en lengua inglesa.

Escritura dirigida de vocabulario basico y oraciones sencillas y lectura de las mismas.
Uso de diccionarios de imdagenes y de las tecnologias de la informacién y la
comunicaciéon y manejo de cuentos, comics y otros textos narrativos con alto
contenido visual.

Cuidado en la presentacion de los textos, y uso de mayusculas y otros signos de
puntuacién en los mismos.

Lectura, deletreo y comprensién de palabras de uso frecuente y oraciones y textos

muy sencillos.
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Reconocimiento y lectura de palabras que comparten un patrén comun.

Estrategias de apoyo a la lectura.

Emisidn de palabras y mensajes breves con pronunciacidn, entonacion, acentuacién
y ritmo correctos.

Utilizacion de expresiones de uso habitual dentro del aula.

Uso de oraciones sencillas para el intercambio de informacion bésica.

Comprensiéon de textos orales breves procedentes de distintos  soportes
audiovisuales e informaticos.

Comprension de mensajes orales sencillos con distintos acentos e identificacion y

comprensidn de palabras clave e ideas principales en conversaciones dirigidas.

Behavioral

Respeto, cuidado y preocupacion por los seres vivos y sus ecosistemas.
Respeto y muestras de interés hacia los interlocutores.

Interaccion con empatia y uso de diferentes habilidades sociales.

EVALUATION CRITERIA

Understand what it is communicated in simple habitual transactions both in
"listening" and "speaking" activities and in group readings. (Bloque 1. Oral
Comprehension)

Identify and understand the overall gist and specific vocabulary for its context and
through the stories worked in the unit: And Tango makes three (Richardson &
Parnell, 2015) and When I’'m feeling angry (Moroney, 2018) (Bloque 1. Oral
Comprehension)

Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit (animals vocabulary, affirmative and negative
sentences, the verb to be and place prepositions (on, in, under, next to, behind, in
front of, between)) both in oral activities and in classroom dynamics. (Blogue 2. Oral
Expression)

Imitate a limited repertoire of sound patterns and apply them in the pronunciation of
words and oral exchanges: group 3 of phonics (g, o, u, |, f, b) (Bloque 2. Oral

Expression)
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e Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (And Tango makes three (Richardson &
Parnell, 2015) and When I’'m feeling angry (Moroney, 2018) aplicando estrategias
personales de comprensién. (Bloque 3. Written Comprehension)

e Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

e Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

e Use the vocabulary and language that has been established for the didactic unit
when creating and presenting the final project “Saving the animals”.

o Identify and use the target language established for the unit in different contexts
(animals vocabulary, affirmative and negative sentences, the verb to be and place
prepositions (on, in, under, next to, behind, in front of, between))

e Work and solve problems and activities proposed in the classroom both individually

and cooperatively.
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UNIT 5. “DIFFERENCES MAKE US UNIQUE”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 14 sessions (01/26/2018 - 02/14/2018)

RATIONALE OF THE DIDACTIC UNIT THEME

In this didactic unit, two stories will be told: on the one hand, The smartest giant in town
(Donaldson & Scheffler, 2017) will be used to introduce new concepts and contents such as
specific vocabulary (personal characteristics and clothes); the verb to have (I've got); and the
grammatical structure “There is, there are”. On the other hand, Families are different
(Pellegrini, 1991) will be used to teach the value of respect and to show the students how
different can be each of the families. Also, the fourth group of phonics will be worked: ai, j,

0a, ie, ee, or.

Finally, the unit provides occasions for cross-curricular work with two subjects: Science, so
that they learn about the continents, as we probably have in class students that come from
other parts of the world; and Spanish, so that they also learn how to describe their families
and themselves in their mother tongue. These descriptions will be put into practice in the
final project, named “Differences make us unique”, in which volunteer families will
participate and each student will have to draw his/her family and describe it to the rest of

the class.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. To understand simple oral messages and texts produced in English with various
accents and from different supports. CC.CC. (1,3,4,6,7) (M.R)

2. Toidentify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

3. To produce habitual expressions and basic vocabulary with correct pronunciation,
accent, intonation and rhythm. CC.CC(1,4,7)

4. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

5. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

6. To know and apply basic strategies to understand the general gist of various texts.

CC.CC (1,3,4,5,6,7) (M.R)
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To use various texts and resources as a source of information, enjoyment and
learning. CC.CC(1,3,4,5,6,7)

To build up texts and simple sentences from models. CC.CC (1,4) (M.R)

To manage and use capital letters and other punctuation marks. CC.CC (1,4) (M.R)
To know some cultural customs and traditions from English-speaking countries.
CC.CC(1,3,4,5,6,7)

To know and use basic vocabulary related to clothes and personal characteristics
(tall, short, black skin, white skin, blue eyes, etc.) CC. (1,4) (M.R)

To know and apply the existence expression: there is, there are, so as the negation
and affirmation. CC.CC (1,4) (M.R)

To know and apply the verb to have in different contexts. CC.CC (1,4) (M.R)

To know, work and apply the fourth phonetical group: ai, j, oa, ie, ee, or. CC.CC
(1,4,7)

To locate the five continents on a map as well as various specific countries worked in
class. CC.CC (1,4,5) (M.R)

To describe people alluding to physical features and clothing both in English and in

their mother tongue. CC.CC(1,4,5) (M.R)

LEARNING OUTCOMES AND TARGET LEXIS

Some of the learning outcomes that are to be achieved with the development of this Unit

plan are the following:

1

Students will be able to use the target language (personal characteristics, clothes,
countries, verb to have, “there is, there are”, “I come from...”) in different contexts
as well as in controlled oral exchanges. (Speaking outcome)

Students will be able to use the target language and lexis when creating and
presenting the final “Differences make us unique” project to their classmates.
(Speaking outcome)

Students will be able to understand, correctly pronounce and use the target lexis
(personal characteristics, clothes, countries) (Lexis outcome)

Students will be able to use aural and reading comprehension techniques in order to

understand the overall gist of a text. (Reading and comprehension outcome)
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5. Students will be able to write basic vocabulary and simple sentences as well as to
follow a direct writing . (Writing outcome)

6. Students will be able to understand messages and simple oral texts produced in
English with different accents and from different supports. (Listening outcome)

7. Students will be able to imitate and apply the sound of the fourth group of phonics

(ai, j, oa, ie, ee, or) in the pronunciation of words in oral exchanges

As for the target lexis worked throughout this Unit plan, it is listed below:

ADIJECTIVES NOUNS GRAMMATICAL
STRUCTURES
- Personal features (adj.): | - Continents (n) - To have (v)
tall, short, long hair, short |- Clothes (n): T-shirt, [ - There is/ There are

hair brown hair, red hair, | trousers, skirt, dress, jacket, | - She/He/l come from...
black hair, blonde hair, | coat, shoes, hat, gloves,
blue/brown/black/green scarf, jumper.

eyes. - Countries (n): depending

on the students’ origins.

CONTENTS
Conceptual
e Vocabulario basico (Clothes, descriptions, continents)
e Expresion de la existencia (to be; there is/there are)y de la posesion: | have got (I've
got); preposicion of.
e Conocimiento de aspectos fonéticos diferentes de la lengua inglesa a través de
palabras y oraciones sencillas: ai, i, 0a, ie, ee, or.
e Costumbres y tradiciones culturales de los paises de hablainglesa.
Procedural
e Canciones, didlogos y debates.
e Introduccion a la literatura infantil en lengua inglesa: manejo de cuentos, cémics y
otros textos narrativos con alto contenido visual y estrategias de apoyo a la lectura:
el contexto visual, conocimiento previo del tema.

e Escritura dirigida de vocabulario bdasico, oraciones sencillas y textos siguiendo
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modelos.

Uso de diccionarios de imagenes y de las tecnologias de la informaciény la
comunicacion.

Cuidado en la presentacion de los textos y uso de mayusculas y otros signos de
puntuacién en los mismos.

Cuidado en la presentacion de los textos y uso de mayusculas y otros signos de
puntuacién en los mismos.

Lectura, deletreo y comprensién de palabras de uso frecuente y oraciones y textos
muy sencillos.

Reconocimiento y lectura de palabras que comparten un patrén comun.

Emisidn de palabras y mensajes breves con pronunciacién, entonacidn, acentuacion
y ritmo correctos.

Utilizacidn de expresiones de uso habitual dentro del aula para el intercambio de
informacién basica.

Comprensiéon de mensajes orales sencillos y breves procedentes de distintos
soportes audiovisuales e informaticos y con diversos acentos.

Identificacion y comprensidn de palabras clave e ideas principales en conversaciones

dirigidas.

Behavioral

Colaboracién en proyectos grupales escuchando activamente, demostrando interés
por las otras personas y ayudando a que sigan motivadas para expresarse.

Uso de la comunicacion verbal en relacién con la no verbal en exposiciones orales y
debates.

Expresa sus sentimientos, necesidades y derechos a la vez que respeta a los de los

demas en las actividades cooperativas.

EVALUATION

The evaluation will be continuous and based on the tasks that students will carry out

throughout the unit plan; on the daily notes taken down about their participation and

attitude in the classroom, on the comprehension of the readings done at home; and finally,

on the Final Project carried out at the end of the unit which will be evaluated through a

checklist or rubric. Some of the evaluation criteria are the following:
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e Understand what is being communicated in simple habitual transactions both in
"listening" and "speaking" activities and in group readings. (Bloque 1. Oral
Comprehension)

e Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit (clothes, personal characteristics, continents,
countries) both in oral activities and in classroom dynamics. (Bloque 2. Oral
Expression)

e Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (The smartest giant in town (Donaldson &
Scheffler, 2017) and Families are different (Pellegrini, 1991)) applying personal
comprehension strategies. (Bloque 3. Reading Comprehension)

e Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

e Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

e Use the vocabulary and language that has been established for the didactic unit
when creating and presenting the final project “Differences make us unique”.

¢ Identify and use the grammatical structures proposed for the unit (To have, “There
is/ There are”, “She/He/l come from...”) in different contexts.

e Imitate a limited repertoire of sound patterns and apply those sounds in the
pronunciation of words in oral exchanges: group 4 of phonics (ai, j, oa, ie, ee, or)

e Work and solve problems and activities proposed in the classroom both individually

and cooperatively.

METHODOLOGY
Since the ESRI model is used throughout the sessions (except for sessions 5 and 6, which are
dynamics apart), a chart is shown below with the sessions assigned to each of the phases of

the model to facilitate its understanding:

EXPERIENCIA SENALAMIENTO REFLEXION INCORPORACION

Sessions 1, 2,7 Sessions 1, 2,7,8, 9, | Sessions 3, 8, 9, 10, | Sessions 4, 12, 13,
10 11 14
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All necessary materials are detailed in annex 2.2., in different sections that will be specified

in each session.

Session 1: 01/26/2018 - (See Annex 2.2.1 for Session 1 materials)*S

In this session, a first contact will be made with the story The smartest giant in town
(Donaldson & Scheffler, 2017). We will sit down in the Dreams corner in assembly and we
will show the front cover of the book to the students as well as two pictures of the main
character. Afterwards, we will ask the students several questions: ¢{Do you know what
“smart” means? And “scruffy”? (We will show two pictures of the giant and tell them that in
picture A he is scruffy, while in picture B, he is smart; asking them to guess the meaning of
the words, and afterwards, pasting the word on the picture.) Then we will keep asking
questions: What can you see in the pictures? What do you think it’s happening? What
animals can you see? (Recast with “there is, there are”) What do you think is the name of

the giant? Is he a nice and bucket filler giant; or a bad and bucket emptier giant?

Then, we will read the back cover of the book and ask the students: what clothes is the giant
wearing? Do you want us to see the clothes inside Mr.Bucket? (Mr. Bucket will have inside
pictures of clothes (shoes, socks, jacket, trousers, T-shirt, belt, dress and scarf.) Students will
have to try and explain the clothes the giant is wearing in picture A and B; when they are
right, we will recast the students so that they say and pronounce correctly the word in
unison. The student who guessed the word will paste the picture on the board. Once all the
clothes have been taken out from Mr.Bucket, we will take out flashcards with the words
written down, students will have to read them outloud carrying out choral drills. Selected

students will paste the flashcard under the correspondent picture on the board.

Finally, students will have to fill a worksheet with the different clothes and its names,
colouring them to put them in the Magic Words corner and to create at the same time, their

picture dictionary.

15 page number:203
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Session 2: 01/29/2018 - (See Annex 2.2.2 for Session 2 materials)

Going back to the last session, we will recall the vocabulary we learned. We will show the
students the pictures we used in the last session and they will have to say the name of the

clothes outloud.

Then, we will read the story The smartest giant in town (Donaldson & Scheffler, 2017) in
assembly in the Dreams corner. Once the story has been read, we will ask several questions
to the students: What happened in the story? What was the name of the giant? Was he a

nice giant? Can we remember some of the clothes he gave to the animals?
Finally, we will make a circle and put a big map in the it. This map will have a road and there
will be the animals of the story in different parts of it. Students will have to raise their hands

and match the animals with the clothes the giant gave to each of them.

Session 3: 01/30/2018 - (See Annex 2.2.3 for Session 3 materials)*”

This session will be carried out in the playground. We will first sit down in a circle on the
floor to explain the activity: we will work in our cooperative groups; this way, we will have
six groups. Each group will have a leader who will read the cards. The group must always
stay together and give the card to the leader and listen to him/her while he/she reads. The
activity will be the following: every group will be given a card. They will have to follow the
directions of the card. The cards will guide the group to places where pieces of clothes will
be hidden. The group will have to take only ONE clothing item in each place. Once students
have collected the clothes they will go back to where we would be sitting down during the
explanation. There, we will wait for all the groups to come and each group will present to
the rest the clothes they have taken. They will put them in an envelope and give it to the

teacher who will keep them for an activity for the next session.
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Session 4: 01/31/2018 - (See Annex 2.2.4 for Session 4 materials)'®

Students will sit down in their cooperative groups. The teacher will give the group the
envelope they filled in with clothes during the last session, a big A3 paper with a big E.T
drawn on it, glue and colors.

Students will have to dress up E.T with the clothes they will have in the envelope and write
next to them their names. In case they want to put E.T more clothes they will be able to
color and draw them. They will be able to paint E.T the way they want to too.

Finally, they will present their E.T to the rest of the class. Through this activity, we pretend
to promote accuracy; this is why we will carry out delayed feedback in order to let the
conversation flow. Linguistic mistakes are not important here, but the efforts students make

to communicate and explain the rest of the classmates what they have created.

Session 5: 02/01/2018 - (See Annex 2.2.5 for Session 5 materials)*

When we arrive to class, we will paste on the board six flashcards with the fourth group of

phonics and play the students a song: https://youtu.be/LBy7IIKIggY (Jolly Academy, 2013)

pointing the phonic that sound in each part of the song. Then, we will ask students to repeat
after the teacher while making a gesture for each of the phonics. Then, the teacher will
show the students some flashcards with words and will ask the students to read the word
out loud (recasting and drilling if necessary). Selected students will come out and paste the

word under the phonic it belongs to.

After this dynamic, we will give each student a mini whiteboard with a marker. The teacher
will read out loud some words and students will have to write the correspondent phonic
down, and in the second phase, they will have to write the entire word down trying to use
the correct phonic and put the whiteboard up as fast as they can (the teacher will look at the

mini boards to see the mistakes that must be corrected).

Finally, each group will have several cards: a card with phonics and card with pictures. In
their cooperative groups they will play the memory game matching the picture with its

phonic. During the game, in case we have a language assistant, each student will go out of

'8 page number:209
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class one by one to read small texts with these phonics. In case there is no assistant or

auxiliar teacher, the English teacher will ask the students to come to her/his desk to read.

Session 6: 02/02/2018

This session will begin with the E.T. dynamic. The student who took our colleague home, will
present his research about our country and will tell us how well he/she spent the weekend
with him. A new student will be chosen to visit a new country and take E.T home. After
having presented the investigation, we will give delayed feedback to the student in order to
let the conversation flow, as linguistic mistakes are not as important in this task as the

efforts he/she makes to communicate.
The rest of the session will be dedicated to individual reading in the Dreams corner or the
school library. Each student will choose a story or book to read in English, either from the

library or brought from home.

Session 7: 02/05/2018 - (See Annex 2.2.7 for Session 7 materials)*°

In this session we will sit down in assembly in the Dreams corner and we will make a first
contact with the story Families are different (Pellegrini, 1991). We will show the students the
front cover and ask them what they see in the picture, Do they look the same? Is the color of
the little girl the same color of the mother? Where do you think the girls come from? Do
your families look like this one? The teacher will talk about his/her own family “Mine, for
example, has a Dad, a Mum, a dog and me! | haven’t got any brothers or sisters. And I'm
from Barcelona, not from Madrid!” What about you? Do you have brothers or sisters?
Where do you or your parents come from? (Recast with “I have” and “I/We/He/she come(s)

from...”)

At the beginning of the unit we will have asked to the families for a picture of them to put it
in class. In this moment, we will turn on the digital whiteboard and put pictures of the
students’ families. We will talk about them so that students can introduce their families to
the rest of the class. Here we will use flashcards they will paste next to each member: Dad,

Mum, Cat, Dog, Sister, Brother, Grandmother, Grandfather, and Me. We will also try to
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describe them briefly: short/long hair; hair color; skin color; eyes color, short/tall (this words
will be pasted on the board so that they can see them in order to use them if they want)

They also be able to say where they come from in case they are not from Madrid or Spain.

Session 8: 02/06/2018 - (See Annex 2.2.8 for Session 8 materials)?*

We will recall the vocabulary we learned during the last session, choosing two or three
students to be described using the target language: short/tall/hair color/eyes color/clothes

wearing, etc.

After this dynamic we will sit down in the Dreams corner and start reading our story. Once
the story has been read we will ask the students the following questions: What happens in
the story? Do you think all families are the same? Do you think looking one way or another
or having more brothers, sisters, or even parents is better? We must remark here the value

of respect and diversity to students in order to show them that differences make us unique.

Session 9: 02/07/2018 - (See Annex 2.2.9 for Session 9 materials)*?

We will start the session by playing the following song to the students:

https://youtu.be/K6DSMZ8b3LE (Hopscotch, 2017). While listening to the song we will have

a big map and we will be pointing to each continent. We will listen to the song twice.
Afterwards we will ask volunteer students to point each of the continents on the map hung

on the board.

Then, we will open Google Maps on the digital board and show the world to the students.
First, we will show them the continents; then, we will show them where Spain is in the map;
third, we will show the school in the map; finally, if we have students from other countries
or cities we will ask them to come with us and look for their country so that all students can
see the places in the map. In order to look up a place they will have to use the sentence “I

come from...
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Once finished this activity, we will sit down in our sits and the teacher will hand out to each
student a map of the world. The teacher will give directions to the students making a

coloring dictation”, for example: color Africa in yellow /color Europe in red.

Session 10: 02/08/2018 - (See Annex 2.2.10 for Session 10 materials)?

We will start the session by handing out a small text worksheet to each student. These text
will have several questions they will have to answer after reading the text in order to carry
out a reading comprehension activity. They will firstly do it alone, then in pairs, afterwards
they will compare their answers with the rest of the members of their cooperative group;

and finally, we will put it in common with the large group, carrying out the 1-2-4 technique.

Once this reading activity has been done, we will divide each cooperative group in pairs.
Each member will have a blank paper, colors and a picture with a different person in it. This
picture will be a secret, they will not be able to show it to their classmate. The students who
has picture A will start: they will have to describe the person in the picture using the
language that has been learned. The other person will have to draw it on the blank paper
following the directions of his/her classmate. Once they finished describing and drawing
they will compare to see and check if they did it correctly; and it will be picture B’s turn to
describe, carrying out an information gap or picture dictation and putting into practice their

listening skills.

During this activity, the teacher will monitor the class taking notes about the mistakes
students make either on pronunciation or language. In order to let the conversation flow,
the teacher will give a general feedback to students, writing down the mistakes on the board

and explaining them or carrying out choral drills.

Session 11: 02/09/2018 - (See Annex 2.2.11 for Session 11 materials)?*

In this session students will play in their cooperative groups (dividing each group in pars) to
“Who’s who?” game in order to practice productive skills (speaking). This game will have the

pictures of the students onit, pictures that will have been asked to the families. In pairs,
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students will have to pick up a student without the other pair seeing it. The other pair will
have to make questions to guess who the chosen student is. They will have to use the
vocabulary that has been learned using these sentences (which will be pasted on the board):

Does he/she have.....? // Is it a boy/girl? // Yes/ No he/she hasn’t/has.

After having remembered the target language, each student will have to write down a
description of a classmate. This description will be a secret as at the end, volunteer students
will read it outloud so that the rest can guess who he/she is describing. In order to write this
description down, we will show them in the digital board an example of what they must do

and we will give each student a writing frame in order to follow an outline.

Session 12: 02/12/2018 - (See Annex 2.2.12 for Session 12 materials)?

In this session a reflective dictation will be carried out. First, the dictation will be read to the
students and the new and complex words will be reminded by reviewing their writing and
spelling. Second, the dictation will begin. Third, the dictation will be repeated and then
students will exchange their dictations with their partner. Then, the teacher will copy the
dictation on the board, reviewing the keywords. Students will circle the mistakes that their
classmates may have made with a color pencil. Afterwards, the most frequent errors will be
shared in order to review them together.

Finally, students will repeat their mistakes three times in the notebook and will write a

sentence with those words. To finish, they will accompany the dictation with a drawing.

Sessions 13 and 14: 02/13/2018 - 02/14/2018 - (See Annex 2.2.13 for Session 13 materials)?®

Students will elaborate a final project during these two last sessions. Volunteer families will
come in order to help during the project. Students will be recorded (with the families’
consent) and the videos will be sent to the families.

Each student will have to draw his/her family and describe it, following a model that will be

shown on the digital board during the first session.
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Finally, during the second session, students will present their drawings and descriptions to

the rest of the class.

This final project will be evaluated through a checklist or rubric presented in Annex 2.2.14.
The feedback will be delayed as it is essential that the conversation or presentation flows;
the efforts that students make to communicate are of great importance.

After all groups have presented their final projects, we will individually talk with each group
so that they can see the checklist or rubric the teacher has completed. The teacher will
complete a checklist for each group and individual student in order to have both group and
individual marks. We will also carry out a short interview with the groups so that they know

their feedbacks and they tell the teacher how the group work was.

CURRICULAR MATERIALS AND OTHER DIDACTIC RESOURCES

RESOURCES

Didactic resources: The smartest giant in town (Donaldson & Scheffler,

MATERIAL 2017) and Families are different (Pellegrini, 1991). Reading, Speaking and

RESOURCES | Listening worksheets, who is who game, flashcards and songs.

