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Abstract

This paper presents competitive academic debate as a cooperative learning technique to teach the subject of human resources at any University degree. The general objective of this work it is to make sure if it´s possible to include this technique under the parameters of cooperative learning. The specific objective consists on presenting a new model with wich perform this technique on teaching human resources. Thus, the first part of the paper deals with the concept of cooperative learning and its carachteristics fundamentales. The second part presents the most suited debate model for the criteria of the cooperative concept learning. The third part concludes with the carachteristics of the model of debate that fulfill or not various aspects of the cooperative learning facing a subject of human resources. 
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1. INTRODUCTION

This paper proposes a model of cooperative learning: The competitive debate in the classroom as a technique of cooperative learning.

Thus, the present work will show what is cooperative learning and wich are its fundamental carachteristics. In a second step we will go throuh the model of academic debate that it is being perfomed in various universities. In the third part, there will be observed what carachteristics fulfills the present model of the active methodologies and especiallly the cooperative learning.

2. DEBATE CLASSROOM EXPERIENCIES AT THE UNIVERSITY

There are few documented experiencies about debate in the classroom in Spain. The autor of this paper has performed experiences with students from the University Pontificia Comillas de Madrid at the subject “Profesional skills” for the degrees of Polítical Sciencies and Law. At the same University, the Professor of International Public Laws, Irene Quintans, uses also such technique. In her subject the students study part of the contents through the technique of the competitive debate and are evaluated  with the same one.

In a estrictly academic aspect  there are subjects of debate. In Spain since 2005 there are subjects of debate at the Universities Pontificia Comillas de Madrid,  Salamanca or Almería, among others. In the international aspect, competitions aside, the scientific treatment of the debate has been thoroughly researched. There are papers about the aplication of the debate in fileds so distant as law, nursing, engenieering or dentistry. (Takanokura and Masato 2008, Bellon 2000, Yasuko 2003,  and Macchiette 2005). 

Thus, there are scientific congress and debate chairs. Also there are journals about the field such as The Contemporary Argumentation and Debate, Argumentation and Advocay or The Journal of the Communication, Speech & Theatre Association of North Dakota.

There have been performed experiencies of training for the professors in this technique. There have been implemented training programs about the use of the debate as tool of teaching and learning at the University Europea de Madrid. Anyways, up to date there are no scientific papers about the use of the debate in the university classroom in Spain. As a clearer option of debate it is used the handbook of Oscar Brenifier “Enseñar mediante el debate” (teaching through debate). Such handbook does not especify what is being understood as debate and are indistinctlly used terms as debate or discussion in the french version (Brenifier, 2005, p. 35). Anyways, there is something in wich we agree with Brenifier and it is that “ through a formalization and depuration of the technique of the debate (…) it is possible to reach that perfection in wich the kids philosophize among them” (Brenifier, 2005, p. 14). 
The same Brenifier (2005) expresses that, what we know as argumented debate, (competitive debate for our model) more familiar in anglosaxon countries, “it is diffícult that this type of practice could be applied to primary education, is more appropriate for secondary education, and it is being reserved for superior years.” (Brenifier, 2005, p. 14). 

The paper is divided in three parts. The first will explain what is the model of debate in the classroom before, during and after the debate for the teaching of Human Resources. In second the consequencies of the debate with the active methodologies and in concrete with the cooperative learning. The third part concludes with the carachteristics of the model of debate that may fulfill or not various aspects of the cooperative learning facing a subject of human resources.

3. THE MODEL OF DEBATE IN THE CLASSROOM

Before explaining what our model of debate is about it is necessary to define what we understand by debate.

Adelino Cattani (2003, p. 67) defines debate as: “A competition (a challenge) among two antagonists, in wich, far from what happens in a simple discussion, exists a third part  (a judge, an audience) whose aprobation is being pursued by the two contendents. It is even possible to debate, about questions considered impossible to resolve with the objective of persuading others”. It is highlited the distinctive element, the third part, judge, or audience and its aprobation. In a dayly bases discussion about any issue we try to persuade our interlocutor. It does not happens so, in an academic debate in wich you must persuade the judge or jury.