Material resources: smartboard, whiteboard, colors, papers, glue,

cardboards and photographs.

Spacial resources: classroom, school library and playground.

HUMAN Human resources: English teacher and auxiliar teacher in case specific

RESOURCES
students need it, and volunteer families for the final workshop.

DIVERSITY ATTENTION MEASURES
As expressed in the Annual programming, the school has diversity attention measures to
respond to the different needs, rhythms and learning styles of all students:
e Ordinary measures: There will be certain adaptations depending on the needs that
arise in the classroom. On the one hand, we will have reinforcement and support

activities that students will be able to use or take home in case they need it. An
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assistant teacher will be available in the classroom if necessary, working in a
multisensory manner the phonics or offering support in more complex activities. In
addition, students will be able to take home adapted materials or activities that will

then be collected and worked with the teacher.

For those students with a higher learning speed or rhythm, there will be expansion
activities such as higher-level readings or even adapted materials to expand contents

or vocabulary or to investigate specific topics.

e Extraordinary measures: those students with a slower learning speed or rhythm,
such as the student with ADHD, will have a support teacher in the classroom if
necessary, as well as adapted activities. When doing the dictation, they will be
allowed to write the words they hear and understand instead of the whole text; and
the offered readings may be adapted to a lower level. Also, the student with ADHD

will have a lectern in case he prefers to perform standing tasks.

For the student with Asperger syndrome, we will keep elaborating the picture
dictionary with the new vocabulary; we will work the phonics through a pictogram
notebook (either with the teacher or with an assistant teacher and at home), and we
will keep working in specific moments with the self-regulating thermometer and the

emotional monsters in class.

OTHER ELEMENTS THAT MIGHT BE EXPLICITLY INCLUDED
a. Complementary and extracurricular activities
Three complementary activities stand out: the E.T dynamic carried out once a week
in all units; a session developed in the playground to work with the clothes
vocabulary; and a session, which belongs to the reading plan, dedicated to individual

reading in the school library.

b. Reading development and Ethics

The reading and values have a strong importance throughout all the units, since the

latter are always fomented through the former.
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In this unit plan, two stories are worked: The smartest giant in town (Donaldson &
Scheffler, 2017) and Families are different (Pellegrini, 1991), stories through which
different values such as respect and diversity are explained, emotions are known and

new concepts and contents are pointed out.

In addition, throughout this unit, activities which work on reading and its

understanding are also carried out, as in session 10.

c. ICT fostering
Throughout the unit, students can use in different moments the tablets. Likewise, the
Internet connection and the digital board are used several times to play songs and

show maps or writing models to the students.
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UNIT 6. “DOTS”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 14 sessions (02/19/2018 - 03/08/2018)

RATIONALE OF THE DIDACTIC UNIT THEME

This unit plan will entirely be worked in a cross-curricular way with Maths. This way, two
stories will be told throughout the unit: on the one hand Press here (Tullet & Franceschelli,
2016) through which contents such as ordinal and cardinal numbers; Wh-questions; quantity
expression (There is, there are); laterality (left, right); seriation, odd and even numbers, and
cardinal points will be worked. On the other hand The rainbow fish (Pfister & James, 1992)
will allow to review such concepts mentioned before as well as to work the importance of

sharing. Also, the fifth group of phonics will be worked: z, w, ng, v, 00, oo.

As mentioned before, these unit will work together with the Maths subject, creating a final
project titled “Photo contest” in which students will have to go around school with a tablet
or IPad taking photos to objects or things related to maths and the new contents learned.
This project will be carried out in cooperative groups and students will become

photographers who will present their collection.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. To understand simple oral messages and texts produced in English with various
accents and from different supports. CC.CC. (1,3,4,6,7) (M.R)

2. To identify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

3. To produce habitual expressions and basic vocabulary with correct pronunciation,
accent, intonation and rhythm. CC.CC(1,4,7)

4. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

5. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

6. To know and apply basic strategies to understand the general gist of various texts.
CC.CC(1,3,4,5,6,7) (M.R)

7. To use various texts and resources as a source of information, enjoyment and

learning. CC.CC(1,3,4,5,6,7)
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To build up texts and simple sentences from models. CC.CC (1,4) (M.R)

To manage and use capital letters and other punctuation marks. CC.CC (1,4) (M.R)

To know some cultural customs and traditions from English-speaking countries.
CC.CC(1,3,4,5,6,7)

To know and use quantity expressions in different contexts (singular/plural; cardinal
numbers up to one hundred; ordinal numbers up to ten.) CC. (1,2, 4) (M.R)

To know and apply the existence expression: there is, there are, so as the negation
and affirmation. CC.CC (1,4) (M.R)

To know and apply the Wh- questions in different contexts. CC.CC (1,4) (M.R)

To know, work and apply the fifth phonetical group: z. w, ng, v, 00, oo. CC.CC(1,4,7)
To read and write, both in numbers and letters, cardinal numbers up to 100. CC.CC
(1,2,4,) (M.R)

To order a list of 4 or 5 numbers smaller than 100. CC.CC (1,4,5) (M.R)

To know the concepts “left” and “right”, “odd number” and “even number”, as well
as the cardinal points (north, east, west, south) and put them into practice in

different activities. CC.CC (1,2,4) (M.R)

LEARNING OUTCOMES AND TARGET LEXIS

Some of the learning outcomes that are to be achieved with the development of this Unit

plan are the following:

1

Students will be able to use the target language (“odd number” and “even number”;
singular/plural; cardinal numbers up to one hundred; ordinal numbers up to ten;
left/right; cardinal points) in different contexts as well as in controlled oral
exchanges. (Speaking outcome)

Students will be able to use the target language and lexis when creating and
presenting the final “Photography contest” project to their classmates. (Speaking
outcome)

Students will be able to understand, correctly pronounce and use the target lexis
(“odd number” and “even number”; singular/plural; cardinal numbers up to one
hundred; ordinal numbers up to ten; left/right; cardinal points) (Lexisoutcome)
Students will be able to use aural and reading comprehension techniques in order to

understand the overall gist of a text. (Reading and comprehension outcome)
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5. Students will be able to write basic vocabulary and simple sentences as well as to

follow a direct writing . (Writing outcome)

6. Students will be able to understand messages and simple oral texts, such as the

group readings or listening activities, produced in English with different accents and

from different supports. (Listening outcome)

7. Students will be able to imitate and apply the sound of the fourth group of phonics

(z, w, ng, v, 00, 00) in the pronunciation of words in oral exchanges

As for the target lexis worked throughout this Unit plan, it is listed below:

ADJECTIVES

NOUNS

GRAMMATICAL
STRUCTURES

- First ten ordinal numbers
(first, second, third, fourth,
fifth, sixth, seventh, eighth,
ninth, tenth) (adj.)

- “odd number” and “even

number” (adj.)

- Cardinal numbers up to
one hundred. (n)

- Left, right (n)

- Cardinal points (n) (north,

south, east, west)

- Wh- questions

- There is/there are

CONTENTS

Conceptual

e Vocabulario basico (numbers, cardinal points, laterality (left, right), “odd number”

and “even number”)

e Expresion de la cantidad: singular/plural; cardinal numbers up to two digits; ordinal

numbers up to one digit.

e Interrogaciéon: Wh- questions.

¢ Conocimiento de aspectos fonéticos diferentes de la lengua inglesa a través de

palabras y oraciones sencillas: z, w, ng, v, 00, oo.

e Costumbres y tradiciones culturales de los paises de hablainglesa.

Procedural

e Lecturay escritura, tanto con cifras como con letras, de nimeros menores que 100.

e Ordenaciéon de una lista de 4 o 5 numeros menores que 100.

e Utilizacion de los diez primeros numeros ordinales.
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e Canciones, didlogos y debates.

e Introduccion a la literatura infantil en lenguainglesa.

e Escritura dirigida de vocabulario basico y oraciones sencillas y textos siguiendo
modelos.

e Uso de diccionarios de imdagenes y de las tecnologias de la informacion y la
comunicacion: manejo de cuentos, coOmics y otros textos narrativos con alto
contenido visual y estrategias de apoyo a la lectura: el contexto visual, conocimiento
previo del tema.

o Cuidado en la presentacion de los textos y uso de mayusculas y otros signos de
puntuacién en los mismos.

e Lectura, deletreo y comprension de palabras de uso frecuente y oraciones y textos
muy sencillos.

e Reconocimiento y lectura de palabras que comparten un patrén comun.

e Emisidon de palabras y mensajes breves con pronunciacién, entonacién, acentuacion
y ritmo correctos.

e Utilizacion de expresiones de uso habitual dentro del aula para el intercambio de
informacién basica.

o Comprension de textos y mensajes orales breves procedentes de distintos soportes
audiovisuales e informaticos y con diversos acentos.

e Identificacion y comprensidn de palabras clave e ideas principales en conversaciones
dirigidas.

e Comprensidon de mensajes producidos en lengua inglesa con distintos acento

Behavioral

e Explicacion de razones para asumir sus responsabilidades durante la colaboracion.
Confianza en uno mismo.

e Muestras de respeto y empatia hacia los demds y sus emociones.

e Contribucion a la mejora del clima del grupo mostrando actitudes cooperativas y

estableciendo relaciones respetuosas.

EVALUATION

The evaluation will be continuous and based on the tasks that students will carry out

throughout the unit plan; on the daily notes taken down about their participation and
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attitude in the classroom, on the comprehension of the readings done at home; and finally,

on the Final Project carried out at the end of the unit, which will be evaluated through both

group and individual checklists or rubrics. Some of the evaluation criteria are the following:

Understand what is communicated in simple habitual transactions both in "listening"
and "speaking" activities and in group readings. (Bloque 1. Oral Comprehension)
Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit (singular/plural; cardinal numbers up to one
hundred; ordinal numbers up to ten; left/right; cardinal points and “odd number”
and “even number”) both in oral activities and in classroom dynamics. (Bloque 2.
Oral Expression)

Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (Press here (Tullet & Franceschelli, 2016)
and The rainbow fish (Pfister & James, 1992)) personal comprehension strategies.
(Bloque 3. Reading Comprehension)

Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

Use the vocabulary and language that has been established for the didactic unit
when creating and presenting the final project “Photography contest”.

Identify and use the grammatical structures proposed for the unit (Wh-questions and
“There is/ There are”) in different contexts.

Imitate a limited repertoire of sound patterns and apply those sounds in the
pronunciation of words in oral exchanges: group 5 of phonics (z, w, ng, v, 00, 00)
Work and solve problems and activities proposed in the classroom both individually
and cooperatively.

Read and write, both in numbers and letters, cardinal numbers up to 100 and ordinal
numbers up to 10th.

Order a list of 4 or 5 numbers smaller than 100.

Know the concepts “left” and “right”, “odd number” and “even number”, as well as

the cardinal points (north, east, west, south)
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METHODOLOGY
Since the ESRI model is used throughout the sessions (except for sessions 5 and 6, which are
dynamics apart), a chart is shown below with the sessions assigned to each of the phases of

the model to facilitate its understanding:

EXPERIENCIA SENALAMIENTO REFLEXION INCORPORACION

Sessions 1, 2,7 Sessions 1, 2,7, 8 Sessions 3, 4, 8, 10, | Sessions 9, 12, 13,
11 14

All necessary materials are detailed in annex 2.3., in different sections that will be specified

in each session.

Session 1: 02/19/2018 - (See Annex 2.3.1 for Session 1 materials)?”

In this session, a first contact with the story Press here (Tullet & Franceschelli, 2016) will be
made. We will sit down in the Dreams corner and will show the students the front cover of
the book. We will tell them this book is special as is doesn’t tell any specific story: It's about
three dots and numbers. We will show the students three coloured dots (yellow, blue and
red) and will ask them to say the name of the colour. Second, we will show them a big
poster with numbers from 1 to 100 written down on it. We will ask them to count from 1 to
10 all together and then from 10 to 1. Third, we will ask them if they know how to write
down number 1; the student who spells it will stick a flashcard with the word under the
correspondent number. We will do this flashcard-number dynamic with all numbers from 1
to 20.

Afterwards we will ask if they know what number is 20, pointing at it, and if they know how
to spell it, learning how to do so and sticking the flashcard with the word under it. We will
do this with all tens (thirty, forty, fifty, sixty, seventy, eighty, ninety, one hundred).

Once we know such numbers we will start with the numbers left asking students: What
number is this one? (pointing to 20) and this one? (pointing to 1) what if we put both words

together? We will keep doing this until 100, and finally, we will count outloud from 1 to 100.

Next, we will ask students a series of questions: How old are you? How many of us are in

class? How many chairs are in class?, etc. Then, we will have a bag with coloured dots
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(yellow, blue, red) in it; we will ask students to pick randomly one dot, it won’t matter the
colour. Once all students have picked a dot we will ask the ones with yellow dots to go to
one corner, the ones with a red dot to go to another corner, and the ones with a blue dot to
go to another one. We will ask them to count how many people are there in their groups,
asking a volunteer from the yellow team to stick a yellow dot in the poster under the

number of people they are; doing this with the three teams.

Finally, and remaining in three teams we will give each student a piece of paper. Each
student will have to draw as many dots as he/she wants, being always these dots the same
colour as their team. Then, they will have to count the dots and put in numbers the number
of dots they painted, and afterwards in letters. To finish, students will be able to share their

drawings with all the class and these will be pasted on the Magic Words corner.

Session 2: 02/20/2018 - (See Annex 2.3.2 for Session 2 materials)?®

Sitting down in the Dreams corner and going back to the last session we will recall what we
learned, counting from 1 to 100 with the poster and reminding how some numbers were
spelled.

Then, we will read the story. It is important to make students participate during the reading
as it encourages interaction, asking students to make actions constantly or making

questions.

Finally, going back to our seats, we will put in the screen a coloured dots seriation and we
will talk about the different possible ways we can complete it. Then, we will give each
student a piece of paper with the beginning of the seriation on it and will ask them to

complete it the way they prefer but always following it.

Session 3: 02/21/2018 - (See Annex 2.3.3 for Session 3 materials)*°

We will start this session by playing “Bingo”. We will give each student a cardboard with

numbers from 1 to 100 on it and several chips. The teacher will say numbers outloud and
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students will have to put a chip on the number in case they have it on the cardboard. The

first student to complete the cardboard will win.

After the game, we will ask students: In what grade are you? Second? How do you write
second? sticking under number 2 in our big poster a flashcard with the word. We will try to
guess or say the rest of ordinal numbers from First to Tenth. Sticking beneath them the
word. Finally, we will play a song about ordinal numbers to the students:

https://youtu.be/pxi-KiFmfM8 (Bianchi, 2017). After listening the song, we will ask students

to bring, if they can and want, a recipe of something following ordinal numbers (We will

communicate this task to the families through the school platform)

Session 4: 02/22/2018 - (See Annex 2.3.4 for Session 4 materials)®°

In case any student has brought a recipe, we will start the session by reading it. Afterwards,
we will go to the gym or tatami. Once there, we will ask students to make pairs; in case a
student doesn’t have a pair we will ask students why and to count how many of them they
are. Then, the teacher will make pairs with that student and ask how many of us are we now
and why do we all have pairs. In case all of them have pair we will do it the other way round,
asking why doesn’t the teacher have any pair. This way we will introduce the concept “odd”
and “even” or “pares” and “impares” both in the mother tongue and in L2. We will explain
children (with the poster) that those numbers that have a 0, 2, 4, 6, or 8 at the end are
“even” numbers or “nimeros pares”; and those numbers that have a 1, 3, 5, 7, or 9 at the

end are “odd” numbers or “nimeros impares”, giving some examples.

Next, we will ask children to sit down in a row looking at the poster. We will give each
student a small round poster which will be red in one side and blue in the other side. When
the teacher says an odd or “impar” number, they will have to show the blue part; when the
teacher says an even or “par” number, they will show the red part of the poster. In this
moment the teacher, or teachers, in case we work with the maths teacher, will say numbers

outloud and students will have to raise the poster with the correct colour.
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Finally, after this activity, we will paint or paste a line of tape on the floor and ask students
to stand up on that line. We will ask students to raise their right hand and their left hand,
their right leg and their left leg. Then, we will explain the activity: when the teacher or
teachers say an even or “par” number, students will have to jump to the right very fast;
when the teacher or teachers say and even or “impar” number, students will have to jump
to the left of the line very fast; always returning to the line once the jumped and before the
teacher says a new number. We would do a trial, and then we would start with the activity,

eliminating those students who get confused until only one or two students are left.

Session 5: 02/23/2018 - (See Annex 2.3.5 for Session 5 materials)3

When we arrive to class, we will paste on the board six flashcards with the fifth group of

phonics and put the students a song:https://youtu.be/Akpfm0Ojh2ak (Jolly Academy, 2013)

pointing the phonic that sound in each part of the song. Then, we will ask students to repeat
after the teacher while making a gesture for each of the phonics. Then, the teacher will
show the students some flashcards with words and will ask the students to read the word
outloud (recasting and drilling if necessary). Selected students will come out and paste the

word under the phonic it belongs to.

After this dynamic, we will give each student a mini whiteboard with a marker. The teacher
will read outloud some words and students will have to write the correspondent phonic
down, and in the second phase, they will have to write the entire word down trying to use
the correct phonic and put the whiteboard up as fast as they can (the teacher will look at the

mini boards to see the mistakes that must be corrected).

Finally, each group will have a “Snakes and ladders” board game. Each student will have a
chip and when throwing the dice will have to step on one square. In that square a word with
a phonic will be written down and the student will have to pronounce it correctly, if he /she
does it correctly throws the dice again (only two times) if he/she does in incorrectly he/she
loses the next turn. During the game, in case we have a language assistant, each student will

go out of class one by one to read small texts with these phonics. In case there is no
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assistant or auxiliar teacher, the English teacher will ask the students to come to her/his

desk to read.

Session 6: 02/26/2018

This session will begin with the E.T. dynamic. The student who took our colleague home, will
present his research about our country and will tell us how well he/she spent the weekend
with him. A new student will be chosen to visit another country and take E.T home. After
having presented the investigation, we will give delayed feedback to the student in order to
let the conversation flow, as linguistic mistakes are not as important in this task as the

efforts he/she makes to communicate.
The rest of the session will be dedicated to individual reading in the Dreams corner or the
school library. Each student will choose a story or book to read in English, either from the

library or brought from home.

Session 7: 02/27/2018 - (See Annex 2.3.7 for Session 7 materials)??

In this session we will sit down in assembly in the Dreams corner and will make a first
contact with the story The rainbow fish (Pfister & James, 1992). We will show them the front
cover of the book as well as the back cover and will ask them several questions: What do
you think is going to happen? What does this fish have as something special? (We will here
remark the word “scales”) How many shiny scales does the rainbow fish have? How do we

spell that number? Is it even or odd?

Then, we will go back to our seats and will give each student a Rainbow fish drawing, they
will have to paint the scales using only 4 colors. Once painted, they will have to write down,
both in numbers and letters how many scales of each color does the Rainbow fish have,
saying also if such number is odd or even (The Rainbow fish has....... scales It is a/an .......

number)
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Session 8: 02/28/2018 - (See Annex 2.3.8 for Session 8 materials)?

In this session we will start by sitting down in the Dreams corner and remark the words
“scale” and “share”. Then, we will start reading the story. After reading it we will ask
students several questions: What happened in the story? Where did the Rainbow fish live?
Was the Rainbow fish a bucket filler or a bucket emptier at the beginning of the story? And
at the end? Did the Rainbow fish want to play with others? What did the other fish want

from the Rainbow fish? What did the octopus tell him todo?

Finally, we will ask students to go back to their seats. We will give to each cooperative group
a series of sequencing cards about the story; working together they will have to put these
cards in order taking into consideration what happened in the story. Finally, we will bring it

all together.

Session 9: 03/01/2018 - (See Annex 2.3.9 for Session 9 materials)?*

This session will be destined to review and evaluate what was learned during the last
sessions. We will give each student a white board and a marker and we will ask them to
write several things: first, the teacher will say numbers outloud and the students will have to
write the number and how it is written down; then, the teacher will say numbers and they
will have to write “odd” or “even”; finally, the teacher will say some words outloud (related
to phonics) and students will have to write them down. Every time they finish writing a word

down, they will have to raise up their whiteboards.

Finally, we will show students a bag with the game Numicon in it. We will make a sensitive
bag game so that students familiarize with the game. We will show them some chips and ask
them to say what number is it. Then we will give cooperative group a poster with buildings
drawn on it, students will have to fill each building with these chips and write beneath the
number with which it is filled the building. At the end, they will present it to the rest of the

class.

33 Page number:224

34 Page number:225

Laura Lopez Fernandez 107 UP Comillas



Primera Lengua Extranjera: Inglés UNIT PLANS 29 Educacién Primaria

After having presented their work, we will give delayed feedback to the students in order to
let the conversation flow, as linguistic mistakes are not as important in this task as the

efforts they makes to communicate.

Session 10: 03/02/2018 - (See Annex 2.3.10 for Session 10 materials)>>

We will arrive to class telling students that there is a letter inside Mr.Bucket. We will ask for
a volunteer student to take the letter and read it if he/she wants to, or read it between
him/her and the teacher if he/she feels more comfortable.

This letter will be from E.T asking us for help to find his spaceship: someone gave him a
compass and a map but he doesn’t know how the work. We will remark the words
“spaceship” and “compass”. We will show students a real compass and let them touch it and
feel it. We will explain how it works putting a picture in the digital board: there are four
Cardinal points: North (pointing N), East (pointing E), West (pointing W) and South (pointing

S). We will ask them to stand up and face North, South East and West.

Then, we will give each student a reading and comprehension worksheet to practice
directions and the cardinal points before helping E.T. We will ask them to complete the
blank spaces from the reading first and draw a line of following what Anna is doing. Then,
they will have to answer the questions. We will do this worksheet following the 1-2-4

technique.

Finally, we will put in the digital board the map that E.T gave us, and we will give each
student a photo of this map and a piece of paper. They will have to write down a letter for
E.T with directions to help him get to his spaceship. They will have to use ordinal numbers

and the cardinal points.

After this activity, the teacher will correct the writings will give a general feedback to

students, writing down the mistakes on the board and explaining them.
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Session 11: 03/05/2018 - (See Annex 2.3.11 for Session 11 materials)36

We will start this session by showing a picture of E.T next to his spaceship, which will be
inside Mr. Bucket. Then, we will review the cardinal points with students showing them a
map and asking them where certain places are, and afterwards, we will individually create

our own compass.

Finally, we will work listening and speaking skills in pairs: we will give a paper to one
member of the pair, and a different one to the other member. Those with paper A will start
describing the other student what they have in their paper using “There is/There” are and
cardinal points; for example: “There is a spaceship in the West”. The other student, helping
himself/herself with the compass he/she just created, will draw in the paper what his/her
partner is describing. Then they will change roles and the student with picture B will
describe his/her paper to his/her partner. Finally, they will compare their papers and we will

talk about it with the whole class.

During this activity, the teacher will monitor the class taking notes about the mistakes
students make either on pronunciation or language. In order to let the conversation flow,
the teacher will give a general feedback to students, writing down the mistakes on the board

and explaining them or carrying out choral drills.

Session 12: 03/06/2018 - (See Annex 2.3.12 for Session 12 materials)3’

In this session a reflective dictation will be carried out. First, the dictation will be read to the
students and the new and complex words will be reminded by reviewing their writing and
spelling. Second, the dictation will proceed. Third, the dictation will be repeated and then
students will exchange their dictations with their partner. Then, the teacher will copy the
dictation on the board, reviewing the keywords. Students will round the mistakes that their
classmates may have made with a color pencil. Afterwards, the most frequent errors will be
shared in order to review them together.

Finally, students will repeat their mistakes three times in the notebook and will write a

sentence with those words. To finish, they will accompany the dictation with a drawing.
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Sessions 13 and 14: 03/07/2018 - 03/08/2018 - (See Annex 2.3.13 for Session 13 materials)3®

These two sessions will be destined to work on the final project “Photography contest”.
Students will become photographers. They will work in their cooperative teams and each
group will have tablets or IPads for each member of the team. They will have to go quietly
over the corridors taking photographs to objects or things related to maths and the
vocabulary we had worked during the unit. Afterwards we will all go down to the playground
to keep taking photos. Those who misuse the material will have it removed and will not

participate in the final project.

In the second session, each group will present their photographs, explaining what is in it to

the rest of the class.

This final project will be evaluated through a checklist or rubric presented in Annex 2.3.13.
The feedback will be delayed as it is essential that the conversation or presentation flows;
the efforts that students make to communicate are of great importance.

After all groups have presented their final projects, we will individually talk with each group
so that they can see the checklist or rubric the teacher has completed. The teacher will
complete a checklist for each group and individual student in order to have both group and
individual marks. We will also carry out a short interview with the groups so that they know

their feedbacks and they tell the teacher how the group work was.

CURRICULAR MATERIALS AND OTHER DIDACTIC RESOURCES

RESOURCES

Didactic resources: Press here (Tullet & Franceschelli, 2016) and The
MATERIAL rainbow fish (Pfister & James, 1992). Reading, Speaking and Listening
RESOURCES | worksheets, Bingo, snakes and ladders board game, compass, flashcards

and songs.

Material resources: smartboard, tablets or IPads, whiteboard, colors,

38 Page number:229

Laura Lopez Fernandez 110 UP Comillas



Primera Lengua Extranjera: Inglés UNIT PLANS 29 Educacién Primaria

papers, glue, cardboards.

Spacial resources: classroom, school library, tatami or gym and

playground.

HUMAN Human resources: English teacher and auxiliar teacher in case specific
RESOURCES

students need it, and Maths teacher.

DIVERSITY ATTENTION MEASURES

As expressed in the Annual programming, the school has diversity attention measures to

respond to the different needs, rhythms and learning styles of all students:

Ordinary measures: There will be certain adaptations depending on the needs that
arise in the classroom. On the one hand, we will have reinforcement and support
activities that students will be able to use or take home in case they need it. An
auxiliary teacher will be available in the classroom if necessary, working in a
multisensory manner the phonics or offering support in more complex activities. In
addition, students will be able to take home adapted materials or activities that will

then be collected and worked with the teacher.

For those students with a higher learning speed or rhythm, there will be expansion
activities such as higher-level readings or even adapted materials to expand contents

or vocabulary or to investigate specific topics.

Extraordinary measures: those students with a slower learning speed or rhythm,
such as the student with ADHD, will have a support teacher in the classroom if
necessary, as well as adapted activities. When doing the dictation, they will be
allowed to write the words they hear and understand instead of the whole text; and
the offered readings may be adapted to a lower level. Also, the student with ADHD

will have a lectern in case he prefers to perform standing tasks.

For the student with Asperger syndrome, we will keep elaborating the picture

dictionary with the new vocabulary; we will work the phonics through a pictogram
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notebook (either with the teacher or with an auxiliar or assistant teacher and at
home), and we will keep working in specific moments with the self-regulating

thermometer and the emotional monsters in class.

OTHER ELEMENTS THAT MIGHT BE EXPLICITLY INCLUDED
a. Complementary and extracurricular activities
Three complementary activities stand out: the E.T dynamic carried out once a week
in all units; a session carried out in the gym or tatami to develop laterality and work
with odd and even numbers ;and a session, which belongs to the reading plan,

dedicated to individual reading in the school library.

b. Reading development and Ethics
The reading and values have a strong importance throughout all the units, since the

latter are always fomented through the former.

In this unit plan, two stories are worked: Press here (Tullet & Franceschelli, 2016) and
The rainbow fish (Pfister & James, 1992), stories through which different values, such
as respect and the importance of sharing are worked, emotions are known and new

concepts and contents are pointed out.

In addition, throughout this unit, activities which work on reading and its

understanding are also carried out, as in session 10.

c. ICT fostering
Throughout the unit, students can use the tablets in different moments . Likewise,
the Internet connection and the digital board are used several times to play songs
and show maps or writing models to the students. IPads will be used during the two

last sessions of the unit destined to create the final project “Photographycontest”.
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UNIT 7. “MASTER CHEFS”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 15 sessions (04/03/2018 - 04/23/2018)

RATIONALE OF THE DIDACTIC UNIT THEME

In this unit plan two stories will be told: | will never not ever eat a tomato (Child, 2000) and A
taste of the moon (Grejniec, 2013). Through these stories new concepts and concepts will be
worked; such as vocabulary related to food; the verb to like in affirmative and negative
sentences; the quantity expression (many, some, any, a little); and the importance of
cooperative work and helping others as an emotional work. The sixth group of phonics will

also be worked (y, x, ch, sh, th, th)

Students will carry out a final project named “Master Chefs” in which they will become
famous chefs and will record themselves explaining the steps to make a recipe. It is also
important to remark that one session will be destined to work Saint Patrick’s da and two
sessions will be worked in a cross-curricular way with Science, as the food pyramid will be

worked.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. To understand simple oral messages and texts produced in English with various
accents and from different supports. CC.CC. (1,3,4,6,7) (M.R)

2. Toidentify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

3. To produce habitual expressions and basic vocabulary with correct pronunciation,
accent, intonation and rhythm. CC.CC(1,4,7)

4. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

5. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

6. To know and apply basic strategies to understand the general gist of various texts.
CC.CC(1,3,4,5,6,7) (M.R)

7. To use various texts and resources as a source of information, enjoyment and
learning. CC.CC(1,3,4,5,6,7)

8. To build up texts and simple sentences from models. CC.CC (1,4) (M.R)
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To manage and use capital letters and other punctuation marks. CC.CC (1,4) (M.R)

To know some cultural customs and traditions from English-speaking countries.
CC.CC(1,3,4,5,6,7)

To know and use quantity expressions in different contexts (many, some, any, a
little.) CC. (1,2, 4) (M.R)

To use the target language (expression “| like” both affirmatively and negatively;
vocabulary related to food) in different contexts and controlled oral exchanges.
CC.CC (1,4)

To know and apply the Wh- questions in different contexts. CC.CC (1,4) (M.R)

To know, work and apply the sixth phonetical group: y,x,ch,sh,th,th. CC.CC(1,4,7)

To know the frequency of consumption of the different food groups in order to
maintain a balanced diet. CC.CC(1,4,5,6)

To acquire basic knowledge about the food pyramid. CC.CC(1,4,5,6)

LEARNING OUTCOMES AND TARGET LEXIS

Some of the learning outcomes that are to be achieved with the development of this Unit

plan are the following:

1

Students will be able to use the target language (“I like/l don’t like”, quantity
expression (many, some, any, a little); and vocabulary related to food) in different
contexts as well as in controlled oral exchanges. (Speaking outcome)

Students will be able to use the target language and lexis when creating and
presenting the final “Master Chefs” project to their classmates. (Speaking outcome)
Students will be able to understand, correctly pronounce and use the target lexis (“I
like/l don’t like”, quantity expression (many, some, any, a little); and vocabulary
related to food) (Lexis outcome)

Students will be able to use aural and reading comprehension techniques in order to
understand the overall gist of a text. (Reading and comprehension outcome)
Students will be able to write basic vocabulary and simple sentences related to likes
and dislikes as well as to follow a direct writing . (Writing outcome)

Students will be able to understand messages and simple oral texts produced in

English with different accents and from different supports. (Listening outcome)
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Students will be able to imitate and apply the sound of the fourth group of phonics
(y, x, ch, sh, th, th) in the pronunciation of words in oral exchanges.

Students will be able to acquire basic knowledge about the food pyramid.

As for the target lexis worked throughout this Unit plan, it is listed below:

ADIJECTIVES NOUNS GRAMMATICAL
STRUCTURES
- some - Food vocabulary (yogurt, apple, banana, | -1like/ | don’t like
-any pear, bread, pasta, pizza, hamburger, meat,
- many fish, tomato, green beans, peas, potato,
- a little sweets, carrot, mushrooms, eggs, sausages,
- healthy oranges, cheese, rice )
- unhealthy
CONTENTS
Conceptual

Vocabulario basico (food)

Expresidn de gustos y preferencias: | like/l don’t like..

Expresion de cantidad (many, some, any, a little)

Conocimiento de aspectos fonéticos diferentes de la lengua inglesa a través de
palabras y oraciones sencillas.

Costumbres y tradiciones culturales de los paises de hablainglesa.

Fonética: vy, x, ch, sh, th, th.

Cross-curricular content: Pirdmide alimenticia

Procedural

Canciones, didlogos y debates.

Introduccién a la literatura infantil en lengua inglesa: manejo de cuentos, comics y
otros textos narrativos con alto contenido visual y estrategias de apoyo a la lectura:
el contexto visual, conocimiento previo del tema.

Escritura dirigida de vocabulario basico y oraciones sencillas.

Uso de diccionarios de imagenes y de las tecnologias de la informacién y la

comunicacion.
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Cuidado en la presentacion de los textos y uso de mayusculas y otros signos de
puntuacion.

Escritura de textos sencillos siguiendo modelos, de vocabulario basico y oraciones
sencillas.

Lectura, deletreo y comprensién de palabras de uso frecuente y oraciones y textos
muy sencillos.

Reconocimiento y lectura de palabras que comparten un patrén comun.

Emisidn de palabras y mensajes breves con pronunciacién, entonacidn, acentuacion
y ritmo correctos.

Utilizacién de expresiones de uso habitual dentro del aula para el intercambio de
informacién basica.

Comprensiéon de textos orales breves procedentes de distintos soportes
audiovisuales e informaticos y con diversos acentos.

Identificacion y comprensién de palabras clave e ideas principales en conversaciones

dirigidas.

Behavioral

Resolucidn problemas en colaboracién, poniendo de manifiesto una actitud abierta
hacia los demas y compartiendo puntos de vista y sentimientos.

Analiza las emociones, sentimientos, posibles pensamientos y puntos de vista de las
partes en conflicto

Comprende, interpreta y acepta opiniones diferentes a las propias.

EVALUATION

The evaluation will be continuous and based on the tasks that students will carry out

throughout the unit plan; on the daily notes taken down about their participation and

attitude in the classroom, on the comprehension of the readings done at home; and finally,

on the Final Project carried out at the end of the unit, which will be evaluated through a

group and individual rubric. Some of the evaluation criteria are the following:

Understand what is communicated in simple habitual transactions both in "listening"
and "speaking" activities and in group readings. (Bloque 1. Oral Comprehension)
Know and use a limited repertoire of high frequency oral vocabulary, as well as the

vocabulary established for the unit (“I like/I don’t like”, quantity expression (many,

Laura Lopez Fernandez 116 UP Comillas



Primera Lengua Extranjera: Inglés UNIT PLANS 29 Educacién Primaria

some, any, a little); and vocabulary related to food) both in oral activities and in
classroom dynamics. (Bloque 2. Oral Expression)

Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (/ will never not ever eat a tomato (Child,
2000) and A taste of the moon (Grejniec, 2013)) personal comprehension strategies.
(Blogue 3. Reading Comprehension)

Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

Use the vocabulary and language that has been established for the didactic unit
when creating and presenting the final project “Master Chefs”.

Identify and use the grammatical structures proposed for the unit (“I like/l don’t
like”) in different contexts.

Acquire basic knowledge about the food pyramid.

Imitate a limited repertoire of sound patterns and apply those sounds in the
pronunciation of words in oral exchanges: group 6 of phonics(y,x,ch,sh,th,th)

Work and solve problems and activities proposed in the classroom both individually

and cooperatively.

METHODOLOGY

Since the ESRI model is used throughout the sessions (except for sessions which are

dynamics apart), a chart is shown below with the sessions assigned to each of the phases of

the model to facilitate its understanding:

EXPERIENCIA SENALAMIENTO REFLEXION INCORPORACION

Sessions 1, 2, 10, 11 | Sessions 1, 2, 3, 10, | Sessions 3,4, 5, 6 Sessions 4, 5, 6,12,

11 13, 14, 15

All necessary materials are detailed in annex 2.4., in different sections that will be specified

in each session.
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Session 1: 04/03/2018 - (See Annex 2.4.1 for Session 1 materials)3

In this session a first contact with the story | will never not ever eat a tomato (Child, 2000))
will be made sitting down in the Dreams corner. We will show students the front cover of
the book and ask them several questions: What can you see in the picture? What do you
think is this story about? What food is this one in the picture? Do you think she likes
tomatoes? Do you think she likes many things or that she is a fussy eater? Do you know
what fussy is? (Explain meaning and show flashcard) What about you? Do you like
tomatoes? | do! | like tomatoes! And you? And what food don’t you like? For example, |

don’t like green beans. And you? (Recast with | like or | don’tlike)

Then, we will show a picture of all the food the girl of the story doesn’t like. We will interact
with the students and ask them if they like that food or not while making choral drills and
reading outloud the food. We will also show pictures in flashcards of the food and paste
them on the board. Afterwards, we will show students the written form making choral drills
while reading them aloud. Students will have to paste the word under the correspondent

picture. Then, we will classify this food into healthy and unhealthy.

Finally, students will go back to our seats and we will give each student a piece of paper.
They will have to divide the paper in two parts and draw a food they like in one part and a
llI

food they don’t like in the other part. During this unit plan two flashcards with “I like” and

don’t like” will be pasted on the board or wall to remind their use.

Session 2: 04/04/2018- (See Annex 2.4.2 for Session 2 materials)*

Sitting down in the Dreams corner and going back to the last session we will recall what we
learned: names of the food, healthy and unhealthy and “I like/I don’t like”. We will put in
common the drawings we made last session, sharing the food we like and the one we don't.
Then, we will read the story. It is important to interact with students during the story, so
when a food is mentioned, we will show the flashcards with the pictures of food used in

session 1 so that students try to say the names of it. Once the story has been read we will

39 page number:230
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ask several questions to the students: What happened in the story? How many types of food

that appeared in the story can you remember? Is Lola a fussy eater?

Finally, we will ask students to create their own picture dictionary with the words we have

learned, some of which will be pasted on the Magic Words corner.

Session 3: 04/05/2018- (See Annex 2.4.3 for Session 3 materials)**

In this session, when students get to class they will find several foods on the board and a
pyramid divided into five parts. We will classify again the food in the board into healthy and
unhealthy all together. Then, we will explain that the pyramid needs to be completed: the
part in the bottom belongs to the food that it is healthy and very important to eat everyday;
and the top part is for the food that we can eat sometimes and once in a while. After this
explanation, we will give each cooperative group a picture of a pyramid and an envelope
with pictures of food inside. They will have to think and try to guess where every food
belongs to in the pyramid. Once they finished, we will put it in common and complete the
pyramid on the board all together; and then, we will compare it with a pyramid that was
already done, talking about the types of food and servings and highlighting the words “fast

food”, “once in a while” and “servings”.

To finish, students will create in their cooperative groups a food pyramid using plasticine
and they will present it to the rest of the class. This session will be carried out, if possible
with the Science teacher, as well as the following session. After having presented their work,
we will give delayed feedback to the students in order to let the conversation flow, as
linguistic mistakes are not as important in this task as the efforts they make to

communicate.

Session 4: 04/06/2018- (See Annex 2.4.4 for Session 4 materials)*

We will start this session in class, reviewing what we learned during last session about the
food pyramid: what type of food goes into what part of the pyramid, the servings needed

and the name of the food.
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Once all has been reviewed, we will go to the playground or gym to do an activity with the
science teacher.

Students will make six lines with their cooperative groups. There will be several food
pictures scattered around a limited space. Each cooperative group will have a blank food
pyramid. In turns, they will have to run and take one picture in order to fill their pyramid
with all the essential types of foods: The first student will run and take one food and will go
back with his/her team, putting the food he/she has taken in the correspondent place in the

pyramid. Then it will be the next students’ turn, until the pictures have run out.
Finally, students will put in common their pyramids and talk about what they are missing
and what they have in it; we will also put in common which of those foods they like and

which ones they don’t.

Sessions 5 and 6: 04/09/2018 - 04/10/2018- (See Annex 2.4.5 for Session 5 materials)*

During these sessions we will work on poverty. First, when students arrive to class they will
see plates on their desks which will be covered. We will ask student not to touch the plates
and we will talk about what food they may find when they uncover the plate. Then, when
uncovering some of them will see nothing, the plate will be empty, while others will have a
picture with a lot of food. We will ask students what they think about that and if they think it
is fair. We will explain that some people and children from their age have nothing or little to
eat. Next, a Christmas letter from a child in poverty with nothing to eat will be shown on the
digital board. Once we have done the activity and the letter has been read we will put in
common our ideas and feeling about what we have seen and read. Next, we will think,
taking into account the new vocabulary we have learned and the food pyramid, what types
of food do these children need. Finally, we will create a small poster we will give to other
classes in order to prepare a food collection campaign. All the food that is recollected will be

donated to a NGO’s food bank.
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Session 7: 04/11/2018- (See Annex 2.4.7 for Session 7 materials)*

When we arrive to class, we will paste on the board six flashcards with the sixth group of

phonics and put the students a song: https://youtu.be/iSXePpP79k4 (Jolly Academy, 2013)

pointing the phonic that sound in each part of the song. Then, we will ask students to repeat
after the teacher while making a gesture for each of the phonics. Then, the teacher will
show the students some flashcards with words and will ask the students to read the word
outloud (recasting and drilling if necessary). Selected students will come out and paste the

word under the phonic it belongs to.

After this task, we will give each student a mini whiteboard with a marker. The teacher will
read outloud some words and students will have to write the correspondent phonic down,
and in the second phase, they will have to write the entire word down trying to use the
correct phonic and put the whiteboard up as fast as they can (the teacher will look at the

mini boards to see the mistakes that must be corrected).

Finally, each group will have several cards: card with phonics and card with pictures. In their
cooperative groups they will play the memory game matching the picture with its phonic.
During the game, in case we have a language assistant, each student will go out of class one
by one to read small texts with these phonics. In case there is no assistant or auxiliar

teacher, the English teacher will ask the students to come to her/his desk to read..

Session 8: 04/12/2018

This session will begin with the E.T. dynamic. The student who took our colleague home, will
present his research about our country and will tell us how well he/she spent the weekend
with him. A new student will be chosen to visit another country and take E.T home. After
having presented the investigation, we will give delayed feedback to the student in order to
let the conversation flow, as linguistic mistakes are not as important in this task as the

efforts he/she makes to communicate.
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The rest of the session will be dedicated to individual reading in the Dreams corner or the
school library. Each student will choose a story or book to read in English, either from the

library or brought from home.

Session 9: 04/13/2018- (See Annex 2.4.8 for Session 9 materials)*s

In this session we will sit down in assembly in the Dreams corner and will make a first
contact with the story A taste of the moon (Grejniec, 2013). We will show them the front
cover of the book as well as the back cover and will ask them several questions: What can
you see in the picture? What do think is going to happen? We will also show students the
measurement poster included with the book and will ask students what animals can they
see, what to they think they are doing, and what do they think is their favorite food (Recast
if necessary with “The (name of the animal) likes...”)

YN}

Finally, we will remark the words “salty”, “sweet” and “acid”, asking students to guess the
meaning. We will show pictures of food and they will to shout out “salty”, “sweet” or “acid”
depending on the food shown. Then, we will show them some cards in order to play the

intruder game where they will have to say as fast as they can what food is the intruder.

Session 10: 04/16/2018- (See Annex 2.4.10 for Session 10 materials)*

In this session we will start by sitting down in the Dreams corner and looking at the
measurement poster and remembering what food did each animal like and what each
animal measured. Then, we will start reading the story. After the reading, we will ask several
guestions: What happened in the story? What did the animals do? Who went first? Which
one is your favorite animal? What happened with the fish? The last question will be: What
would the moon taste like for you? After answering such question we will stand up and see

there is a moon hanging on the ceiling. It will be a pifiata.

After picking up what is in the pifiata we will go back to our seats and give each student a
piece of paper they will have to fill drawing one of the animals, how much they measure

(measuring themselves in turns with the help of the teacher) and their favorite food.
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Session 11: 04/17/2018- (See Annex 2.4.11 for Session 11 materials)*’

We will start this session by showing students a letter from E.T inside Mr. Bucket; in the
letter, E.T will have written a recipe of his favorite dish and asking students to send him
recipes of other dishes. This way, students will work in pairs. We will give each pair of
students various pictures of food. They will have to make a dish for their partner; however,
they must know what food they like and what food they don’t like in order to make it.

Students will have to talk between themselves asking questions such as Do you like...?

During this activity, the teacher will monitor the class taking notes about the mistakes
students make either on pronunciation or language. In order to let the conversation flow,
the teacher will give a general feedback to students, writing down the mistakes on the board

and explaining them or carrying out choral drills.

Once they have selected the food their partner likes, they will draw the dish in a piece of
paper establishing the ingredients of it. Next, they will have to write a recipe about that dish
individually following the example shown at the beginning of the class and using a writing

frame, in order to send the recipes to E.T.

Session 12: 04/18/2018 - (See Annex 2.4.12 for Session 12 materials)*

When beginning the session, there will be another letter from E.T inside mr. Bucket. He will
say thank you in the letter and also, will say how much his two friends. Susan and Tom liked
the recipes; he will remark what food do Susan and Tom like and dislike. This way, the
teacher will be the one who will read Susan and Tom'’s likes and dislikes in order to carry out
a listening activity. Each student will have a drawing with a picture of Susan and Tom with
two bubbles each. Students will have to write down in one bubble what Susan likes and in
another one, what Susan dislikes, writing down the whole sentence “Susan likes.... /Susan

doesn’t like...” The same will be done with Tom.