The ex professor of debate and personal comunication of the University Saint Mary´s of Texas, Alan Cirlin, does not offer an explicit definition of what is a debate, but makes a difference with the concept of argumentation with persuasive ends “we argument with somebody to persuade him or her and we debate against an opponent to persuade an audience” (Cirlin, 1999, p. 8). Once again it is se distinguished the presence of a third part  with a decision power.

Huber mentions that “is the process of presentation of arguments for or against a proposition” (Huber, 2007, p.7). He does not add anything else, although it is clear that there has to be an affirmative side and other negative related to the question and thet there is  a process of presentation.

In order to properly understand the dynamics generated in a debate it is necessary to know  the sequence of actions that has to follow a professor to conduct a debate in the classroom as learning tool according our model. We stablish as corner stones the actions to perform before, during and after the debate. At the same time, we overlap the actions that simultaneously have to follw professors and students. The steps that will be presented have no maximum of time, only the debate format. The tasks can be done in the classroom or outside of it, evencan be performed on-line.

Before the Debate

Following, will be studied what steps have to follow professors and students when it comes to prepare a debate in the context of a subject of human resources (HR). It is possible to complete each of the phases consecutively in the classroom or can be performed simultaneously.
1. Professor: clarification of objectives. The professor must have absolute clarity about the teaching objectives about the debate that it is about to be performed. The idea it is to know if the objective is purely conceptual (that means the students acquire knowledeges of HR as for instance what is compensation), that learn how to do something according to the contents or proceedings as it may be the case of designing strategies of retention of coworkers (skill ton develope a proceeding objective) or that they become sensible toquestion (sensitizing objective/attitudinal towards HR, for instance  diversity in corporations”). 
2. Professor: select a debating issue. The issue of debate is something  different from the proposition or debate resolution. Thus, an issue may be “The training of the human resources”. While the resolution or proposition of the debate could be “¿Is the training of human resources an investment?” The election of the issue of debate may be in charge of students or the professor. Also choosing the issue could be done by both.
3. Professor: organize the teams.  In order to look for a true cooperative learning, the professor must conform the teams as much balanced as possible. Anyways, it is each professor´s criteria how to form the teams. in this model the teams are formed by groups of four to five students although it can be just two or one estudents. The reason to recommend four or five students it is that in each debate there will be four turns per team. It is also suggested five as maximum, since one of the functions to perform is asking  questions to the other team during the refutation and counter-refutation. Therefore, four students can perfor one turn each one and a fifth asking the questions. This way everybody has an role active in the classroom. 
4. Professor: phrase the proposition. The professor, with or without the aprobation of the students, may write the proposition according to his or her teaching objectives (see point 1). Let´s say the issue of debate is the detection of talent. It is possible to write the debate proposition in three different ways as follow depending on professor´s teaching objective.
· If The objective of the debate is that the students think about the causality of a determined phenomenon, the question of debate must be a proposition of fact. This means the question or resolution of debate  must be about the truth or not of a determined fact. In this case, the question or resolution of the debate would be “Atraction of talent is the factor number one of a corporation´s succes”.
· [bookmark: _GoBack]Depending on the objective, if is to sensitize or value a determined fact, The right question has to be of the type “value”. In this type of debates a fact is valued or if a determined fact complies a determined value facing another fact. Thus, in the case of talent attraction we could use as resolution. Is ethic any method for the atraction of talent?
· In case the professor´s objective is that students create mechanisms, develope plans, propose solutions, etc.  The resolution must be a policy one. In this type of questions a solution is on the line according to a concrete problem. With our issue the example would be: should formulas from corporations be used when it is about talent by the public administrations. In this case, the affirmative side, must proove that private corporations formulas should be used when it comes to talent atraction by the public administration. On the contrary, the negative side must proove wether that the affirmative side it´s wrong or that the usual formulas of the public administration are alright in order to capture talent.   
Once is decided the question to debate concretely, this one has to be communicated to the teams as soon as possible.
5. Students: analyze the proposition. The first achievement of the student before participating in a debate is to understand what extremes reaches and means the proposition. Thus, the student will have to analyze each one of the terms because, for instance, if the proposition is expressed in present tense or if it is in future that changes all of the argumentation. Also must be approached in a different way if an argumentation referes to a fact, a solution or the evaluation of a fact. Each team must analyze the proposition and start to generate ideas or questions about the proposition that must debate and discuss within their team. In this phase will come out the first startings of argumentation and ideas about possible research of sources.
6. Students: Brainstorming. Once the proposition is understood, the student must go through a brainstorming of ideas about affirmative arguments, negative, ideas, possible sources for research, data, etc. or any another idea that might help them to approach the preparation of the debate.
7. Students: research. the teams, adviced by the professor, must look for evidences and data that sustain their sides, that help them to know the issue and build their first arguments. Thus, the professor must guide towards where he or she wants that the student addresses his or her research according to certain sources. This phase may last as much as time as necessary. It does not have to be in the classroom but it is possible to do the follw up part in the classroom.
8. Professor: decide and explain the format according to our objectives. There are many debate formats. Nevertheless, one of the keys of succes of a debate consists in that times and the turns remain clear with antelation. These ones have to be distributed in a balanced way. In our model and facing teaching periods of 50 minutes it is suggested that the time of debate be about half hour. It is suggested the following distribution of times and turns:
1º Constructive speech	Affirmative 4 minutes 
2º Constructive speech	Negative 4 minutes 		
		3º Refutation			Affirmative 5 minutes 
		4º Refutation			 Negative 5 minutes 
5º Counter-refutation		Affirmative 5 minutes 
		6º Counter-refutation		 Negative 5 minutes 
7º Conclusion			 Negative 3 minutes 	
8º Conclusion			Affirmative 3 minutes 