Finally, we will give each student a reading comprehension worksheet to work with the 1-2-

4 technique.
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Session 13: 04/19/2018- (See Annex 2.4.13 for Session 13 materials)*

In this session a reflective dictation will be carried out. First, the dictation will be read to the
students and the new and complex words will be reminded by reviewing their writing and
spelling. Second, the dictation will proceed. Third, the dictation will be repeated and then
students will exchange their dictations with their partner. Then, the teacher will copy the
dictation on the board, reviewing the keywords. Students will round the mistakes that their
classmates may have made with a color pencil. Afterwards, the most frequent errors will be
shared in order to review them together.

Finally, students will repeat their mistakes three times in the notebook and will write a

sentence with those words. To finish, they will accompany the dictation with a drawing.

Sessions 14 and 15: 04/20/2018 - 04/23/2018- (See Annex 2.4.14 for Session 14 materials)®

During these sessions, students will work on the final project. First, we will give each
cooperative group a shopping list. We will have a corner with a shop stand and pictures of
food; students will have to go in order to the shop and pick up the food that appears in their
shopping list. Once they have the ingredients, they will have to think of an easy recipe they
can make, asking at home or to the teacher for some help. Then, each group will prepare
how to record themselves a video in which they prepare the recipe. We will ask for some
volunteer families to help in this session in order to record students. Finally, we will all
watch the videos created in class. In order for students to create the video we will give them
some guidelines: the video must be, as a maximum, two minutes long; and they must follow

the structure of a recipe taking into account the food pyramid.

This final project will be evaluated through a checklist or rubric presented in Annex 2.1.14.
The feedback will be delayed as it is essential that the conversation or presentation flows;
the efforts that students make to communicate are of great importance.

After all groups have presented their final projects, we will individually talk with each group
so that they can see the checklist or rubric the teacher has completed. The teacher will

complete a checklist for each group and individual student in order to have both group and
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individual marks. We will also carry out a short interview with the groups so that they know

their feedbacks and they tell the teacher how the group work was.

CURRICULAR MATERIALS AND OTHER DIDACTIC RESOURCES

RESOURCES

Didactic resources: / will never not ever eat a tomato (Child, 2000) and A

MATERIAL taste of the moon (Grejniec, 2013). Reading, Speaking and Listening

RESOURCES | worksheets, flashcards and songs, kahoot.

Material resources: smartboard, tablets or IPads, whiteboard, colors,

papers, glue, cardboards.

Spacial resources: classroom, school library, tatami or gym and

playground.

HUMAN Human resources: English teacher and auxiliar teacher in case specific

RESOURCES
students need it, Science teacher and volunteer families.

DIVERSITY ATTENTION MEASURES
As expressed in the Annual programming, the school has diversity attention measures to
respond to the different needs, rhythms and learning styles of all students:

e Ordinary measures: There will be certain adaptations depending on the needs that
arise in the classroom. On the one hand, we will have reinforcement and support
activities that students will be able to use or take home in case they need it. An
auxiliary teacher will be available in the classroom if necessary, working in a
multisensory manner the phonics or offering support in more complex activities. In
addition, students will be able to take home adapted materials or activities that will

then be collected and worked with the teacher.

For those students with a higher learning speed or rhythm, there will be expansion

activities such as higher-level readings or even adapted materials to expand contents

or vocabulary or to investigate specific topics.
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Extraordinary measures: those students with a slower learning speed or rhythm,
such as the student with ADHD, will have a support teacher in the classroom if
necessary, as well as adapted activities. When doing the dictation, they will be
allowed to write the words they hear and understand instead of the whole text; and
the offered readings may be adapted to a lower level. Also, the student with ADHD

will have a lectern in case he prefers to perform standing tasks.

For the student with Asperger syndrome, we will keep elaborating the picture
dictionary with the new vocabulary; we will work the phonics through a pictogram
notebook (either with the teacher or with an auxiliary or assistant teacher and at
home), and we will keep working in specific moments with the self-regulating

thermometer and the emotional monsters in class.

OTHER ELEMENTS THAT MIGHT BE EXPLICITLY INCLUDED

a.

Complementary and extracurricular activities

Three complementary activities stand out: the E.T dynamic carried out once a week
in all units; a session carried out in the gym or playground to work with the food
pyramid ;and a session, which belongs to the reading plan, dedicated to individual

reading in the school library.

Reading development and Ethics
The reading and values have a strong importance throughout all the units, since the

latter are always fomented through the former.

In this unit plan, two stories are worked: | will never not ever eat a tomato (Child,
2000) and A taste of the moon (Grejniec, 2013), stories through which different
values, such as the importance of teamwork and helping others, emotions are known

and new concepts and contents are pointed out.

In addition, throughout this unit, activities which work on reading and its

understanding are also carried out, as in session.
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c. ICT fostering
Throughout the unit, students can use the tablets in different moments. Likewise, the
Internet connection and the digital board are used several times to play songs and
show maps or writing models to the students. IPads will be used during the two last

sessions of the unit destined to create the final project “Master Chefs”.
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UNIT 8. “LISTEN BUDDY”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 15 sessions (04/24/2018 — 05/17/2018)

RATIONALE OF THE DIDACTIC UNIT THEME

As in every didactic unit, two stories will be told. On the one hand, The five senses (Sell,
2011) will allow the teacher and students to work the grammatical structure “I like/l don’t
like”; the present simple; and the vocabulary related to the five senses; taking advantage of
the trip that will be done to the theatre company “You are the story”. On the other hand,
Off to the park. A book about blindness (Cheetham, 2014) will allow the teacher and

students to work the importance of diversity as an emotion.

For this reason, there will be a cross-curricular work with Science and Arts, creating this way,
a final project titled “Not everything is what it seems”, in which they will have to create
works of art related to each of the senses. In addition, the last group of phonics will be

worked: qu, ou, 0i, ue, er, ar.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. Toidentify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

2. To produce habitual expressions and basic vocabulary with correct pronunciation,
intonation, accent and rhythm. CC.CC (1,4,7) (M.R)

3. Tointeract in a basic way using simple sentences. CC.CC (1,4,5,6,7) (M.R)

4. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

5. To know and apply basic strategies to understand the general gist of various texts.
CC.CC (1,3,4,5,6,7) (M.R)

6. To use several texts and resources as a source of information, enjoyment and
learning. CC.CC(1,3,4,5,6,7)

7. To build up texts and simple sentences from models. CC.CC (1,4) (M.R)

8. To know some customs and cultural traditions of english-speaking countries. CC.CC
(1,3,4,5,6,7)

9. To know the vocabulary related to the five senses. CC.CC (1,4) (M.R)
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10. To know and apply the grammatical expression “I like, |1 don’t like” as well as the
present simple. CC.CC (1,4) (M.R)
11. CTo know, work and apply the seventh group of phonics: qu, ou, oi, ue, er, ar. CC.CC

(1,4,7)

CONTENTS
Conceptual
e Vocabulario basico (Five senses)
e Expresion de gustos y preferencias: | like/I don’t like; | like V —ing.
e Expresion de relaciones logicas: Conjuncién (and); disyuncion (or).
e Exclamacion: exclamatory sentences.
Procedural
e Canciones, didlogos y debates.
e Introduccidn a la literatura infantil en lengua inglesa: manejo de cuentos, comics y
otros textos narrativos con alto contenido visual; y estrategias de apoyo a la lectura.
e Escritura dirigida de vocabulario basico y oraciones sencillas.
e Uso de diccionarios de imagenes y de las tecnologias de la informacién y la
comunicacion.
e Cuidado en la presentacion de los textos y uso de mayusculas y otros signos de
puntuacion.
e Lectura, deletreo y comprension de palabras de uso frecuente y oraciones y textos
muy sencillos.
e Reconocimiento y lectura de palabras que comparten un patrén comun.
e Conocimiento de aspectos fonéticos diferentes de la lengua inglesa.
e Emision de palabras y mensajes breves con pronunciacidn, entonacion, acentuacion
y ritmo correctos.
e Utilizacion de expresiones y oraciones de uso habitual dentro del aula para el
intercambio de informacidn basica.
e Comprension de textos orales breves procedentes de distintos soportes
audiovisuales e informaticos y con distintos acentos.
¢ Identificacion y comprension de palabras clave e ideas principales en conversaciones

dirigidas.
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Behavioral

Comprensidn, interpretacién y aceptaciéon de opiniones diferentes a las propias.
Andlisis de las emociones, sentimientos, posibles pensamientos y puntos de vista de
las partes en conflicto.

Trabajo en equipo favoreciendo la interdependencia positiva y mostrando conductas

solidarias.

EVALUATION CRITERIA

Understand what it is communicated in simple habitual transactions both in
"listening" and "speaking" activities and in group readings. (Bloque 1. Oral
Comprehension)

Identify and understand the overall gist and specific vocabulary for its context and
through the stories worked in the unit: The five senses (Sell, 2011) and Off to the
park. A book about blindness (Cheetham, 2014) (Bloque 1. Oral Comprehension)
Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit (grammatical structure “I like/I don’t like”; the
present simple; and the vocabulary related to the five senses) both in oral activities
and in classroom dynamics. (Bloque 2. Oral Expression)

Imitate a limited repertoire of sound patterns and apply them in the pronunciation of
words and oral exchanges: group 7 of phonics (qu, ou, oi, ue, er, ar) (Bloque 2. Oral
Expression)

Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (The five senses (Sell, 2011) and Off to the
park. A book about blindness (Cheetham, 2014)) aplicando estrategias personales de
comprension. (Bloque 3. Written Comprehension)

Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

Use the vocabulary and language that has been established for the didactic unit

when creating and presenting the final project “Not everything is what it seems”.
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e Identify and use the target language established for the unit in different contexts
((grammatical structure “I like/l don’t like”; the present simple; and the vocabulary
related to the five senses)

e Work and solve problems and activities proposed in the classroom both individually

and cooperatively.
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UNIT 9. “OLYMPIC ATHLETES”
Year 2 Primary Education Subject: First Foreign Language, English

Temporalization: 15 sessions (05/18/2018 — 07/06/2018)

RATIONALE OF THE DIDACTIC UNIT THEME

In this last unit, two stories will be told. On the one hand, The frogs olympics (Moses &
Husband, 2016) which will allow to work the vocabulary related to actions, taking advantage
of a Gymkhana that will be done at school; the present simple and continuous; and adverbs
of frequency (sometimes, always, often, never and usually). On the other hand, Giraffes
can’t dance (Andreae & Parker-Rees, 2014) will lead to the work of self-esteem and self-

concept as an emotion.

For this reason, there will be a cross-curricular work with Physical Education, creating this
way, a final project titled “The theatre” in which students will have to create a play using the

vocabulary learned. In addition, a final review of the phonics will be done.

OUTCOMES, MINIMUM REQUIRED AND KEY COMPETENCES

1. Toidentify key words and ideas in directed conversations. CC.CC. (1,4,6,7) (M.R)

2. To produce habitual expressions and basic vocabulary with correct pronunciation,
intonation, accent and rhythm. CC.CC (1,4,7) (M.R)

3. Tointeract in a basic way using simple sentences. CC.CC(1,4,5,6,7) (M.R)

4. Toread, recognize and understand simple words and sentences often used. CC.CC
(1,4,7) (M.R)

5. To know and apply basic strategies to understand the general gist of various texts.
CC.CC(1,3,4,5,6,7) (M.R)

6. To use several texts and resources as a source of information, enjoyment and
learning. CC.CC(1,3,4,5,6,7)

7. To build up texts and simple sentences from models. CC.CC (1,4) (M.R)

8. To know some customs and cultural traditions of english-speaking countries. CC.CC
(1,3,4,5,6,7)

9. To know the vocabulary related to actions. CC.CC (1,4) (M.R)
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10. To know and apply frequency adverbs (sometimes, always, often, never and usually)

and the present simple and continuous. CC.CC (1,4) (M.R)

11. To know, work and apply the seven groups of phonics. CC.CC(1,4,7)(M.R)

CONTENTS

Conceptual

Vocabulario basico (Actions)

Expresiones temporales: divisions (e.g. summer); indications of time (e.g.
now,tomorrow); frequency (e.g. sometimes, on Sundays); prepositions and adverbs
of time.

Expresion del aspecto: puntual (simple tenses); durativo (present continuous);

habitual (simple tenses [+Adv. eg. always, everyday]).

Procedural

Canciones, didlogos y debates.

Introduccion a la literatura infantil en lengua inglesa: manejo de cuentos, cdmics y
otros textos narrativos con alto contenido visual; y estrategias de apoyo a lalectura.
Escritura dirigida de vocabulario bdsico y oraciones sencillas.

Uso de diccionarios de imagenes y de las tecnologias de la informaciény la
comunicacion.

Cuidado en la presentacion de los textos y uso de mayusculas y otros signos de
puntuacion.

Lectura, deletreo y comprensidn de palabras de uso frecuente y oraciones y textos
muy sencillos.

Reconocimiento y lectura de palabras que comparten un patréon comun.
Conocimiento de aspectos fonéticos diferentes de la lengua inglesa.

Emisidon de palabras y mensajes breves con pronunciacion, entonacién, acentuacién
y ritmo correctos.

Utilizacidn de expresiones y oraciones de uso habitual dentro del aula para el
intercambio de informacién basica.

Comprensiéon de textos orales breves procedentes de distintos soportes
audiovisuales e informaticos y con distintos acentos.

Identificacion y comprensidn de palabras clave e ideas principales en conversaciones
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dirigidas.

Behavioral

Contribucién a la mejora del clima del grupo mostrando actitudes cooperativas y
estableciendo relaciones respetuosas.

Desarrollo de la capacidad de didlogo. Capacidad de ponerse en la situacién del otro
para comprender sus razones y argumentos.

Muestras de empatia, respeto, comprensién y ayuda ante las emociones ajenas.

EVALUATION CRITERIA

Understand what it is communicated in simple habitual transactions both in
"listening" and "speaking" activities and in group readings. (Bloque 1. Oral
Comprehension)

Identify and understand the overall gist and specific vocabulary for its context and
through the stories worked in the unit: The frogs olympics (Moses & Husband, 2016)
and Giraffes can’t dance (Andreae & Parker-Rees, 2014) (Bloque 1. Oral
Comprehension)

Know and use a limited repertoire of high frequency oral vocabulary, as well as the
vocabulary established for the unit (vocabulary related to actions, present simple and
continuous, adverbs of frequency (sometimes, always, often, never and usually))
both in oral activities and in classroom dynamics. (Bloque 2. Oral Expression)

Imitate a limited repertoire of sound patterns and apply them in the pronunciation of
words and oral exchanges: seven groups of phonics (Bloque 2. Oral Expression)
Identify the theme and the general meaning of the texts presented through the
reading activities or the stories themselves (The frogs olympics (Moses & Husband,
2016) and Giraffes can’t dance (Andreae & Parker-Rees, 2014)) aplicando estrategias
personales de comprensiéon. (Bloque 3. Written Comprehension)

Build simple and short texts based on simple sentences and the vocabulary
established for the unit. (Bloque 4. Written Expression)

Follow a directed writing as, for example, reflective dictations. (Bloque 4. Written
Expression)

Use the vocabulary and language that has been established for the didactic unit

when creating and presenting the final project “The theatre”.
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e Identify and use the target language established for the unit in different contexts
(vocabulary related to actions, present simple and continuous, adverbs of frequency
(sometimes, always, often, never and usually))

e Work and solve problems and activities proposed in the classroom both individually

and cooperatively.
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4. CONCLUSIONS

Once finished this end-of-degree project, | can say that it has been a great challenge for me
both personally and professionally. | have put in it all my effort, enthusiasm and dedication
in order to try to capture in it all that | have absorbed and learned throughout these four

years.

All the experiences that | have lived through my time as a student are reflected in this
project, taking into account all the events, resources, adventures, difficulties, observations
and practices that have caught my attention during these four years as an education-degree-
student. | have also borne in mind all the other experiences or practices that didn’t work in a
classroom and made me think, observe and reflect.

This way, when designing this syllabus, | have established the active methodology,
cooperative work, meaningful learning and emotional equality as cornerstones of such,
creating an experiential and functional learning in order to make children aware of the fact

that all learnings have a purpose.

In the development of this work | have tried to establish the necessary bases to overcome
some of the difficulties that are still arising in the schools: to improve the relationship
between family and school introducing the latter in the learning of their children and being
active agents thereof; connecting subjects instead of working them as watertight
compartments without any connection; and above all, carrying out diverse dynamics
through English literature; something that | consider very enriching for students, taking as a
starting point the imagination and creativity to learn and teach, and encourage, at the same
time, the pleasure of reading.

Emotions have also played an essential role throughout this work due to the fact that | have
always considered that in order to learn and teach it is essential to move students.

| have also tried to create didactic units and materials that are motivating, dynamic and
open to the students’ experimentation and creativity in order to develop a series of personal

and academic objectives.
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The Universidad Pontificia de Comillas has played a very important role since it has been a
source of academic and professional values, offering me the necessary tools to feel capable
of entering a classroom with total security and to undertake my path as a teacher. Likewise,
the internship schools in which | have been able to learn have also meant a great change
and source of learning: Dual Language Academy of the Monterey Peninsula, a school in
California that opened my eyes to other educational models, culture and different social
situations; The IDEO School, which supposed the biggest change of all at a personal and
professional level, as | had to face unexpected situations in a constant way, learning to
improvise and act quickly as a true teacher; and especially to the Sagrado Corazén de Jesus
of Martinez Campos, where | found my greatest personal reference, Maria Cuadrillero,
whom | would like to give special thanks and who taught me from the first moment to love
this profession and enjoy and learn from it, by embracing both good times and those more
exhausting and hard, lived precisely at her side and through which | have grown emotionally

and as a teacher.

In a special way | would also like to thank the effort and dedication of Alfonso Ldpez
Hernandez, my TFG supervisor who has allowed me to connect my ideas, work with

constancy and adjust my look towards the importance of English.

All the time and passion that | have devoted to this project has taught me the importance of
keeping up to date as a teacher, continuously studying and always opening horizons towards
new methodologies and strategies.

| deeply hope to offer my future students the best of me to facilitate their learning and

training as people.

“One child, one teacher, one book and one pen can change the world”

— Malala Yousafzai
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6. ANNEX

ANNEX

ANNEX 1. ANNUAL SYLLABUS

ANNEX 1.1. STORIES AND LESSON PLANS CONNECTION

LESSON PLAN

BOOK

1.Bucket Fillers

- Have you filled a bucket today? by Carol McCloud.

- The color monster by Anna Llenas.

2. Squash Squeeze

- A squash and a squeeze by Julia Donaldson.
- The little old lady who was not afraid of anything by Linda

Williams.

3. Body Birds - There is a bird on your head by Mo Willems.
- The invisible boy by Trudy Ludwig.
4. ROAR - And Tango makes three by Justin Richardson and Peter Parneff.

- When I’m feeling angry by Trace Moroney.

5. Differences Make
Us Unique

- The smartest giant in town by Julia Donaldson.

- Families are different by Nina Pellegrini.

6. Dots

- Press here by Herve Tullet.

- The rainbow fish by Marcus Pfister.

7. Master Chefs

- I will never not ever eat a tomato by Lauren Child.

- A taste of the moon by Michael Grejniec.

8. Listen Buddy

- The five senses by Krista Sell.

- Off to the park. A book about blindness by Stephen Cheetham.

9. Olympic Athletes

- The frogs olympics by Brian Moses.

- Giraffes can’t dance by Giles Andreae.

Annex 1.1. Lesson plans and books associated to each of them. Source: the author.
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ANNEX 1.2 SECUENCIACION DE CONTENIDOS DEL CURRICULO OFICIAL DE LA CAM

Bloque 1: Comprensidn oral

Conceptuales

Procedimentales

- Sonidos caracteristicos en lengua inglesa. El sonido y
nombre de las letras del alfabeto.

- Comprension de mensajes orales sencillos.

- Comprension de textos orales breves procedentes de
distintos soportes audiovisuales e informaticos.

- Identificacién y comprensién de palabras clave e ideas
principales en conversaciones dirigidas.

- Comprension de mensajes producidos en lengua

inglesa con distintos acentos.

Bloque 2: Expresion oral

Conceptuales

Procedimentales

- Conocimiento de
aspectos fonéticos
diferentes de lalengua
inglesa a través de
palabras y oraciones
sencillas.

- Vocabulario basico.

- Emisién de palabras y mensajes breves con
pronunciacion, entonacién, acentuacién y ritmo
correctos.

- Uso de rutinas, canciones, rimas y retahilas.

- Utilizacién de expresiones de uso habitual dentro del
aula.

- Uso de oraciones sencillas para el intercambio de

informacion basica.

Bloque 3: Comprension lectora

Conceptuales

Procedimentales

- Reconocimiento y lectura de palabras que comparten
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un patrén comun, palabras que rimen y fonemas
finales.

- Lectura, deletreo y comprensién de palabras de uso
frecuente y oraciones y textos muy sencillos.

- Reconocimiento de los signos ortograficos basicos.

- Manejo de cuentos, coOmics y otros textos narrativos
con alto contenido visual.

- Estrategias de apoyo a la lectura: el contexto visual,
conocimiento previo del tema.

- Lectura de palabras y oraciones sencillas.

- Uso de diccionarios de imagenes y de las tecnologias
de la informacién y la comunicacion como elemento

de consulta y de aprendizaje.

Bloque 4: Expresion escrita

Conceptuales

Procedimentales

- Uso de mayusculas y otros signos de puntuacion.

- Escritura dirigida de vocabulario basico y oraciones
sencillas.

- Escritura de textos sencillos siguiendo modelos.

- Cuidado en la presentacion de los textos.

- Uso de diccionarios de imagenes y de las tecnologias

de la informacion y la comunicacion.

Bloque 5: Cultura inglesa

Conceptuales

Procedimentales

- Costumbres y tradiciones culturales - Canciones, didlogos y debates.
de los paises de habla inglesa. - Introduccién a la literatura infantil en
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habla inglesa.

- Historia y personajes de los paises de | lengua inglesa (relatos, poesias, rimas y

representaciones teatrales sencillas).

Bloque 6: Contenidos sintactico-discursivos

Conceptuales

Procedimentales

- Expresion de relaciones ldgicas: Conjuncién (and);
disyuncién (or).

- Afirmacidn: affirmative sentences; Yes (+tag).

- Exclamacidn: exclamatory sentences (e.g. | love salad!);
How + Adj. (e.g. How nice!).

- Negacion: negative sentences with not, no (Adj.).

- Interrogacion: Wh- questions: What; Where; How; Who.
Aux. verbs in questions:to be; to do.

- Expresion del tiempo: presente (simple present).

- Expresién del aspecto: puntual (simple tenses); durativo
(present continuous); habitual (simple tenses [+Adv. eg.
always, everyday]).

- Expresion de la modalidad: capacidad (can); permiso
(can); obligacién (have [got]to; imperative).

- Expresion de la existencia (to be; there is/there are); la
entidad (nouns and pronouns, articles, demonstratives); la
cualidad ((very+)Ad;.).

- Expresién de la cantidad: singular/plural; cardinal
numbers up to two digits; ordinal numbers up to one
digit; quantity: many, some, (a) little, more. Degree: very.
- Expresién del espacio: prepositions and adverbs of
location, position.

- Expresiones temporales: divisions (e.g. summer);
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indications of time (e.g. now,tomorrow); frequency (e.g.
sometimes, on Sundays); prepositions and adverbs of
time.

- Expresion del modo: Adv. of manner (e.g. slowly, well).

- Expresion de la posesion: | have got (I've got);
preposicion of.

- Expresion de gustosy preferencias: |like/I don’t like; |

like V —ing.

Annex 1.1. Secuenciacion de contenidos del curriculo oficial de la CAM. Source:

https://www.bocm.es/boletin/CM Orden BOCM/2014/07/25/BOCM-20140725-

1.PDF

ANNEX 1.3. UNIT PLANS SEQUENCING

Unidad didactica Contenidos Cuentos
1. “Bucket fillers” Concept review. (Vocabulary: Colors, Have you filled a bucket
First term. alphabet, days of the week, months, today? by Carol
seasons, weather, emotions) McCloud. lllustrated by
- Interrogaciéon: Wh- questions David Messing.

- Canciones, dialogos y debates.
- Introduccion a la literatura infantil en | Emotional education:
lengua inglesa. The color monster by
- Escritura dirigida de vocabulario basicoy | Ana Llenas.

oraciones sencillas.

- Uso de diccionarios de imagenes y de las
tecnologias de la informacién vy Ila

comunicacion.

- Vocabulario basico.
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- Sonidos caracteristicos en lengua inglesa.
- El sonido y nombre de las letras del

alfabeto.

2. “Squash squeez
squash”

First term.

(Vocabulary: Parts of a house, Halloween)

Expresién de la modalidad: capacidad

(can); permiso (can); obligacion (have
[got]to; imperative).

- Interrogaciéon: Wh- questions

- Afirmacion: affirmative sentences; Yes
(+tag).

- Negacion: negative sentences with not,
no (Adj.).

- Canciones, dialogos y debates.

- Introduccién a la literatura infantil en
lengua inglesa.

- Costumbres y tradiciones culturales de los
paises de habla inglesa.

- Escritura dirigida de vocabulario basicoy
oraciones sencillas.

- Uso de diccionarios de imagenes y de las
tecnologias de la informacién vy la
comunicacion.

- Lectura, deletreo y comprension de
palabras de uso frecuente y oraciones vy
textos muy sencillos.

- Lectura de palabras y oraciones sencillas.
- Manejo de cuentos, cdmics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del

tema.

A squash and a squeeze

by Julia Donaldson.
[llustrated by  Axel
Scheffler.

Emotional education:

The little old lady who
afraid  of
by Linda

was not
anything

Williams
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-Vocabulario basico.
- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas vy
retahilas.

- Uso de oraciones sencillas para el
intercambio de informacidén basica.

- Comprensién de textos orales breves
de distintos

procedentes soportes

audiovisuales e informaticos.

3. “Body birds”

First term.

(Vocabulary: Body parts and Christmas)

- Expresion de la existencia (to be; there
is/there are)

- Afirmacion: affirmative sentences; Yes
(+tag).

- Negacidon: negative sentences with not,

There is a bird on your

head by Mo Willems.

Emotional education:

The invisible boy by

Trudy Ludwig.

no (Adj.) lllustrated by Patrice
- Canciones, didlogos y debates. Barton.
- Introduccién a la literatura infantil en
lengua inglesa.
- Costumbres y tradiciones culturales de los
paises de habla inglesa.
- Escritura dirigida de vocabulario basicoy
oraciones sencillas.
- Uso de diccionarios de imagenes y de las
tecnologias de la informacién y la
comunicacion.
- Lectura, deletreo y comprensién de
palabras de uso frecuente y oraciones y
textos muy sencillos.
- Lectura de palabras y oraciones sencillas.
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- Manejo de cuentos, cdmics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del
tema.

- Vocabulario basico.

- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas vy
retahilas.

- Uso de oraciones sencillas para el
intercambio de informacién basica.

- Comprension de textos orales breves
procedentes de distintos  soportes
audiovisuales e informaticos.

- Comprensiébn de mensajes orales

sencillos.

4. “ROAR”

Second term.

(Vocabulary: Animals)

- Expresidon del espacio: prepositions and
adverbs of location, position.

- Expresion de la existencia (to be; there
is/there are)

- Afirmacion: affirmative sentences; Yes
(+tag).

- Negacién: negative sentences with not,
no (Adj.)

- Interrogacion: Wh- questions.

- Canciones, didlogos y debates.

- Introduccion a la literatura infantil en
lengua inglesa.

- Escritura dirigida de vocabulario basicoy

And Tango makes three
by Justin Richardson and
Peter Parneff. Illustrated

by Henry Cole.

Emotional education:
When I’'m feeling angry

by Trace Moroney
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oraciones sencillas.

- Uso de diccionarios de imagenes y de las
tecnologias de la informacién vy Ila
comunicacion.

- Cuidado en la presentacion de los textos.
- Uso de mayusculas y otros signos de
puntuacion.

- Lectura, deletreo y comprensidon de
palabras de uso frecuente y oraciones vy
textos muy sencillos.

- Lectura de palabras y oraciones sencillas.
- Reconocimiento y lectura de palabras que
comparten un patréon comun.

- Manejo de cuentos, cOmics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del
tema.

- Vocabulario basico.

- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas vy
retahilas.

- Emisién de palabras y mensajes breves
con pronunciacion, entonacion,
acentuacion y ritmo correctos.

- Utilizacién de expresiones de uso habitual
dentro del aula.

- Uso de oraciones sencillas para el
intercambio de informacidn basica.

- Comprension de mensajes orales
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sencillos.

- Comprension de textos orales breves
procedentes de  distintos  soportes
audiovisuales e informaticos.

- Identificacion y comprensiéon de palabras
clave e ideas principales en conversaciones
dirigidas.

- Comprension de mensajes producidos en

lengua inglesa con distintos acentos.

5. “Differences Make
Us Unique.”

Second term.

(Vocabulary: Clothes, descriptions,
continents)

- Expresion de la existencia (to be; there
is/there are)

- Expresion de la posesion: | have got (I've
got); preposicion of.

- Canciones, dialogos y debates.

- Introduccién a la literatura infantil en
lengua inglesa.

- Costumbres y tradiciones culturales de los
paises de habla inglesa.

- Escritura dirigida de vocabulario basicoy
oraciones sencillas.

- Uso de diccionarios de imagenes y de las
tecnologias de la informacién vy la
comunicacion.

- Cuidado en la presentacion de los textos.
- Uso de mayusculas y otros signos de
puntuacion.

- Escritura de textos sencillos siguiendo

modelos.

- Escritura dirigida de vocabulario basicoy

The smartest giant in
town by Julia
Donaldson.  lllustrated

by Axel Scheffler.

Emotional education:
Families are different by

Nina Pellegrini.
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oraciones sencillas.

- Uso de diccionarios de imagenes y de las
tecnologias de la informacién vy Ila
comunicacion.

- Cuidado en la presentacion de los textos.
- Uso de mayusculas y otros signos de
puntuacion.

- Lectura, deletreo y comprensién de
palabras de uso frecuente y oraciones vy
textos muy sencillos.

- Lectura de palabras y oraciones sencillas.
- Reconocimiento y lectura de palabras que
comparten un patréon comun.

- Manejo de cuentos, cOmics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del
tema.

- Vocabulario basico.

- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas vy
retahilas.

- Emisién de palabras y mensajes breves
con pronunciacion, entonacion,
acentuacion y ritmo correctos.

- Utilizacién de expresiones de uso habitual
dentro del aula.

- Uso de oraciones sencillas para el
intercambio de informacidn basica.

- Comprension de mensajes orales
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sencillos.

- Comprension de textos orales breves
procedentes de  distintos  soportes
audiovisuales e informaticos.

- Identificacion y comprensiéon de palabras
clave e ideas principales en conversaciones
dirigidas.

- Comprension de mensajes producidos en

lengua inglesa con distintos acento

6. “Dots”

Second term.

(Vocabulary: Numbers)

- Expresion de la cantidad: singular/plural;
cardinal numbers up to two digits; ordinal
numbers up to one digit.

- Interrogacion: Wh- questions.

- Canciones, didlogos y debates.

- Introduccién a la literatura infantil en
lengua inglesa.

- Costumbres y tradiciones culturales de los
paises de habla inglesa.

- Escritura dirigida de vocabulario basicoy
oraciones sencillas.

- Uso de diccionarios de imagenes y de las
tecnologias de la informaciéon vy Ia
comunicacion.

- Cuidado en la presentacion de los textos.
- Uso de mayusculas y otros signos de
puntuacion.

- Lectura, deletreo y comprensién de
palabras de uso frecuente y oraciones vy
textos muy sencillos.

- Lectura de palabras y oraciones sencillas

Press here by Herve

Tullet.

Emotional education:
The Rainbow Fish by

Marcus Pfister.
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- Reconocimiento y lectura de palabras que
comparten un patréon comdun.

- Manejo de cuentos, comics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del
tema.

- Vocabulario basico.

- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas y
retahilas.

- Emisién de palabras y mensajes breves
con pronunciacion, entonacidn,
acentuacion y ritmo correctos.

- Utilizacién de expresiones de uso habitual
dentro del aula.

- Uso de oraciones sencillas para el
intercambio de informacion basica.

-  Comprensiéon de mensajes orales
sencillos.

- Comprension de textos orales breves
procedentes de  distintos  soportes
audiovisuales e informaticos.

- Identificacidon y comprensién de palabras
clave e ideas principales en conversaciones
dirigidas.

- Comprension de mensajes producidos en

lengua inglesa con distintos acento
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7.”Masterchefs”

Third term.

(Vocabulary: Food)

Interrogacion: Wh- questions.

- Quantity: many, some, (a) little, more.
Degree: very.

- Expresion de gustos y preferencias: | like/I
don'’t like; | like V —ing.

- Canciones, didlogos y debates.

- Introduccién a la literatura infantil en
lengua inglesa.

- Escritura dirigida de vocabulario basico y
oraciones sencillas.

- Uso de diccionarios de imagenes y de las
tecnologias de la informacién vy Ia
comunicacion.

- Cuidado en la presentacion de los textos.
- Uso de mayusculas y otros signos de
puntuacion.

- Lectura, deletreo y comprensién de
palabras de uso frecuente y oraciones vy
textos muy sencillos.

- Lectura de palabras y oraciones sencillas.
- Reconocimiento y lectura de palabras que
comparten un patréon comdun.

- Manejo de cuentos, cOmics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del
tema.

- Uso de diccionarios de imdgenes y de las
tecnologias de la informacién vy Ia

comunicacion como elemento de consulta

| will never not ever eat
a tomato by Lauren

Child.

Emotional education:
A taste of the moon by

Michael Grejniec.
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y de aprendizaje.

- Vocabulario basico.

- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas y
retahilas.

- Emisién de palabras y mensajes breves
con pronunciacion, entonacion,
acentuacion y ritmo correctos.

- Utilizacién de expresiones de uso habitual
dentro del aula.

- Uso de oraciones sencillas para el
intercambio de informacidén basica.

- Comprensiéon de mensajes orales
sencillos.

- Comprension de textos orales breves
procedentes de distintos  soportes
audiovisuales e informaticos.

- Identificacidon y comprensién de palabras
clave e ideas principales en conversaciones
dirigidas.

- Comprension de mensajes producidos en

lengua inglesa con distintos acento

8. “Listen Buddy”

Third term.

(Vocabulary: Five senses)

- Expresion de gustos y preferencias: | like/I
don'’t like; | like V —ing.

- Expresion de relaciones ldgicas:
Conjuncién (and); disyuncién (or).

- Exclamacién: exclamatory sentences.

- Canciones, dialogos y debates.

- Introduccidon a la literatura infantil en

The five senses by Krista

Sell

Emotional education:
Off to the Park! by
Stephen Cheetham. (A

book about blindness)
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lengua inglesa.

- Escritura dirigida de vocabulario basico y
oraciones sencillas.

- Uso de diccionarios de imdagenes y de las
tecnologias de la informacién vy Ia
comunicacion.

- Cuidado en la presentacion de los textos.
- Uso de mayusculas y otros signos de
puntuacion.

- Lectura, deletreo y comprensién de
palabras de uso frecuente y oraciones y
textos muy sencillos.

- Lectura de palabras y oraciones sencillas.
- Reconocimiento y lectura de palabras que
comparten un patréon comun.

- Manejo de cuentos, cdmics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del
tema.

- Vocabulario basico.

- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas vy
retahilas.

- Emisién de palabras y mensajes breves
con pronunciacion, entonacidn,
acentuacion y ritmo correctos.

- Utilizacién de expresiones de uso habitual
dentro del aula.

- Uso de oraciones sencillas para el
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intercambio de informacidn basica.

- Sonidos caracteristicos en lengua inglesa.
El sonido y nombre de las letras del
alfabeto.

- Comprension de mensajes orales
sencillos.

- Comprension de textos orales breves
procedentes de  distintos  soportes
audiovisuales e informaticos.

- Identificacién y comprensién de palabras
clave e ideas principales en conversaciones
dirigidas.

- Comprension de mensajes producidos en

lengua inglesa con distintos acento

9. “Olympic athletes”

Third term.

(Vocabulary: Actions)

- Expresiones temporales: divisions (e.g.
summer); indications of time (e.g.
now,tomorrow); frequency (e.g.
sometimes, on Sundays); prepositions and
adverbs of time.

- Expresién del aspecto: puntual (simple
tenses); durativo (present continuous);
habitual (simple tenses [+Adv. eg. always,
everyday]).

- Canciones, didlogos y debates.

- Introduccion a la literatura infantil en
lengua inglesa.

- Costumbres y tradiciones culturales de los
paises de habla inglesa.

- Escritura dirigida de vocabulario basicoy

oraciones sencillas.

The frogs olympics by

Brian Moses.

Emotional education:
Giraffes can’t dance by

Giles Andreae
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- Uso de diccionarios de imagenes y de las
tecnologias de la informacién vy Ila
comunicacion.

- Cuidado en la presentacion de los textos.
- Uso de mayusculas y otros signos de
puntuacion.

- Lectura, deletreo y comprensién de
palabras de uso frecuente y oraciones vy
textos muy sencillos.

- Lectura de palabras y oraciones sencillas.
- Reconocimiento y lectura de palabras que
comparten un patréon comdun.

- Manejo de cuentos, cdmics y otros textos
narrativos con alto contenido visual.

- Estrategias de apoyo a la lectura: el
contexto visual, conocimiento previo del
tema.

- Vocabulario basico.

- Conocimiento de aspectos fonéticos
diferentes de la lengua inglesa.

- Uso de rutinas, canciones, rimas vy
retahilas.

- Emisién de palabras y mensajes breves
con pronunciacion, entonacion,
acentuacion y ritmo correctos.

- Utilizacién de expresiones de uso habitual
dentro del aula.

- Uso de oraciones sencillas para el
intercambio de informacién basica.

- Sonidos caracteristicos en lengua inglesa.

El sonido y nombre de las letras del
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alfabeto.

- Comprension de mensajes orales
sencillos.

- Comprension de textos orales breves
procedentes de  distintos  soportes
audiovisuales e informaticos.

- Identificacién y comprensién de palabras
clave e ideas principales en conversaciones
dirigidas.

- Comprension de mensajes producidos en

lengua inglesa con distintos acento

Annex 1.3.Unit Plans Sequencing. Source: the author.

ANNEX 1.4 READING CARDS

READING CARD o

2 Bookd You ane deimg U queall

READING CARD &

Litramy Mouse
Reading Level

NAME:
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Annex 1.4. Reading cards. Source: the author, based on

https://unapizcadeeducacion.com/2017/03/20/el-placer-por-la-lectura-es-cosa-de-todos/

ANNEX 1.5. E.T DYNAMICS.

A

Annex 1.5. E.T. Class pet.
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COUNTRY: CAPITAL :

CONTINENT:

Annex 1.5. E.T world investigation sheets. Source: the author.
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ANNEX 1.6 CLASS MAP

TEACHER'S DIGITAL WHITEBOARD BLACKBOARD
DESK

GROUP 1 GROUP 2 GROUP 3

EXPLORERS’

CAVE
CORNER

GROUP 4 GROUP 5 GROUP 6

CREATIVE

DREAMS Nl
CORNER

CORNER

OWLS
CORNER

Annex 1.6. Class map. Source: the author.

ANNEX 1.7 ACADEMIC SCHOOL CALENDAR

. COMAMA DF LOUCACION
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Comunidad de Madrid CALENDARIO ESCOLAR 2017-2018
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Annex 1.7. Academic and school calendar. Source:

http://www.educa2.madrid.org/educamadrid/
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UNIT PLANS TERM TIMING
SUBJECT PRESENTATION AND INITIAL EVALUATION
09/08/2017 - 09/21/2017
UNIT 1 1st 09/22/2017- 10/17/2017
UNIT 2 1st 10/18/2017 - 11/10/2017
UNIT 3 1st 11/13/2017 - 12/04/2017
1st TERM REVIEW
12/11/2017 - 22/12/2017
UNIT 4 2nd 01/08/2018 - 01/25/2018
UNIT 5 2nd 01/26/2018 - 02/14/2018
UNIT 6 2nd 02/19/2018 - 03/08/2018
2nd TERM REVIEW
03/09/2018 - 03/22/2018
UNIT 7 3rd 04/03/2018 - 04/23/2018
UNIT 8 3rd 04/24/2018 - 05/17/2018
UNIT 9 3rd 05/18/2018 - 06/07/2018
3rd TERM REVIEW AND END OF THE SCHOOL YEAR
06/08/2018 - 06/22/2018

Annex 1.8. Unit plan distribution. Source: the author.

Laura Lopez Fernandez

167

UP Comillas




Primera Lengua Extranjera: Inglés ANNEX 22 Educacidon Primaria
ANNEX 1.9. TIMETABLE
HOURS MONDAY TUESDAY | WEDNESDAY | THURSDAY FRIDAY
9:00-10:00 English Lengua English Lengua English
10:00-11:00 Mates English P.E. - English Lengua
Swimming
11:00-11:30 BREAK
11:30-12:30 Natural Mates Lengua Social Arts and
Science Science Crafts
12:30-13:30 EXTRA SCHOOL ACTIVITIES - BRITISH COUNCIL
13:30-15:15 LUNCH BREAK
15:15-16:15 Lengua Religién Natural Mates Mates
Science
16:15-17:15 Lengua Social Mates Music P.E.
Science

Annex 1.9. Timetable. Source: the author.

ANNEX 1.10 CONNECTION BETWEEN KEY COMPETENCES, OUTCOMES AND

CONTENTS CHART

KEY COMPETENCES

LEARNING OUTCOMES

CONTENTS

Competence in linguistic

communication.

1. Comprender mensajes
y textos orales sencillos
en

producidos lengua

inglesa con  distintos
acentos y procedentes de
distintos soportes.

2.ldentificar palabras e

ideas clave en
conversaciones dirigidas.

3.Identificar y reproducir

All units of study are
worked through this
competence entirely:
-Bloque 1. Comprension
oral.

-Bloque 2. Expresion oral.
-Bloque 3: Comprension
lectora.

-Bloque 4: Expresidn

escrita.
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el sonidoy el nombre de
las letras del alfabeto.
4.Producir expresiones de
uso habitual y vocabulario
basico con pronunciacién,
entonacién, acentuacion y
ritmo correcto.
5.Interactuar de manera
basica utilizando
oraciones sencillas.

6.Leer, reconocer y
comprender palabras y
oraciones sencillas y de
uso frecuente.
7.Reconocer los signos
ortograficos basicos.
8.Conocer y aplicar
estrategias bdsicas para
comprender el sentido
general, informacion
esencial o los puntos
principales de diversos
textos narrativos.
9.Utilizar diversos textos
narrativos y  recursos
variados como fuente de
informacion, disfrute vy
aprendizaje.

10.Construir  textos vy
oraciones sencillas a partir

de modelos.

-Bloque 5: Cultura
inglesa.
-Bloque 6: Contenidos

sintactico-discursivos.
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11. Manejar y utilizar las
mayusculas y otros signos
de puntuacién
12. Conocer algunas
costumbres y tradiciones

culturales de los paises de

habla inglesa.

Competence in
mathematics, science and

technology.

Bloque 3: Comprensioén
lectora

- Uso de diccionarios de

imagenes y de las
tecnologias de la
informacién y la
comunicacion como

elemento de consulta y de
aprendizaje.
Bloque 4: Expresion oral

- Uso de diccionarios de

imagenes y de las
tecnologias de la
informacién y la
comunicacion.

Bloque 6: Contenidos

sintactico-discursivos

- Expresion de la cantidad:
singular/plural;  cardinal
numbers up to two digits;
ordinal numbers up to
one digit; quantity: many,

(a)

Degree: very.

some, little, more.
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Digital competence.

1. Comprender mensajes
y textos orales sencillos
producidos en lengua
inglesa con  distintos
acentos y procedentes de
distintos soportes.
2.Conocer y aplicar

estrategias basicas para

comprender el sentido
general, informacién
esencial o los puntos

principales de diversos
textos narrativos.

3.Utilizar diversos textos
narrativos y  recursos

variados como fuente de

informacién, disfrute y
aprendizaje.
4.Conocer algunas

costumbres y tradiciones

All units of study can be
worked  through this
competence entirely using
technologies as a support.
Nevertheless we can point
out specific contents:
Bloque 1. Comprension
oral

- Comprension de textos
orales breves procedentes
de distintos soportes
audiovisuales e

informaticos.

Bloque 2. Expresion oral

- Uso de rutinas,
canciones, rimas v
retahilas.

Bloque 3. Comprension
lectora

- Uso de diccionarios de

Laura Lopez Fernandez
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informacion y la

comunicacion.

Learning to learn

1. Comprender mensajes
y textos orales sencillos
producidos en lengua
inglesa con  distintos
acentos y procedentes de
distintos soportes.
2.Identificar palabras e
ideas clave en
conversaciones dirigidas.
3.Identificar y reproducir
el sonidoy el nombre de
las letras del alfabeto.
4.Producir expresiones de
uso habitual y vocabulario
basico con pronunciacién,
entonacién, acentuacion y
ritmo correcto.
5.Interactuar de manera
basica utilizando
oraciones sencillas.