TIME TOTAL: 34 MINUTES

For this part is followed the criteria that Cirlin (1999, p. 17) acknowledges as fair in a debate format:
· The two sides have the same amount of speaking time.
· The affirmative side starts and closes the debate
· The format of debate is clearly stablished with time ahead 
· The total of minutes of debate including the change of speaker between speech and speech must avoid boredom thus an ideal format should last 30 to 90 minutes.
9. Professor: designs the ballot for grading the debate according to our objectives. The ballot of debate, works as a rubric. Is the tool with wich the jury of the debate will decide what team has defended better their side. Also, this ballot of debate may work as a tool to measure competences. Thus, according to the professors objectives it reflects, we may measure with this ballot behaviours, knowledeges, attitudes, etc. If, for instance, the objective is that certain sources of information about HR prevail that will have to be especified as one more part of the ballot if used or not when it comes the time to quote for instance. It is convenient thet this ballot is distributed and explained. In this case the ballot is adapted to the subject of human resources for the issue of talent detection but also it is considered also aspects of debating capabilities. It is also possible to confirm the ballot and its parts with the opinion of the students.
10.  Professor: explaining the ballot to the teams of debate. It is adviceable explaining to the students each item of the ballot and why it hast a educational sense. Thus, if the student knows wich is the intention of each item he or she will perform better.
11. Students: prepare affirmative and negative argumentation. The professor must help students to prepare a minimum argumentation affirmative and  negative of the proposition. Each team, must have prepared both sides of the argumentation, approach the issue of debate in a global way.
12. Students: assign positions. Once the team has designed an argumentative strategy, must decide what persons will take each position during the turns of debate. Some students will fit better in the constructive speech and others, mentally faster or experienced in debate, may take the positions of refutation. Once each student knows his role and has agreed together with the team a strategy it so convenient that they write their speeches. All the team must practice them until the moment in wich the debate feels prepared enough.
13. Professor: guide the teams with communication tips. Is adviceable to give the participants keys about public speaking and persuasión. Thus as expected from them in each part of the debate. Maybe it is not necessary this guiding in oratory if there is alreadysubject or training about it.
14. Professor: choose jurys. For any debate is necessary a jury. This jury may be chosen among the students. The idea of the model is in wich all of the students act as debaters and all of them act as judges. In the model proposed, any of the teams that is not debating may act as jury. In this jury it is posible to include the professor or not. The jury must not only use the ballot as a mean  to decide a winer, also as a tool to get comments that improve the competences that we have specified.
15. Professor: organize the classroom. In order to practice as much as possible possible the public speaking of the students, it is good  to arrange the space of the classroom as explained in Design 1. The speaker that has the floor will stand together to the lectern or in the space assigned for it. The classroom must have the space determined in a way that the affirmative and negative team face each other. Facing both teams the jury formed by the professor and/or students and behind them the public. The public may have also a role when the time of voting a winner.
(See Chapter 8 Figures and Tables: Figure 1. Space arrangemet of the classroom in The model of debate)

16. Professor: assignation of sides. Before each debate, with the amount of  time ahead that the professor considers, the side that each team must defend will be randomly assigned. Thus, both teams must have prepared the affirmative side as welll as the negative side. If we want the students to have a complete view of the issue, is convenient that the teams prepare affirmative and negative sides. If the professor´s objective it is not such a wide knowledege it won´t be necessary that they prepare both sides. It depends on the professor that the sides are assigned randomly with more or less time ahead. It is recomended to be about five minutes before so the teams may take last minute decisions such as decide what speaker acts in what moment according to if they must defend affirmative or negative side.
During the Debate

In this part the profesor nearly intervenes because the debate it is self regulated with the use of turns previosuly agreed. As much, it could be needed that a student or the professor controls the situatio in order to garantee the compliance of times. In case a debater exceeds time of alocution, the professor or the student in charge, must take it into account and restrict the use of time or reflect it in the score by a lower score. 

Following it is detailed what must be done in each one of the turns according to the format shown previously.
· Constructive speech: The debater in charge of the turn must explain wich are the main arguments that sustain their answer, affirmative or negative. The team on affirmative must explain why the resolution is true. The negative team must proove that the resolution is false. If we try the case of the talent management and we follow the proposition “The talent management marks the difference in succesful corporations”, the affirmative team must proove that talent management is the causal essence of corporate succes the negative team has two posibilities: 
· a) Proove that talent management it is not thee key of the succesful empresa, with wich must proove what factor or factors cause the corporate succes; financial, advertising, commercial, strategic, etc. 
· b) Proove that the affirmative team is wrong because it does not defend their side in a right way.		
· Refutations and counter-refutations: this two are the parts that we could consider more appropriate of a debate and, therefore, confere its more singular carachteristic more in this way of argumentative exchange. Thus, in refutations and counter- refutations is when it is permitted to present objections or questions to the speaker that has the floor. This one, must see the reaised hands of the team members, and the will decide if admits the question of the rival. The purpose of a refutation consists in making the jury to see what mistakes has the argumentation of the other side. In counter-refutations attacks have to be counterattacked. The presentations that this speakers perform must be designed depending on the speech of the contrary team, therefore they cannot be prepared but must be engineered in situ.
· Conclusion. The turn of conclusions  is, as its name indicates, the moment to confirm if the defense of the side has been correct. It is also the moment in wich the jury is asked to get their vote. The idea it is not to refute or counter-refute, neither of course,  to show new evidences.

After the Debate 

Professor and Students: judge the debate. Professors as well as students can judge the debate. In this part the jury or the professors will only intervene if necessary: excessive extension in interventions, disorders, unforeseen events etc. In the model presented we suggest to give the highest possible degree of responsibility to the students.

The jury must judge the debate according to the criteria that we have seen, clearly stated the criteria in the ballot or rubric. Besides, it may result educational that they state a qualitative evaluation about behaviours and evaluating the performance of the debaters for a posterior feedback.

The jury must value the debate and give feedback to the participants in an individual way or as a team. The comments do not justify the veredict of the jury because they have a purely constructive purpose.

Professor: grading. The professor may grade according to the ballot as a rubric. It depends on the professor´s criteria weigh the ítems of the ballot according to the teaching objectives. The example proposed shows a structure of ballot or rubric designed to grade the debate about The proposition ¿Is talent management the key for corporate succes?

(See Chapter 8 Figures and Tables: Table 1.  Ballot of ítems of judge of Debate)

4. CONSONANCE OF THE DEBATE WITH THE ACTIVE METHODOLOGIES.

The approach that this part pretends consists on the definition and explicitation of the carachteristics of cooperative learning (C L) and check in what way they adjust to the method of the competitive debate and its own carachteristics.

The cooperative learning is under the umbrella of the active methodologies. According to Benito and Cruz (2003, p. 22) the three principal active methodologies are: cooperative learning, problem solving learning and the case method. The objective of this work consists on demonstrate that debate is a tool up to active methodologies and in concrete a model of cooperative learning. Thus, the carachteristics of the three main estrategies of the active methodologies will be presented and we will see in what proportion  the model of debate in the classroom fulfills them or not.