6.Leer, reconocer y
comprender palabras y
oraciones sencillas y de
uso frecuente.
7.Reconocer los signos
ortograficos basicos.
8.Conocer y aplicar
estrategias basicas para

comprender el sentido

All units of study are
worked through this
competence entirely:
-Bloque 1. Comprension
oral.

-Bloque 2. Expresion oral.
-Bloque 3: Comprension
lectora.

-Bloque 4: Expresion
escrita.

-Bloque 5: Cultura
inglesa.

-Bloque 6: Contenidos

sintactico-discursivos.
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general, informacion

esencial o los puntos
principales de diversos
textos narrativos.

9.Utilizar diversos textos
narrativos y  recursos

variados como fuente de

informacion, disfrute vy
aprendizaje.
10. Construir  textos vy

oraciones sencillas a partir
de modelos.

11. Manejar y utilizar las
mayusculas y otros signos
de puntuacién
12. Conocer algunas
costumbres y tradiciones

culturales de los paises de

habla inglesa.

Social and

competences.

civic

1.Interactuar de manera
basica utilizando
oraciones sencillas.
2.Conocer y aplicar

estrategias bdasicas para

comprender el sentido
general, informacién
esencial o los puntos

principales de diversos
textos narrativos.
3.Utilizar diversos textos

narrativos y  recursos

Bloque 5: Culturainglesa
- Costumbres y
tradiciones culturales de
los paises de habla
inglesa.

- Historia y personajes de
los paises de habla
inglesa.

- Canciones, dialogos y
debates.

- Introducciéon a la

literatura infantil en
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variados como fuente de
informacién, disfrute vy
aprendizaje.
4.Conocer algunas
costumbres y tradiciones

culturales de los paises de

habla inglesa.

lengua inglesa (relatos,
poesias, rimas y
representaciones

teatrales sencillas).

entrepreneurship.

Sense of initiative and

1.Comprender mensajes y

textos orales sencillos
producidos en lengua
inglesa con  distintos

acentos y procedentes de
distintos soportes.
Identificar palabras e
ideas clave en
conversaciones dirigidas.
2.Interactuar de manera
basica utilizando
oraciones sencillas.
3.Conocer y aplicar
estrategias bdsicas para
comprender el sentido
general, informacion
esencial o los puntos
principales de diversos
textos narrativos.
4.Utilizar diversos textos
narrativos y  recursos
variados como fuente de

informacion, disfrute vy

aprendizaje.

Bloque 1: Comprension
oral

- Comprensién de
mensajes orales sencillos.
- Comprension de textos

orales breves procedentes

de distintos soportes
audiovisuales e
informaticos.

- Identificacion y

comprension de palabras
clave e ideas principales
en conversaciones
dirigidas.

- Comprensién de
mensajes producidos en
lengua inglesa con
distintos acentos.

Bloque 2: Expresion oral

- Emision de palabrasy
mensajes breves con
pronunciacion,

entonacioén, acentuaciény

ritmo correctos.
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5.Conocer algunas
costumbres y tradiciones
culturales de los paises de

habla inglesa.

- Utilizacion de
expresiones de uso
habitual dentro del aula.

- Uso de oraciones
sencillas para el
intercambio de
informacién basica.
Bloque 3: Comprension
lectora

- Estrategias de apoyo a la
lectura: el contexto visual,
conocimiento previo del
tema.

- Uso de diccionarios de

imagenes y de las

tecnologias de la
informacion y la
comunicacion como

elemento de consulta y de

aprendizaje.

expression.

Cultural awareness and

1. Comprender mensajes
y textos orales sencillos
producidos en lengua
inglesa con  distintos
acentos y procedentes de
distintos soportes.
2.ldentificar palabras e
ideas clave en
conversaciones dirigidas.

3.Producir expresiones de

uso habitual y vocabulario

All units of study are
worked through this
competence entirely as
they are part of the
English culture.
Nevertheless, the fifth
unit of study specifically
works on such
competence.

Bloque 1. Comprension

oral.
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bdasico con pronunciacién,
entonacién, acentuacion y
ritmo correcto.
4.Interactuar de manera
basica utilizando
oraciones sencillas.

5.Leer, reconocer y
comprender palabras y
oraciones sencillas y de
uso frecuente.

6.Conocer y aplicar
estrategias bdsicas para
comprender el sentido
general, informacion
esencial o los puntos
principales de diversos
textos narrativos.
7.Utilizar diversos textos
narrativos y  recursos
variados como fuente de
informacioén, disfrute vy
aprendizaje.
8.Conocer algunas
costumbres y tradiciones

culturales de los paises de

habla inglesa.

Bloque 2. Expresion oral.
Bloque 3: Comprension
lectora.

Bloque 4: Expresion
escrita.

Bloque 5: Cultura inglesa
- Costumbres y
tradiciones culturales de
los paises de habla
inglesa.

- Historiay personajes de
los paises de habla
inglesa.

- Canciones, diadlogos vy
debates.

- Introduccion a la
literatura  infantil  en
lengua inglesa (relatos,
poesias, rimas y
representaciones
teatrales sencillas).
Bloque 6: Contenidos

sintactico discursivos

Annex 1.10. Connection between key competences, contents and outcomes chart.
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ANNEX 1.11. ASPERGER SYNDROME MATERIALS

Annex 1.11.1 The emotional monsters. Source: the author. Created during

internships at a school.

How de | Jeel loda? / What do | have Ls do? /
Qué debo hacer?

‘S dewn im a cevmer onv lop of My
gqqu«whm

‘ Tath wilh the leacher amd, ash lo lahe o
' breaks / Hablan com la prsfessna 4 nedin
' Talh with The leacher amd, play with The
'Sit down amd loke 5 deep brealhs./
Sanhmmquq\dnml\wn.dodmmm

Annex 1.11.2 Self-regulating thermometer. Source: the author based on

http://elsonidodelahierbaelcrecer.blogspot.com.es/2014/04/identificando-

situaciones-de-ansiedad.html
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Annex 1.11.4 Phonics pictogram. Source: the author.
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Annex 1.11.5 Space-time panel. Source: the author.

ANNEX 1.12. ADHD MATERIALS

Whemn | gel Lo class | have Lo ...

Laura Lépez Fernandez 179 UP Comillas



Primera Lengua Extranjera: Inglés

Whemn | go Lach heme | have ls...

ANNEX 22 Educacion Primaria

OUR CLASSROOM
RULES
NUESTRAS NORMAS DE

i} we meed lo sland foe

we we the leclerm. 0
Si mecesilames eslar de
e wsames e alril
| -
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i} we gel mervous we . W
| e help amd, neopecl
ash lhe leacher for o |
| olhero.
Si meo pememeo ! Agudanries:y
GAD doms
deccamse o la prsfessra. il
.
;N A
We heep sur dassueem i We wy sun besl amd
// ’ thave Juml.
Ympia. | que nedemes 44 Ines
I dinverdimmedl.

Annex 1.12.2 Class rules. Source: the author.

ANNEX 1.13 COMPLEMENTARY ACTIVITIES CALENDAR

COMPLEMENTARY ACTIVITIES CALENDAR 2017/2018

DATE

UNIT PLAN/ TRIPS/ FESTIVITIES

FIRST TERM

09/22/2017 - 10/17/2017

Unit Plan 1 (15 sessions)

09/22/2017 Initial meeting with parents
10/12/2017 Festivity
10/13/2017 Festivity

10/18/2017 - 11/10/2017

Unit Plan 2 (15 sessions)

10/31/2017 Halloween workshop
11/09/2017 Festivity
Laura Lopez Fernandez 181 UP Comillas
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11/13/2017 - 12/04/2017

Unit Plan 3 (15 sessions)

11/23/2017

Thanksgiving workshop

11/27/2017 - 12/01/2017

Creating a theater

12/22/2017 (During 1%t term review)

Christmas workshop

SECOND TERM

01/08/2018 — 01/25/2018

Unit Plan 4 (14 sessions)

01/12/2018

Visiting the zoo

01/26/2018 - 02/14/2018

Unit Plan 5 (14 sessions)

02/14/2018

Family workshop

02/19/2018 - 03/08/2018

Unit Plan 6 (14 sessions)

03/06/2018

Photography contest

THIRD TERM

04/03/2018 - 04/23/2018

Unit Plan 7 (15 sessions)

04/16/2018

St. Patrick’s day

04/23/2018

Masterchef

04/24/2018 - 05/17/2018

Unit Plan 8 (15 sessions)

04/30/2018 Festivity
05/01/2018 Festivity
05/02/2018 Festivity
05/11/2018 “You are the story” Company theater
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05/18/2018 - 07/06/2018

Unit Plan 9 (15 sessions)

05/25/2018

English Immersion day

06/07/2018

English gymkhana

Annex 1.13. Complementary activities calendar 2017/2018. Source: the author.

ANNEX 1.14. SCHOOL LIBRARY ACTIVITIES

MONTH

ACTIVITY/WORKSHOP

September

Library’s opening: Guided library tour and reading of a story by
a teacher dressed up as a story character. This will allow them
to learn or remember how to get books out of the library. In
addition, they will be given an annual pass with which they can
visit the library whenever they wish.

Finally, this dressed up teacher will read a story to each grade.

October

“Accion poética”: Primary Education Students will  write
"Accion Poética" phrases (chosen by themselves among the
examples that the teacher will offer them or that they will

have researched) on post-it on the walls of the school.

November

Book-forum: As if it were a cinema, sixth graders will be
divided into groups with different selected stories. The cover
of these stories will be printed in large format and will be
posted at the school. Each student will have to decide which

reading session or storytelling they want to attend.

December

Theater week: Each class will prepare a play that will be

represent to the rest of the school.

January

Writing contest: Students will be invited to create their own
stories, narratives or poems and present them to the school

contest with a special prize for the winners.
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February

Photographers: students will have to take pictures related with
certain academic contents that will be accompanied by a short
story that describes them; such as, for example, a man playing
an arp in the street, having the arp the shape of a triangle.

These pictures will be hung around the school.

March

Book market: A market will be organized. Each grade will have
its own stand that will have been previously filled up with
books or stories, in good conditions, that students want to
pass on, no longer use or want to share. Families will also
participate in this activity. There will be some parents and
children in charge of each stand. The money collected will be

used for a charitable cause.

April

Bookcrossing and poems. Throughout the “Book week”, each
student will bring to the school a book or story that they have
already read, write inside a note which explains why is this
book special, and hide it somewhere in the school. Each grade
will paste a different color sticker in their stories to know what
books they can read according to their age. Students will be
able to pick these books up, read them and return them to
their previous place once the reading is finished. Also, in each
class, teachers will send emails to parents in which they will be
proposed to record themselves with their children reciting a
poem or a paragraph from a story. These videos will be

watched in the classroom.

May

Who is coming?:We will invite writers and people related to

the reading or writing to tell us about their creations.

June

English immersion day: During one day everything done in
school will be in English. There will be various activities in such

language, games or workshops. Families will be invited to

Laura Lopez Fernandez
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come if they wish and create specific workshops for students;

actors, storytellers or magicians will also come to school.

Annex 1.14. School library activities. Source: the author.

ANNEX 1.15. EVALUATION CRITERIA

Bloque 1. Comprension oral

Evaluation Criteria

Learning Standards

- Conocer y saber aplicar las estrategias
basicas mds adecuadas para la comprensién
del sentido general, la informacién esencial
o los puntos principales del texto.

- Identificar aspectos socioculturales y
sociolingliisticos  basicos, concretos y
significativos, sobre vida cotidiana (habitos,
sociales

actividades) 'y convenciones

(normas de cortesia), y aplicar los
conocimientos adquiridos sobre los

mismos a una comprension adecuada del
texto.

- ldentificar el sentido general y un
repertorio limitado de vocabulario y de
expresiones en textos orales muy breves y
sencillos, con predominio de estructuras
simples y Iéxico de uso muy frecuente,
articulados con claridad y muy lentamente

y transmitidos de viva voz o por medios
técnicos, sobre temas relacionados

con las propias experiencias, necesidades

e intereses en contextos cotidianos muy

predecibles siempre que se cuente con

1. Entiende lo que se le dice en
transacciones habituales sencillas

(rutinas diarias, peticiones etc.).

2. Entiende la informacion esencial en
conversaciones breves y muy sencillas en
las que participa, que traten sobre temas
familiares como, por ejemplo, uno mismo,
la familia, la escuela, sus mascotas,
descripcién muy basica de objetos.

3. Reconoce patrones, ritmicos y de
entonacién basicos en diferentes contextos
comunicativos.

4. Comprende el sentido general y lo
esencial de narraciones orales adecuadas a
su nivel.

5. Comprende por el contexto dibujos

animados con narraciones muy sencillas.
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apoyo visual, posibilidad de repeticion y con
una importante referencia

contextual.

- Distinguir la funcion comunicativa
principal del texto (p. e. una demanda de
informacidn, una orden, o un ofrecimiento)
y un repertorio limitado de sus exponentes
mas habituales, asi como los patrones
discursivos basicos (p. e. inicio y cierre
conversacional, o los puntos de una
narracién esquematica).

- Reconocer un repertorio limitado de Iéxico
oral de alta frecuencia relativo a situaciones
cotidianas y temas habituales y concretos
relacionados con las propias experiencias,
necesidades e intereses.

- Discriminar patrones sonoros, acentuales,
ritmicos y de entonacidon basicos vy
reconocer los significados e intenciones
comunicativas generales relacionados con

los mismos.

Bloque 2. Expresion oral

Evaluation Criteria

Learning Standards

- Conocer y saber aplicar las estrategias

basicas para producir textos orales

monoldgicos o dialdgicos muy breves y
sencillos, utilizando, p. e.,, férmulas vy
lenguaje  prefabricado o expresiones
memorizadas, o apoyando con gestos lo

que se quiere expresar.

1. Reproduce las expresiones del docente o
de las grabaciones utilizadas en el aula.

2. Hace presentaciones breves y sencillas,
previamente preparadas y ensayadas, sobre
temas cotidianos o de su interés
(presentarse y presentar a otras personas;

dar informacion basica sobre si mismo, su
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-Conocer  aspectos socioculturales vy

sociolingliisticos  bdsicos, concretos y
significativos, y aplicar los conocimientos
sobre los mismos a

adquiridos una

produccién oral adecuada al contexto,
respetando las convenciones comunicativas
mas elementales.

- Interactuar de manera muy basica,
utilizando técnicas muy simples, linglisticas
o no verbales (p. e. gestos o contacto fisico)
para iniciar, mantener o concluir una breve
conversacién, cumpliendo la funcidn
comunicativa principal del texto (p. e. un
saludo, una felicitacién, un intercambio de
informacion).

- Producir textos orales monoldgicos o
dialégicos muy breves y sencillos, utilizando
p. expresiones memorizadas, o apoyando
con gestos lo que se quiere expresar.

- Participar de forma muy basica en
conversaciones muy breves y muy simples
gue requieran un intercambio directo de
informacién sobre temas que le son muy
familiares, utilizando
mayoritariamente expresiones vy frases

aisladas muy sencillas de uso muy

frecuente, siendo indispensable la
repeticion y cooperacién del interlocutor
para mantener la conversacion.

- Manejar estructuras sintacticas bdsicas (p.

e. enlazar palabras o grupos de palabras con

familia y su clase; describir brevemente y de
manera sencilla el aspecto exterior de un
objeto; decir lo que le gusta y no le gusta)
usando estructuras muy bdasicas.

3. Dramatiza situaciones cotidianas simples
utilizando expresiones muy sencillas (p. e.
juego simbdlico representando una tienda).
4. Respeta las normas que rigen la
interaccion oral.

5. Responde adecuadamente en situaciones
de comunicacién (saludo, preguntas muy
sencillas sobre si mismo, peticion u
ofrecimiento de objetos, expresion de lo
que le gusta o no, etc.).

6. Participa en conversaciones caraa

cara o por medios técnicos que permitan
ver la cara y gestos del interlocutor, en las
gue se establece contacto social (saludar y
despedirse, presentarse, felicitar a alguien,
dar las gracias) vy se intercambia
informacién personal (nombre, edad, etc.).
7. Conoce y utiliza expresiones relacionadas
celebraciones familiares o

con las

culturales.
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conectores basicos como “y”) aunque se
sigan cometiendo errores basicos de
manera sistematica.

- Conocer y utilizar un repertorio limitado
de léxico oral de alta frecuencia relativo a
situaciones cotidianas y temas habituales y
concretos relacionados con los propios
intereses, experiencias y necesidades.

- Imitar un repertorio muy limitado de

patrones sonoros, acentuales, ritmicos y de

entonacion basicos.

Bloque 3. Comprension lectora

Evaluation Criteria

Learning Standards

- Conocer y saber aplicar las estrategias
basicas mas adecuadas para la comprensién
del sentido general, la informacion esencial
o los puntos principales del texto.

- Identificar aspectos socioculturales y
sociolingliisticos  bdsicos, concretos y
significativos, sobre vida cotidiana (habitos,
sociales

actividades), y convenciones

(normas de cortesia), y aplicar los
conocimientos adquiridos sobre los mismos
a una comprension adecuada del

texto.

- Identificar el tema y el sentido general en
textos, tanto impresos como digitales, muy
breves y sencillos, con predominio de
estructuras sencillas y léxico de muy alta

frecuencia, sobre temas muy conocidosy

1. Comprende indicaciones e informacion
basica en letreros y carteles habituales en la
clase y en colegios.

2. Comprende correspondencia (postales

y tarjetas) muy breve y muy sencilla que
trate sobre temas familiares como, por
ejemplo, uno mismo, la familia, etc.

3. Lee palabras conocidas en el material
visual utilizado para las rutinas (calendario,
expresiones sobre el tiempo atmosférico) o
en los libros de la clase.

4. Formula hipdtesis sobre el contenido a
partir de las ilustraciones, el titulo y otros
elementos graficos.

5. Comprende textos escritos relativos a
palabras y expresiones trabajadas.

6. Utiliza las Tecnologias de la Informacién y
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cotidianos, siendo indispensable la | la Comunicacion para leer.
relectura, algunas aclaraciones y Ia
presencia de un fuerte apoyo visual y
contextual.

- Reconocer los simbolos de uso frecuente e
identificar los significados e intenciones
comunicativas generales relacionados con
los mismos.

- Distinguir la funciébn o funciones
comunicativas principales del texto (p. e.
una felicitacion, wuna demanda de
informacidn, o un ofrecimiento) y un
repertorio limitado de sus exponentes mas
habituales, asi como los patrones
discursivos basicos (p. e. inicio y cierre de
una carta, o los puntos de una descripcion
esquematica).

- Reconocer los significados mds comunes
asociados a las estructuras sintacticas
basicas propias de la comunicacién escrita
(p. e.estructura interrogativa para
demandar informacion).

- Reconocer un repertorio limitado de léxico
escrito de alta frecuencia relativo

a situaciones cotidianas y temas habituales
y concretos relacionados con  sus
experiencias, necesidades e intereses.

- Reconocer los signos ortograficos basicos
(p. e. punto, coma, interrogacion,

exclamacion).

Bloque 4. Expresion escrita
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Evaluation Criteria

Learning Standards

- Conocer y aplicar las estrategias basicas
para producir textos escritos muy brevesy
sencillos, p.e. copiando palabras y frases
muy usuales para realizar las funciones
comunicativas que se persiguen.

- Conocer aspectos socioculturales y
sociolingliisticos  basicos concretos vy
significativos y aplicarlos a una produccién
escrita adecuada al contexto, respetando
las normas de cortesia basicas.

- Construir textos muy cortos y sencillos,
compuestos de frases simples aisladas, para
hablar de si mismo o de su entorno mas
inmediato, utilizando un repertorio de
cddigos principalmente iconicos para su
funcién comunicativa.

- Manejar estructuras sintacticas basicas (p.
e. enlazar palabras o grupos de palabras
con conectores basicos como “y”) aunque
se sigan cometiendo errores basicos de
manera sistematica.

- Conocer vy utilizar un repertorio limitado
de léxico escrito de alta frecuencia relativo
a situaciones cotidianas y temas habituales
y concretos relacionados con los propios
intereses, experiencias y necesidades.

- Respetar algunos patrones graficos y

convenciones ortograficas basicas.

1. Es capaz de construir textos sencillos
partiendo de modelos muy estructurados.
2. Redacta postales y otras formas de
correspondencia sencilla siguiendo un
modelo y utilizando algunas convenciones
bdsicas de inicio y cierre del texto.

3. Completa  formularios  marcando
opciones y completando datos u otro tipo
de informacién personal (p. e. gustos, titulo

de un cuento leido, etc.).

Annex 1.15. Evaluation criteria and learning standards. Source:

https://www.boe.es/buscar/pdf/2014/BOE-A-2014-2222-consolidado.pdf.
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ANNEX 2. UNIT PLANS

ANNEX 2.1. UNIT PLAN 1 RESOURCES

ANNEX 2.1.1. SESSION 1

Copyrighted Material

*

/ * /Q/'\i * /> D\ \

:/

: Through sweet, simple prose and vivid llustrations, this heartwarming book d

encourages positive behavior as ehildren sez how very easy and rewarding it is
'nmmmum”mm

A Guide to \
‘™ Daily Happiness -
: Y‘or lgi‘:is '8 \f_}@,** x, \> .

coriags, Carol McClmad guiden the rouders
i lgbpd

vy faclamor: menal R climscan. coumedor sexf toscher: mesher s grand
I.II.II Illl Copyrighted Matesial Froa Prsss

Annex 2.1.1. Book cover and back cover. Source:

https://www.youtube.com/watch?v=p2r9pAd4bES8

Evernfbody caviies am imwicible buchel lo hold all

Themoelves.

Having o Jull buchel makes you feel qosd aboul
Leanes yow oad. You cam cheste Lo Lo fill o buchel by
hudimg slhens.

Annex 2.1.1. Summary read to students when showing them back cover.

Source: the author.
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ANNEX 2.1.2. SESSION 2

AL dary temg evernpome im the whele wide world waths
ansumd, carvugimg amv imuisible buchel. Yow cam/'L see il
bub il's there.

Whe carries o buchel?
You hane a buchel, each member of your Jamily hao o

have a buchel. Envengone corries am imnisible buchel.

Whal de we we the buchel Jor?
Yourn buchel has emly ene imlemlion. o imlenlion io
youwnelf

W}md&w&a’w
You fll o buchel when you show love lo somesme,

you give comesme o omile. Thal io being o buchel
fller.

A buckel filler io o loving pewsm whe cane ov dees
a buchel bl you cam ales emply o buchel amd lake

Bul Thal will mever werh. You mever il youwr swn
WMWWMMWW'Q
Bul, quecs whal? WMWWW'oMMW

MW’o&MW«M«meWWd&
Tay Lo M o buckel amd see whal happens.