(See Chapter 8 Figures and Tables: Table 2. Characteristics of the active methodologies and its presence in the model of debate)

Now on, it is cheked why each of its carachteristics is present or not in our model of debate. 
1. Constructivism: construction of knowledege shared among professors and teams of students. In debates this happens and this caracteristic, since students as well as professor can suggest questions or resolutions for debate. Besides, both parts suggest ideas and different visions about common questions. Thus, when a profesor suggests a determined issue, the students may propose alternatives. The same way, when professors and students must value if the data are relevant or not to the debate, they can do it all together. 
2. Promotes individual responsability. When it is time to participate in a debate and it is time to public sepeaking, the student must fit a role in wich he must face, alone, a responsibility. The debater, although helped by a team, must take the floor  and defend some arguments in front of an audience.
3. Shared responsibility. As for preparing a debate as to judge, all the team is responsible of a good resultado. if a debater no lleva preparado su discurso, queda in evidence The same por no cumplir with su labor and The resto of the team por no prever that fallo. of the same modo, if The jury  is formed por students, this must emitir a veredicto about what team is ganador and evaluate the performance of the debaters with recomendations of improvement.
4. Interpersonal skills. In a debate skills must be used tales such as oratory, argumenting, team work, persuasion, etc. Before a debate, during the preparation,  must use skilss as team work, decision taking, management of conflicts, etc. Everything narrowly related with communication and interpersonal skills.
5. Work in team. In the format of debate of this model a team confronts other. It is learned in a shared way before the debate because a work is performed with equals. Also it is a learning as a team during the debate with the appropriate and the competitors because the opposing sides are needed to discuss and therefore learn. Also, after the debate, the jury also cooperates in that learning process when giving feedback with their evaluation of the performance.
6. Autonomy. Autonomous ways. In a debate a student it is not told how to learn but is told what to learn. This is why there is no need to the studnets how to study talent managemnt in corporations, for example neither what sources must consult but it is recomended how to apprach to talent mangement as key element of the developement of the HR and what type of sources are more rigorous. Anyhow, the fact of choosing a source or decide what approach to talent manegement will be a decision of the students.
7. Find answers to questions or problems. Maybe be this is the most tricky carachteristic of a debate. Actually in a debate no se llega a find a definitive answer because there is always an affirmative and a negative and none of the two agrees with the other in the debate. This way, the problem it is never resolved because that what it is pursued is, mainly , the thinking and the discussion of a question.
8. Looking for understanding and concepts integration. In any debate always must be present a discussion about the nature of the concept being debated. Thus, if capitalism is debated, a rigorous definition of what is capitalism is essential. Once the concept of capitalism has been integrated inside the environment of the debate then it is  apossible to debate about the resolution and provide ansewrs or solutions.
9. Work with real situation. In a debate in wich a historical issue is debated, scientific or conceptual always is working with situations real. If  debated “is necessary a reinvention of human resources training?”, training is something real. For instance, it is possible to debate about if human resources training is really an investment.
10. Has to do with decision or oportunity. In the present model the decision or oportunity it´s not  in the meaning of election but if it has to do with the capacity that the student developes to take decisions about what argumentation is going to use at the debate. Thus, if a student hast to defend that the public administration is able to compete for better talent without increasing salaries, students must take their own decisions about his argumentative strategy or about what sources to consult.
11. Use of knowledege. In any debate students must use the knowledege that previously has colected to have evidences. The fact of looking for evidences of authorities, it´s not only necesary so the student is able to find them but also to use it as a persusasion tool towards the jury. Thus, we can move from unseful knowledege to the significant knowledge.
12. Problems or complex questions. In any debate it´s needed to bring up always a problem or a question to be resolved so, according to the students profile (age, academic course, etc.), coul be more or less complex.
13. Analyze information. The student must choose and decide what information to use, because not all of the information responds necesarially to the resolution or may be useful when argmenting. Also, no all of the informations or evidences have the same strenght or persuasiveness for the jury .
14. Take positions, experiment and take decisions. The participant necesarilly must take a position in affirmative or negative terms according to the resolution. Precisally the richness of the debate it is rooted in wich the student has to choose for a side of the resolution, afirmative or negative, with wich he does not necesarilly has to agree. For instance, if a student must defend “Downsizing as better way to get out of a financial crisis in corporation XYZ” does not imply that necesarilly agrees internally with that. The student is required to defend a side. This complexity forces the student to think in a more and critical thinking way.