You cam imnile the mew hid ol ochesl lo play wilh
Ao
Yow could wrile o thamh-youw mele Lo youwr leacher.

You could lell your qramdpa thal yeuw like Lo opend

There are mamwy wanp Lo fll o buchel. Buchel filling io
Mm@wwbd&%doww’iwna%h&wwnqw
Mqoumddmw’&wo&wwww%dmw’&%
much lime.

A'nd,wnmdx/uw»wwmdm'ow
wmeWMWMW'MaW
Jern, you mahe your home, your ochesl amd yeur

ANNEX

You Jeel nery happy amd qesd when your buchel is
buchel io emplyy.

%W}«LWWMMT}\W’MW
MM»M&MWMMU\M"MMM
Theirn buckelo are emplay.

IL'OMIQWQMWM@U\MMM&L
werkux
You, meed olher people lo fll your buchel amd olher

Whemn de youw emply o buchel?
You emply o buckel when you maoke fum of someone,
ignene someone. Thal io beimg o buchel emplier.

A bully io o buchel emplier. A buckel emplier sanp o

Why de nesple emnly buchels?
mb.’imqmdoo'a

Where or awhen camv we W a buchel?

You love your mem amd dad: awhay mel Ll Them yow
love Them? Yow cam ever leld Them awhay.

Yourn mice wordo will il Thein buchelo nighl up. A
omile o o geed due Thal yeu have filled o buchel.
wfmwmw'ubmawww

Here ane some ideas for yous
Yow coudd omile amd sanyy hi Lo The buo driver. He has o
buchel Los.

When comv | be a buchel filler?

decide 1o be o buchel fller loday amd, evemydan?

Jusl olanl each day by cayimg lo yowwelp “I'm qoing e
de semelhing o Jll semesne’s buckel leday)” And ol
the end of each doxy ach yowwelp “Hmms** did | jll
o buckel Tedax?

Annex 2.1.2. Story. Source: Have you filled a bucket today by Carol McCloud.
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ANNEX 2.1.3. SESSION 3

ANNEX 22 Educacion Primaria

Annex 2.1.3. Wh- whiteboard activity. Source: the author

ANNEX 2.1.4. SESSION 4

1. Whal dees Samuel eal?
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3. Whene dees Julie pul hen T-ohind? 3. Whemn dees Julie pud hen T-ohinl o he bed?

= T s T A~
2= 3 € & €

LIrE

4. Whe lamded im the Lree? | 4. Where did the bind land?
B N,
[
Sentences read by the teacher
1. Samuel ealo am apple im the nark
2. The elephamd ealo apples im the mervmimg
3. Enerny mevmimg Julie pudo hen T-ohind om The bed.

L. The bind landed im The lree

Annex 2.1.4. Listening activity. Source: the author.

T}Moio/mq}u'ﬁnd/

Narmme:

Address:
Birlhdany:
FWM
Fansrite opert:

Bedl friend:

Annex 2.1.4. Information gap speaking activity. Source: the author.

Laura Lépez Fernandez 194 UP Comillas



Primera Lengua Extranjera: Inglés ANNEX 22 Educacidn Primaria

ANNEX 2.1.5. SESSION 5

Names |

MY NeEW SHOES

| heepy mup mew choes im a bem My mum qave
them Lo me.

My ohee size 4 thinly-twe.

My mether saye thal | wean them Jor The Jiel
lime lodasy Salurdar

The colon of muy choeo io ved, amd, they have a
yellow cheelace.

| Like muy shoes ey mmusch, becaswe They are sreng amd resislamt amd | cam
oy Joslball awilh Them.

ANSWER:

Whefwomqumo?l |

WM%U\&M&G}MM’?| |

Whm»lummqohm}&aﬂwﬁ/m&&mw?l

Whal is The color of muy ohoes? (Colon de nicture) |

|
|
|
| |
|
|

Whal io The colon o} the choelace? (Co&owdewl

Annex 2.1.5. Reading and comprehension activity. Source: the author.
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ANNEX 2.1.6. SESSION 6

What do you J Who feaches Where do you When do Where do you
write with? ear a backpack you eat? keep your lunchj

What do we
cye%ion fun |Se
m speech +ime funl
What work do § Who do you What days do | When do we What takes When do we

you do at home

% :&

When is

recess?

o/U

What do you
do inart?

W | & | i e &
ﬂ”ﬂ@ﬂp the students
gat o gchooll

0 is in chargef]l Wheredoyou N What subject | When do you
of the school? JKeep your supplies7} 5o numbers? wake up?

S & o ‘3‘ :
AYh — D i o
= .’é 2z ~%

Annex 2.1.6. Board game. Source:

Ill
|
llﬁlﬂ

hm
II""

http://speechtimefun.com/back-to-school-wh-game-board/

WH- QUESTIONS

oy \ Jhat? \Wliét Get ready!
~

10 questions
Are you ready?

'w LAl A L

Annex 2.1.6. Kahoot. Source: own elaboration. Link:

Loading...

https://play.kahoot.it/#/k/a27a380c-5f16-4a2c-aa9e-493a681ccl67

Laura Lopez Fernandez 196 UP Comillas


http://speechtimefun.com/back-to-school-wh-game-board/
https://play.kahoot.it/%23/k/a27a380c-5f16-4a2c-aa9e-493a681cc167

Primera Lengua Extranjera: Inglés

ANNEX 2.1.7. SESSION 7

Q@

A

Annex 2.1.7. Alphabet flashcards. Source:

ANNEX 2.1.8. SESSION 8

January
S M T w T F
1 22:3 8 5 6
8 9 10 11 12 13
15 16 17 18 19 20
22 23 24 25 26 27
29 30 31

May
$ M T W T F
1 2 3 45
7 8 9 10 11 12
14 15 16 17 18 19
21 22 23 24 25 26
28 29 30 31

September

S M T w T F
1
3 45 6 7 8
10 11 12 13 14 15
17 18 19 20 21 22
24 25 26 27 28 29

s s M
7
14 § 6
21 12 13
28 19 20
26 27
s S M
6
13 4 5
20 1 12
27 18 19
25 26
5 S M
2 $ 2
9 8 9
16 15 16
23 22 23
30 29 30

February
T w T

1 2
7 8 9
14 15 16
21 22 23
28

June

T w 2
1
6 7 8
13 14 15
20 21 22
27 28 29

October
T w T
3 4 5
10 11 12
17 18 19
24 25 26
31

14
21

S M

5 6
12:13
19 20
26 27

s M

5 6
12 13
19 20
26 27

ANNEX

March
T w T

12
7 8 9
14 15 16
21 22 23
28 29 30

July
T w T
4 5 6
1 12 13
18 19 20
25 26 27

November

T ow.oT

1 2
7 8 9
14 15 16
21 2223
28 29 30

the author.

F_s s M
3 4
10 1 g 3
17 18 9 10
24 25 16 17
3 23 24
30
F_ s S M
1
7 @ 8 7
14 15 13 14
21 22 20 21
28 29 27 28
F s s M
3: B
10 1 3 4
17 18 10 1
24 25 17 18
24 25
31

Annex 2.1.8. Calendar for dictation. Source:

22 Educacion Primaria

April

T w T F 5

4 5 6 7 8
11 12 13 14 15
18 19 20 21 22
25 26 27 28 29

August

T w T F S
1.2 3 45
8 9 10 11 12
15 16 17 18 19
22 23 24 25 26

29 30 31

December

T w T F S
12

S5 6 78 9
12 13 14 15 16
19 20 21 22 23
26 27 28 29 30

https://www.calendarlabs.com/view/2017-accounting-period-calendar-4-4-5/757
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ANNEX 2.1.9. SESSION 9
~ ,’\_\ —
~
Frem March ls Jume
Frem Jume 1o Se
Fasrm Decermber ls Manch
Winter

Annex 2.1.9. Seasons photographs. Source: the author.

ANNEX 2.1.11. SESSION 11

ANNA LLENAS

THE COLO" MONSTER
THE COLOR MONSTER
A POP-UP BOOK OF FEELINGS @
e \ The color monster is a mixed-up mess of feelings!
i Can he sort through his emotions and leam to feel better?
n The Color Monster features gorgeous pop-ups on every page

and a message that's sure to delight any reader who has
ever been 8 muddied-up mass of emotion.

Annex 2.1.11. Book cover and back cover. Source: The color monster by Anna

Llenas
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TMCMMWMLHWMM%MW
HQMWMMMMWWGMWMW

amger, fear amd, calmi?

Annex 2.1.11. Summary to read students when showing them back cover.

Source: the author.

This o muy friend The Color Momoler.

Todany he io ol miked-un amd veny comfused. He deeomd

hmow whay.

- Lesh al youl You ane oll sver The place.

- Thals becase your feelimago ane micoed, amd oo your
coolors les.

-|MLOL'OMLMVMMQWG;WMOOM
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TM&AM@@M WWWWWMM

This o sadmess. Wo gemlle like a blue raimy bave.
Sadm,eoocamﬂma}wwduf |Lcazrvmahe«pwfedalom&.
B«wdorrv'l}«wm qwfwoadlluh&:l,whm\d

This o amger. I Mlazes ned like fire.
Amqe/ocwmmlwwwnil&otopm%owm/d,
amd sheul, “IWs mel foirl”

This i fear. Wo blach like he mighl amd hides im shadews
Like a cal.

This io calm. n'owmmmooﬁmm
WMWWMWM%MQMW
Aacaaaacahhhhhl Yw}ee&aL/{wqoe.

Wehm;efvn,iohed.l Here are youn feelimqe. Lels Looh ol

Bul... le\a@fwm'mqmmu?

Annex 2.1.11. Story. Source: “The color monster” by Anna Llenas.

Laura Lopez Fernandez 200 UP Comillas



Primera Lengua Extranjera: Inglés ANNEX 22 Educacidon Primaria

ANNEX 2.1.12. SESSION 12

Julie amd Mal were goimg Lo Emglich afler ochosl. I awao
Julie was scared becarwe ohe was very oy Bul Mal wae

- Hil I'm PRiL. Your Emglioh leacher

MW%&\WMW@MW

wamled Lo ohoul.

- Youn Leacher is shramge- They laughed.

Julie was veny sad. Bul ohe calmed dewn amd leld Themu
- We arne oll differend, Phils eyes are differend, your hain
ome loshs The scame amd, Thal i cesl becarve il makes

Theoe children slopped laughing and leshed ol Phil and,
how evernyone loved him. He was onecial. amd, special io
pighlened becanwe PRl many qol amguy.

Hewenen, PMMM&MWWML&W

SMMM The hide Learvmed, o Lessem evenone b

differenl amd, everyene Leshs different. Thal is The beol of
all.

Annex 2.1.12. Story. Source: the author.
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ANNEX 2.1.13. SESSION 13
M«*foammomvwwmmwu |L1'owamd/wm/w. There

yellow amd, pimk fowers and o blue ohay.

WMWJWMWWS&TMXmlm
Sumvmen we are im helidarye and, | cam g Lo The beach

M@Mmm

| Love swmamend

Annex 2.1.13. Reflexive dictation. Source: the author.

ANNEX 2.1.14. SESSION 14 and 15

FINAL PROJECT GROUP CHECKLIST: MY FAVORITE SEASON
GROUP MEMBERS:

DESCRIPTORS @ @

Pronunciation: Students pronounce the target language correctly.

Content: Students understand and use the appropriate vocabulary. Know the
names of the seasons and their features, days of the week, months, colors

and weather.

Speaking: Students are able to communicate ideas clearly.

Project elaboration: The project has been worked worked and shows the
main things that were required for the project (drawing of a season, its main

features, time of the year (months), and use of colors)

Preparedness: Students have prepared and rehearsed the presentation.
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FINAL PROJECT INDIVIDUAL CHECKLIST: MY FAVORITE SEASON
STUDENT:

DESCRIPTORS @ @

Pronunciation: The student pronounces the target language correctly.

Content: The student understands and uses the appropriate vocabulary.
Knows the names of the seasons and their features, days of the week,

months, colors and weather.

Speaking: The student is able to communicate ideas clearly.

Project elaboration: The student has worked hard to create the final project.

Preparedness: The students has prepared and rehearsed the presentation.

Annex 2.1.14. Final Project group and individual checklist. Source: the author.

ANNEX 2.2. UNIT PLAN 5 RESOURCES

ANNEX 2.2.1. SESSION 1

Py the creators of THE GRUFFALO

Annex 2.2.1. Front cover The smartest giant in town. Source:

https://axelscheffler.com/books-with-julia-donaldson/smartest-giant-in-town
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Annex 2.2.1. Pictures A and B “scruffy” and “smart”. Source:

https://axelscheffler.com/books-with-julia-donaldson/smartest-giant-in-town

Annex 2.2.1. Mr. Bucket and flashcards. Source: the author.
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Match, The awerds awilh The piciures

S 45 M <
r

Annex 2.2.1. Clothes worksheet. Source: the author.

ANNEX 2.2.2. SESSION 2

George was o giamd The cowuffiesl giamd im lown He alwanp were the came nain of old
brown chees the came old jackel
- | awhish | waond The scwuffiecl giamd im lown...- he caid cadly

Bul ene day Gesrge moliced o mew shon i awao Jull of omanl clelhes o he Loughl o omand T-
ohird, emanl hewsena o emanl belli o omanl jachel and o «an} ON o nain of smanl sechoe amd
o nain of emanl shimy chees

- New ['m the smanlesl qiaml imv lowni- he caid preudly

Gesrge lefl his sld clolhes behimd im lhe shop. He awas abeul 1o qo home awhem he hearnd
someone owimg On lhe slreel there was o qrafle whe was very sad.

- Whals the mallen? - ashed Gesrge.

- Wo muy mech. o 08 lomg amd cold | wish | had o lemg warm ecan}

- Thamh yeu... - caid the ginaffe r
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Gesrge wenld home sigming 1 qane My scanf le o gurafle bul lesh me up and dewn [m the
omantest giamd vn lown. Beom oo Loam, Loom beorm Loom Leom”

quowboum%awabo&oqoo&w«mmw
Whals the maller? = ashed Gesrge

Wo mmuy caid = caid the qeal = i blew amway imv a dlevm | wish | had o dreng sail im my
beal.

- Deml woviy = caid Gesrge He losh off hio mew jachel and lied i lo the masl of the qeals
boal.

- Thamk youl = caid the qeal

Gesrge hepd walhimg sigmimg "1 qanve my scanf Lo o cold qrafle amd myy jackel ls o qeals
Leal bul lesh me up amd dewn ['m the omanledl qiamd im lown. Bsom beom Leom beom
Leom beorn beom.”

George caome imle o limay wimed house. Neal lo il dlesd o while moeuse wilh his babies They

o ey
Whalo the maller? - ashed Gesrge.

- Wo sun howse. o rshen and mew we have mowhere Lo live. | whish | had o mice mew
house. = said de meuse.

- Dend wovy = caid Gesrqe. He lookh off ome of his chees Lo the mouwse amd, his Jamily
made o perject home Jor Them.

- Thoy wone vong hany - Thamk qoul - Uhay oid

Gesrge had le hep aleng the nead mow, bul he didnl mimd. He camg: *1 qane myy ecarf ls o
cold qraffe muy jachel ls o qealo beal amd mmuy chee is o hewse Jor o Uilile while meuse, bul
losh me up amd dewn [m the omarled giamd im lown. Beom beem beom beem beom besm
n »
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Gesrge caom ls o compu Necl lo o lend There was o Joo oufimg
- Whals the maller? - ashed Gesrge

- Wo g eleepimg baq - eaid the Jow - | led ik | awish | had o wonm dleening bag
- Donl weny - said George. He lash, off ane of his sacho amd qare il lo the Jo
- Thamh youl - xaid the o

George hopped on simging 1 qave my ecan) le o cold qrafle my jachel lo o qeals beal, my
chee o o howse Jor o Ulile while meuse, amd my sech is o warvm dleenimg bach Jor a Jox
bul lesh me up amd dewn ['m the smanledd qiamd im lown. Boem Leomm beom, Leom beomn

Leom Leom”

Gesrge caome lo a river Newl ls il there was o deg ouimg

- Whals the maller- ashed Gesrge.

- | meed lo el acnew the river bul | dond Anew how lo swim. - caid the deg
- Dend werviy = waid Gesrge. He qane his mew bell and wed il as o bridge

Georgs honned on dimging 1 quve myp ccan) lo o cold ginaffe /myp jachel lo o qealis deal, myy
ohee io o heuse Jor a lillle while meuce, muy cach 16 o warm oleepimg back Jor o Jo amd
g bell, is o bridge Jor o deg bul.... My hisuwsers ane fllimg dewn amd the cold is qiamd imv
lown”

Suddenly; Gesrge Jell sad amd shy and mel vewy smanl He decided ls go bach ls the shop bul

il wao cleced:

- Ok mal cnied Gesrge ao he cal dewn meal ls the desr and o lear 2am dewn his mece. He
Ul ao cad as all The olher amimals he mel om hio way home.

Then he somw a baq wilh semelhing Jumition. Gesrge lesh a clesen losk
- My dnesd My lovelyy dress and. old shees - caid, George
He qwil The om and. Jell very comjsrlable. . The cosledl giaml i, low and he danced bach

B oy
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Ouleide hio deor there was o presend meal lo oll the amimals he had, helped:
- Opern the presendl = caid the amimala
Gesrge opemed the precend Invide there was o beaulifud gold crown and o card.

- Lesh imoide the card Gesrgel = caid the amimala

The cand saids You qave your scanf le o cold quuaffe. youn jackel lo o qeals beal, youn chee Lo
a meuse Jumidy your sech Lo o o amd your bell le o deg Here is o beaulijul crown lo g0
with youn dress amd, old chees You ane the KNDEST giamd im lownl

To lawpe

Annex 2.2.2. Story The smartest giant in town. Source: The smartest giant in

town Julia Donaldson with the author’s adaptations.

Annex 2.2.2. The smartest giant in town map. Source: the author.
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ANNEX 2.2.3. SESSION 3
Follow the wules Jor o gifl Jor Now Thal yeuw are here
h The finol ome io eaoy Whal de you pul emv your
@m«h whem Lo cold?
Ko im volleybold cound
Pich up the BLUE one
(The colowr will (/uvm,e, for each leam)
NM»Mme New Lhal yew are here
qo nich amwy friemd, You are s mean

éWI\aLdowwamwfed‘

2..5 ls num?

Pich up the RED omes

The colour will chamge for each leam)

l&omﬂ\oo&d&K

Annex 2.2.3. Example of Gymkhanas’ cards. Source: the author.

ANNEX 2.2.4. SESSION 4

Annex 2.2.4. E.T poster. Source: the author.
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ANNEX 2.2.5. SESSION 5

ok | Raim %2 § Jad‘w{,m

||t

Annex 2.2.5.Memory game example. Source: the author.
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O%WTTM'WI&SWW[A’M. Whemn |

jackel om. | suddendy heand o goal cvjimg im a
boal

- Whal happens? | ashed.

- eamd ooc muy pie, The howe losh il amd hid
il im a lnoo. = said The gool.

- Demdt wevny - | said. - | cam give yow muy v
amd | alss have some iice for yow. Dol cry

Annex 2.2.5.Phonics text. Source: the author.

ANNEX 2.2.7. SESSION 7

FAMILIES
ARE DIFFERENT

Scholustc 0800463178

G
written and illustrated by Nina Pellegrini

BSCHOLASTIC

Annex 2.2.7. Families are different cover. Source:

https://www.amazon.com/Families-Different-Holiday-House-

Book/dp/0823408876
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M

Annex 2.2.7. Flashcards with vocabulary. Source: the author.

ANNEX 2.2.8. SESSION 8

Amernica wilk muy family | hanve o mum amd o dad, o big sisler and o deg

My sisler io Amgelica, amd i} you ash me, she is me Angel, she mahes me anguy
somelimmes. She is leaching me how Lo 7ead;, bul | denl alwarp oy allenliom.
She looho o Lol lihe me: blach hair amd omall black eyes We ane adepled. We
wme Jrom Kerea. Kerea is im Acia. Semelimes We awear sun opecial Keream dress.

My deg io Busler. He deeoml losh lihe me bul we somelimes wear lhe came

My olher beol Jriendo are Melly and Anma. We go lo dac legelher amd plany

logelher. We ane sevem yeans old. They are vewy differeml: Molly hao blomde hain
amd, Arvna has 7ed hain.

Laura Lépez Fernandez 212 UP Comillas



Primera Lengua Extranjera: Inglés ANNEX 292 Educacién Primaria

My mum and day are really old. You have lo couml mere Tham len Lo Ameow
how old They are. | give Them lolo of hicses amd love Them o Lol

They donl lesk like me. They have blue eyeo and blende hairn Thal io becanse [m.
adepled: | qrerws up im somesne eloes belly bul they are lhe ones whe pruomiced
me Llove.

“%wMMaMWW”TMWNMM

Them | lathed ls my mum. She lold me there are different himds of Jomilies She
said, They are qlues logelher wilh a special himd of love: qlue love.

Se | slarked loshimg areund amd This is whal | sarw

hain.

One boy has o siler amd o mum im his Jomidy bul mel o dad: And There is o
G whe is adepled amd has lwe mume.

TW%M@WUQWWMGXLWW T}w.'o/'wm And There

There is o omall Jomily o} o lUillle ginl amd her dad. And There is o qind whete

Now | donl Thimk I'm slramge. | losk like evernone eloe: differemtl And muy Jomily
like all Jumilies ane logelhen wilh qlue love.

Annex 2.2.8. Story. Source: Families are different by Nina Pellegrini book.

ANNEX 2.2.9. SESSION 9
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Annex 2.2.9.World map. Source:

https://www.tuexperto.com/2017/05/12/mapamundi-100-mapas-del-

mundo-para-imprimir-y-descargar-gratis/

MILES
1000m. 2000w 3000m:
1600km  32000n 4800
KILOMETERS

Annex 2.2.9.World map for dictation. Source:

http://www.decolorear.org/dibujar/mapamundi-para-colorear.html

ANNEX 2.2.10. SESSION 10

Carla amd Anlemic ane buwlher amd sislen. They are nery happuy
becarse Jooe, o mew friend, o goimg wilh Them lo the zos. Jose o
o Avia amd, he loves amimale.

Carla hao qol ned lomg hain and blue eyeo She io ohorl. She o
weanimg lo the zoo o ned drew o qreem jackel, qreny sochs amd qreem
ohoeos.

Jose has qel dank ohim, black eyeo amd oherl blach hain He io verny
lalh. He io weanimg blue Luousers, blue shoeo amd a while T-shirl.

Anlomis o cherl los. He has ned chol hain and brewn eyeo He io
MGWWGMT-MMMWMW
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1. Cinde Canla im Green, Jese im blue and Ardemie im ned: Whe io whe?

2. Where s Jooe from?

3. Where are Carla, Anleonie amd Jese geimg?

L. Whal color is Carda’s amd Anlemiss hain?

5. Whal i Jece wearing lo the zss?

Annex 2.2.10. Reading comprehension worksheet. Source: the author.

Annex 2.2.10. Picture dictation. Source: the author.
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ANNEX 2.2.11. SESSION 11

Annex 2.2.11. Who's who game (it would have the students photographs).

Source: https://www.readytogo.net/smb/threads/board-

games.1091398/page-3

Dees he/ohe have...?
Yes, she/he dees. No, ochefhe deeoml.

lo il a boy/qinl?

Annex 2.2.11. Flashcards. Source: the author.

Mq}’u‘ﬂnd,ioabo\' .« My e
He io weaning a queem T-ohinl, blue
Ineucens, o quey jackel, amd blue
ohoes

C __ _bwenimg 000

He io lall He hao brown eyes amd,

Wende and sherl hain * Eyes/Hai

Whes io he?

Annex 2.2.11. Model of a description and writing frame. Source: the author.
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ANNEX 2.2.12. SESSION 12

MQWMCOMIWMSY\M|WMMWM@,mm
brslhens Sergio amd Alex, amd mmuy hewe Coceo.

| have brown long hain amd queem eyes | am oherl. Se/upoamd/A&ema/wa
WMWMM&MWanTMWWw

Tomerow, | am geimg Lo see mwy friend Vickwy, ohe io from America. She hao dark
shim, Mack eyes amd sheorl black hairn. We are goimg le go Lo the parh. | am geimg
Io'mealba.qwe/nzd/beoq Qmwaﬂdmm

| am very hapywy amd, mervous Lo see Vichuy

Annex 2.2.12. Reflexive dictation. Source: the author.

ANNEX 2.2.13. SESSION 13

IN”\ (Y E N\\{\\\'“ N

N VAN

Annex 2.2.13. Writing model. Source: the author.
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ANNEX 2.2.13. SESSION 13

22 Educacion Primaria

FINAL PROJECT INDIVIDUAL CHECKLIST: MY FAMILY
STUDENT:

DESCRIPTORS

Pronunciation: The student pronounces the target language correctly.

Content: The student understands and uses the appropriate vocabulary.

Knows the names of the clothes, personal characteristics and continents.

Speaking: The student is able to communicate ideas clearly and used

complete sentences to communicate.

Project elaboration: The student has worked hard to create the final project.

Preparedness: The students has prepared and rehearsed the presentation.

Annex 2.2.13. Final Project individual checklist. Source: the author.

ANNEX 2.3. UNIT PLAN 6 RESOURCES
ANNEX 2.3.1. SESSION 1

1 2 3 4 5 6 7 8
11 12 13 14 15 16 17 18
21 22 23 24 25 26 27 28
31 32 33 34 35 36 37 38
41 42 43 44 45 46 47 48
51 52 53 54 55 56 57 58
61 62 63 64 65 66 67 68
71 72 73 74 75 76 77 78
81 82 83 84 85 86 87 88
91 92 93 94 95 96 97 98

Annex 2.3.1.Number poster.

9
19
29
39
49
59
69
79
89

10
20
30
40
50
60
70
80
S0

99 100

Source:https://www.pinterest.es/pin/637329784737490864/.
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Ome  Tave | Three Fourn Five

Twenly Twenly eighl
Ome humdred,

Annex 2.3.1.Flashcards example. Source: the author.

Annex 2.3.1.Colour dots. Source: the author.

ANNEX 2.3.2. SESSION 2
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Annex 2.3.2.Story. Source: Press here by Hervé Tullet.
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Annex 2.3.2.Seriation. Source: the author.

ANNEX 2.3.3. SESSION 3

Fird Second | [Third | Feurdh

Fifihy Sicolh | Sevemih | Eighlh

Nimdk [ Terdh

Annex 2.3.3.Flashcards. Source: the author.

Annex 2.3.3.Bingo board game. Source: the author.

ANNEX 2.3.4. SESSION 4

Odd, mumben
Eveny maumben

Annex 2.3.4.Flashcards. Source: the author.
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??

Annex 2.3.4.Round poster. Source: the author.

ANNEX 2.3.5. SESSION 5

2 'zetm'g?\ w | Wimber S0 |

]z Waler &
Flowens %
e 5‘@%@\ v Vegelables 1'%
Fingen fy  Violel ¥
Long g Violim &

il B@d"i 00 | Meom §

Good & Focd iu':é ¢

Annex 2.3.5.Phonics. Source: the author.
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\

Vielim

Lomg
Fi % Gesd, A
oL
Sthweng  Besh el Lizand

Fosd

Zos

Annex 2.3.5.Snakes and ladders board game. Source: the author.

My mame o Vielel, | have very long hair and | leve going lo ochocl
becarwe | cam nead Lolo of boho Teday we are going lo the Zos amd we
ane geing Lo see lolo of amimals like a zebra or o lizand. We have Lo
lake some food lo The Zos, oo | will lake some vegelables lo become o

| himk | will Lok for some flovers thal Lok good im The Zos Lo give
them Lo the leacher ao a precend.

Annex 2.3.5.Phonics text. Source: the author.

ANNEX 2.3.7. SESSION 7

Marcus Pfister

"('\‘

THE
RAINBOW FISH

Annex 2.2.7. Cover of The rainbow fish. Source: The rainbow fish by Marcus

Pfister.
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The Raimbow fioh has____ ocales.

It i am, maumber.

Annex 2.2.7. The rainbow fish activity. Source: the author.

ANNEX 2.3.8. SESSION 8
A Wwwmwwmmmwam

The olher fioh were amazed al his beaudsy The called him Raimbew Fioh.
- Come om Raimbow Fioh, - lhey weuld call. - Come amd playy wilh wel -

Bul The Raimbow Fich weuld jusl qlide nasl, proud amd sidemt, lelling his ccates shimmen.

WM@WWMWWM

Raimbow Fich, - he called, - awail Jor mel Please give me one of you oshimy scales They are oo
woendeul, amd you have oo mamuy.

- You waml me Lo give you ome of onecial ccales? Whe de you Thimk yew are? - cuied the
RMFM-G«LMMQ}'MWM

happened. From them en, me eme weuld have amlhing lo de wilh he Raimbow Fich. They

Whal geed, werne the dazzling shimmenimg scales wilh me sme lo admire them? Now he wao

- | neally amv beandiful. Whay deeoml amujbodsy like me?
- | caml amowen thal Jor you, - caid The slarfich. - Bul if you g beyond the coral neef Lo o

The Raimbew Fioh found the cave. I was very dark imside and he couldnl see amuylhing Then
- | have beem wailing for yow, - oaid, The sclopus wilk o deen voice. -The wanes have lold me
your slony. Thio o muy advice. Give o glillering ccale Lo each of the olher fioh. You will me
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- leaml - the Raimbow Fich slarled Lo say bul the sclopuo had already dicapneared imls o
- Ginve awany muy scales? My beaudifuld ohimimg scales? Newer. How could, | ever be happuy
wilthoul them?

Suddemly he fell the lighl louch of a fim. The Lillle blue fich wao backl

- Raimbew Fich, pleace, donl be amquy. | juel waml eme lillle scale.

- The Rainbew Fish wao thimking- Omly eme verwy veny omall shimmeny ocale, - he thoughl.
Well masgbe | weuldnl miss juel one.

- Thamk yeul Thamh yew very muchl - The Lilile blue fioh bubbled plaagfully, ao he lucked

A nalher peculian feelimg came sver the Raimbow Fich. For a long lime he awalched The lilile

The Lllle blue fioh was swimming lthasugh lhe sceam wilh his scale flachimg s il didnl loke
lomg before the Raimbew Fich was surreunded by lhe slher Joh. Everyone wamled a glillering
scale. The Rainbow Fish chared his scales lefl amd 7ighl. And The mene he qave awary the

- Ceme on Raimbow Fioh, - lhey called. - Come amd plagy wilh wdl
- Here | come,- said lhe Raimbew Fish amd happy oo o splash he swam off Lo joim hio friends.

The Rainbow Fish
Sequencing Cards

T

The Ranbow Sah was the | Al the other fish wanted
most beautiful fishin the | Rairkow Fizh to play with
entre ocean, them.

g 3

y The Blue fish told the
Ore duy, & hitte Blos fish Ranbow Fab was angry other fish what happened
acked Ranbow Fesh for He told the fish, "Get Trey would net talk to
cne of kis skiny scales away from mel” Raebow Fisk anymore.

Annex 2.2.8. Sequencing cards model The rainbow fish . Source:

http://whitneyslp.blogspot.com.es/2013/05/the-rainbow-fish.htmI?m=1
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ANNEX 2.3.9. SESSION 9

Numicon - Numbers & Counting

— V8
Numicon_Ciy

\

N\

Annex 2.2.9. Numicon game and Skyscraper activity. Source:

http://www.tocamates.com/numicon-numeros-con-todos-los-sentidos/

ANNEX 2.3.10. SESSION 10

Hells osludemid

Wo me agaim. ET amd | meed some of your help.
WMlWWWEMlMMWmM\AWIM’LWiLSMWWW

MMM'“W”%MMMwMIWMMbmw. I~
They alss gave me a man wilh dizedions bul | denl hnew how lo follow il ¥\ (“‘:m'/ﬁ\ %
/ \

ﬂzxf}l
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Annex 2.2.10. E.T letter. Source: the author.

4 Street -k
] A [ HOSPTAL )
ANNA'S HOME
@
&) f “ ﬂ""
3 Street
GAS STATION % ’g
© &
1 & e t71 (O —)
BE H e
lr;!ﬁ'. 2 g (e - ol
2M Street

el | [ {

1" Street

Anma is plagimg im the park with some hiends Amma io 1 yearo old amd bives im 3%
Slhreel. Suddenty, she wamls lo go Jorv o walh. Firel, she goeo sul of the nank le the Norlh amd
avvives Lo the . Secomd, oo qoes Wesl amd amrives lo the ; Whio i
her Javorile place. Thind, ohe gees Lo The Seulh amd avtives lo the, . Founth, ohe
qoes Lo the Wesl agaim arrinving le ; ohe olarp here lws hours amd plagp Fifih,
ohe goes Lo The Norlh and aviives Lo the . Fimally, ohe qoes lo the Norlh amd avvives
lo lhe,

¢ Where io Arvna mew?

* Where dees she hane lo qo lo gel home? Norlh, Souwlh, Easl, Wesl)

¢ Whenre dees Amvna live?

¢ How old io Amvna? Waile il im lellens

* Whal io Anma's fanverile place?

Annex 2.2.10. Reading and comprehension worksheet. Source: the author.
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I

@ Park m

Dale Lane

Q\ A SV

Catherine's House

Berry Drive

SUPERMARKET

© | (ROt

Main Street

Fifth Street

Ruth's House

Warile direcliomns lo help ET fimd his spaceshin. Use srdimal mumbers (Finwl, Secomd, Third...)

Dear ET,
"
Y Finel, you have lo o

Annex 2.2.10. Map and writing frame. Source: the author.

ANNEX 2.3.11. SESSION 11

Annex 2.2.11. Photograph ET. Source: the author.

Laura Lopez Fernandez 229 UP Comillas



Primera Lengua Extranjera: Inglés ANNEX 22 Educacion Primaria

L A
\ 8

P Rl
% 28 &>

/\,)\

Annex 2.2.11. Picture dictation A/B. Source: the author.

ANNEX 2.3.12. SESSION 12

My mame o Amvna. | am Thirly eighl years old, which io am even mumber. My
negelables, Ty fJanerile amimal is The zebra amd mmuy Jonsrile seavem io wimler.

| have eleven brolhers amd sislers and lhree dog. | hanve one folher and eme

molher, and | have eme qramdad whe io mimely sico years old.

Annex 2.2.12. Dictation. Source: the author.
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ANNEX 2.3.13. SESSION 13

FINAL PROJECT GROUP CHECKLIST: PHOTOGRAPHY CONTEST
GROUP MEMBERS:

DESCRIPTORS @

Pronunciation: Students pronounce the target language correctly with good

rhythm and intonation.

Content: Students understand and use the appropriate vocabulary. Know the

ordinal and cardinal numbers, the cardinal points and laterality.

Speaking: Students are able to communicate ideas clearly, using complex

sentences and with fluency.

Project elaboration: The project has been worked worked and shows the main
things that were required for the project (photograph of an object or objects that

show mathematical concepts). The content of the project shows originality.

Preparedness: Students have prepared and rehearsed the presentation.

Annex 2.2.13. Final project group checklist. Source: the author.

ANNEX 2.4. UNIT PLAN 7 RESOURCES
ANNEX 2.4.1. SESSION 1

Laureh Child

N anever .

EVER [

()((t m B e e R . %0'
tomato % " Sl

£\ Ot) © v £

ves or e Or ete
o [l
And Fon pogtes.
= 1 sbeolutely R

never

LA o O i bt )

Annex 2.4.1. Pictures. Source: | will never not ever eat a tomato by Lauren

Child.

Fussy caler | [Breem beame gﬁ] Arnie G |
P Wl vt 5] Exv | [ [t S Chee i
Mmmm@ Bmd,.

Spaghel s Sossoqeo 5 Moot 4R |
Bomanas | Oramgeo oy
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Heallhy (/,|  Unheatlhy (X)
| Yikhe... | | demnl Like...

Annex 2.4.1. Flashcards. Source: the author.

ANNEX 2.4.2. SESSION 2

| have Thio Lillle sisler Lola, ohe i omall amd, very jummay Semelimes | have Lo heep am eye on
hern. Semelimes mum amd dad ash me lo give her her dimmern. This io o hord job becarwe ohe
b o jussy ealer.

Lola wenl eal correle, of couwe. She sarp carrslo ane for nabbils. | sany Whal abeul neas? Leola sarp
They arne los omall amd les qreem.

Omne day | played o gosd Trich om hen she was sillimg ol the lable wailing jor her dimmer amd

Lela saids

- | de mel eal neas ov carrslo o nelalses o Mmuohrsomo o spaghelli o eqge o camsages. | de
mol eal qreen beams or bread, s meal or bamamas ov sramges | am mel ealing amwy apples
on nice o cheese on fioh. And | alboshulely will mever mel ever eal a lemalel

- And | saidi Thal io uchy becarwe we are mel havimg amy of Thete things. We are mel geimg le
eal amwy neas ov carvwsls sn pelalees s Mmushsome s spaghelli o eqqe o sausages There will
be me queen beamo on bread or meal sr sramges sr bamamas We donl have amy apples sn

- Lela leshs ol the lable = Bul why are these carrelo there Charlie? | caid | mever eal carislo

- They juol lesh lihe carrsls lo me - Lola said How caml the be carrels?

- | cang Cannelo donl quow en Jupiler

- Mmmvmm... thal o lwe - carp Lola. = Well | will 1y ome. Hmmm... mel bad- She carp
ealimg amelher sme.

Them Lola sees some neas
- | donl eal peas - sarp Lela -
Greemdamd.
- Bul | donl eal queem thimge = Lela sarp Bul i lhey ane queem raimdasne | will Tuy ene o

Lola sees The nolaloes
- | will mel eal a nelals. dend evem Luy

- Okl This is mel a nelale. ils o piece of coud Jrom Meunl Fuji = | sany

- Oh well, im thal cace... | would love lo eal o piece of cloud. Bul Charlie, thal io fich and | am
ol qoimg Lo <al fich

- Okl This i mel fich, s mervmaid Jesd. Il comes Jrom a supevmankel under the sea. Mermaids
eal il all The lime. - | sy

- Ol | love mermaidd | will have eme or lwe = sanp Lola.

- Chanlie, cam yeu qive me sme of Thooe?

- A/ndlloaqc“WMLmoiWw?”aolmﬁLW:emmmwiofuﬁmﬁmqow
- Yes Charlie ome of lhese red mesm pieces = sarp Lela

- Are you sune? - | ash

Annex 2.4.2. Story. Source: | will never not ever eat a tomato by Lauren Child.
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ANNEX 2.4.3. SESSION 3

& B a g )/
X &
&

-~fe

&

qf‘%‘e
g A2

Heatibg (/)|

Annex 2.4.3. Materials for the pyramid activity. Source: the author.

ANNEX 2.4.4. SESSION 4

Annex 2.4.4.Materials. Source: the author.
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ANNEX 2.4.5. SESSION 5

1 Dear Santa Claus,
T bwe bink Jwd B Jar. Ihs Chstoms 1.

ilddibe o it @difel 1 aed o Mowlbooooomo.

Deanr. Samla Claww,
| harve beem qosd This yearn. Thio Chrislmas | waml
}ood,amd,a,ua/nhe&

Annex 2.4.5.Child hunger letter. Source: the author.

ANNEX 2.4.7. SESSION 7

4 ’Yeﬂ,ofw ’
Yoqu [5)

Yeo

Mom/ /. = ‘Fa%m\ﬁwé ”Ms%m @‘
nee 't Thimk () | Brelhenyfy

Annex 2.4.6.Phonics flashcards. Source: the author.
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4

C

B

Annex 2.4.6.Memory game. Source: the author.

Everny day of e memih | Lhimk awhal dish cam
mea&WewLi/?,.fwe&/nwoadaq.lm
checslale, bul mmuy me en sarp b o mel healliay. |
like cheeve loo, bul muy fa " en sanp b o mol o big
«pq«..wt.

Annex 2.4.6.Phonics text. Source: the author-
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ANNEX 2.4.9. SESSION 9

A TASTE

Kalandraka

Annex 2.4.9.Cover and measurement poster. Source: A taste of the moon

Michael Grejniec.

by

Annex 2.4.9.Flashcards and intruder game. Source: the author.
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ANNEX 2.4.10. SESSION 10

For a long time, the animals h.
to find out what the moon tas

Was it sweet or salty?

They only wanted to taste
At night, they lor
They reached up

stretching their necks, t r arms,

But however hard they t
not even the biggest a
could reach it.

One day, the little tortoise
decided to climb up the highest mountain
50 she could touch the moon.

rom up there, the moon was closer;
1e tortoise couldn't reach it.

so she called the elephant.
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“If you climb on my back,

perhaps we can reach the mo
The moon thought it
and as the elephant re:
it moved away a little

As the elephant couldn't
he called the giraffe.

f you climb up onto my back,
e we can reach it."
hen the moon saw the giraffe, it moved away
ore, The giraffe stretched and stretched his neck
he could, but it was no use.

) he called the zebra.
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“If you climb up onto my back,

I'm sure we can get closer to it.”

The moon was beginning to enjoy the game
and moved away a little rm e zebra
stretched and stretched e could,
th her.

but she couldn't reach

And so she called the lior

f you climb up onto my back
e we can reach it,”
en the moon saw the lion,
d away a little more,

till couldn’t touch the moon,
) they called the fox.
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| «we'll make it this time,
| if you climb up onto my back, id the lion,
When the moon saw the fo

it moved away a little mor

Now they could almost t n,

but it was moving farthe Jway,

And so the fox called the n

re we can do it this time.

. jump onto my back!™

n saw the monkey and moved away.
monkey could smell the moon,
o was no way he could touch it!

e called the mouse.
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ire we can do it this time.

yn, jump onto my back!™
n saw the monkey and moved away.
monkey could smell the moon,
. was no way he could touch it!

e called the mouse.

“Climb onto my back,
and we'll touch the moor ”

| The moon Saw the mou thought:
I “'m sure that such a t
can't catch me.”

And as it was starti d with the game,

the moon stayed just

Then, the mouse climbed
the tortoise,
the elephant,

the giraffe,
the zebra,
the lion,
the fox
and the monkey,
and...
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'€ lortoise,

! the moon ta;
each one liked th
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Annex 2.4.10.Story. Source: A taste of the moon by Michael Grejniec.

Amirmal:

Tasle of The Mmoo (I like)

Annex 2.4.10.Worksheet. Source: the author.
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ANNEX 2.4.11. SESSION 11

- -
v oS o @ Hi Students

. How 1o makhe Pasla Salad, .

JEEE 1 1. Pasla, Temalses, ay

-;‘QWM@CW ii v ET agaim. This is

) < ] o MMle\ma

= | Ll

GFMMOMPW GHM&MWW.C«M
Sercomcle Add Tomalses you, show me yourn fansrile

,—Tw"d‘" . necipes?

2 a

O - T

A A
v o gR-——@

Annex 2.4.11.E.T letter. Source: the author.

‘ How lo maohe.ceeennn. _
2 Ingrediemio =
s o
| o) | )
= =
e e
W Fowl |
- Secomds ‘
3 Thinde -

e Fourlhe e
wy | e}

Annex 2.4.11.Writing frame. Source: the author.

ANNEX 2.4.12. SESSION 12
Hells agaim Year 2 shudemls

| Loved your recipes amd muy friends Susam amd Tem loved them
Los.

Susam likeo qreem beams amd amd cavsle, bul she deeonl like neas.
Tom deeoml like nears or apples or eqqe bul he lihes sramges He
deeonl like mith on fioh or yoqualo bul he likes spaghellic He is o

o .’E.‘T’}

Annex 2.4.11.Listening. Source: the author.
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In Chima nesple eal eighl o2 lem v Lwelve dishes of food. This io becarse

I Russia pesple eal a Lol of Josd. They like beams amd nelalses.

*  Whal Jesd de Russiam nesple Like?

* De we oll like the same Josd?

*  Whal i the mame of the nasla Chimese nesple eal?

*  Malch the counluy Lo The dich

Annex 2.4.11.Reading comprehension worksheet. Source: the author.

ANNEX 2.4.13. SESSION 13

My brolher io o puory ealer, he deeoml likhe lomalees,
o yoquld, o nice, o fish, ov meal, ov qreem beams,
or neas. He deeoml lihe cally or oweel diches He

Annex 2.4.13.Reflective dictation. Source: the author.
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ANNEX 2.4.14. SESSION 14

FINAL PROJECT GROUP CHECKLIST: MASTERCHEFS
GROUP MEMBERS:

DESCRIPTORS @

Pronunciation: Students pronounce the target language correctly with good

rhythm and intonation.

Content: Students show great understanding of the topicand use the appropriate

vocabulary. Know the ordinal numbers, and the names of the food.

Speaking: Students are able to communicate ideas clearly, using complex

sentences fluently.

Project elaboration: The project has been worked worked and shows the main
things that were required for the project . The content of the project shows

originality.

Preparedness: Students have prepared and rehearsed the presentation.

Annex 2.4.14.Final Project Checklist. Source: the author.
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