5. THE DEBATE AS TOOL OF COOPERATIVE LEARNING

Once we have seen consonances with the debate in the classroom and the active methodologies will be explained following and the same for cooperative learning and debate in the classroom.

In first place, it will be necessary to explain what cooperative learning means and at the same time consider its consonances or dissonances with the model of debate proposed. Thus, we will group the more relevant definitions of cooperative learning, observing if they fulfill the definition of the model proposed.

(See Chapter 8 Figures and Tables: Table 3. Common and individual carachteristics of the cooperative learning inside of the debate)

According to Benito and Cruz (2005, pp. 24-25) one of the carachteristics of cooperative learning are the positive interdependence, the individual evolution and personal responsibility, frequentinteraction face to face, adequate use of interpersonal skills and groups, periodical revision of the process of the group among others.

Following, are explained each of them and what relationship have with our model of debate in the classroom.
· Positive interdependence: “All the joiners are forced to trust in each other to reach the objective. If one fails , all of the rest suffer consequences. The succes of each one depends on the succes of the rest.” (Benito and Cruz, 2005, p. 24). In the proposed model, each team depends of how each one of the debaters performs his role and of how the team, as such, performs its mision. Thus, if a debater no comply with his role and his performance is poor, this affects the result and the team grading.
· “Individual evaluation and personal responsibility: cooperative learning incorporates always the individual evaluation besides the group one.” (Benito and Cruz, 2005, p. 24). Thanks to the ballot of debate of the model proposed, each student may obtain a grading or a evaluation and the team also obtains the same, this way individual performance affects the result of the team. (Table 1)
· Frequent interaction face to face “although a part of the work must be performed individually, another part it is possible only with interaction. It involves reason about how to resolve the problems, explaining a determined concept to the rest, make sure they have understood, connecting it with the present work.” (Benito and Cruz, 2005, p. 24). In the model proposed results evident interaction face to face, but no only during the debate, also before, being fundamental interaction and mutual learning thus as the teaching one to each other. It´s essential the management of concepts in order to a mínimum performance in the debate (brainstorming, contrast of arguments, prectice of speeches, etc.). Also, there is a part of work and learning that has been performed individuallly (investigation, writing of speeches, etc.). 
· Adequate use of interpersonal skills  and groups: “The students must adopt a double compromise with the task (learning of the academic issue) and with the work of team in an effectiva way as group.” (Benito and Cruz, 2005, p. 24). The student must  research, understand concepts, manage data facing the debate wich leads to know the issue of the debate in a minimum. The students, besides, must work together, in a higher or lower degree. Thus, they will have to resolve conflicts, take decisions  in a common way andwill  learn in a team.
· “Periodical revision of the process of the group. The members of the group periódically review the compliance of tasks, identify the problems of the group, decide changes.” (Benito and Cruz, 2005, p. 24). When the time of preparing the debate, the team must do a necesary follow up of the research. Wich leads them to take decisions  about what must be done and what strategy follow.

It is checked that that debate complies at least with the minimum carachteristics of the cooperative learning.

6. METODOLOGY

6.1.  Objetives that pursues the research

· Inform about the technique of debate in the classroom as an argumentative teaching, educaltional and evaluative tool. 
· Discern if debate in the classroom may be conceived as a technique per se.
· Find if the technique of debate in the classroom is under the active methodologies.
· Find out if the debate in the classroom is among the techniques of cooperative learning.

6.2.  Aplication further tan scientific knowledege 

As explained at the beginnig of this work, this technique of debate in the classroom has been used in a competitive way and as a game in various academic places in Spain. Nevertheless, in this work we intend to sistemize and give conceptual rigor to such technique.

Actually, in Spain and in other countries it is started to use debate and it is supected, but not confirmed, its aplications in the classroom. This work intends to start to solve the lack of educational rigorousness when using debate in the classroom.


6.3.  Nature of The research and type of methodology

This work is bibliographic and conceptual. It is not the idea experimenting, neither considered necessary to reach the objectives of the work. The methodology of research had the following steps: 

a) Recopilatio of sources about cooperative learning and methodologies  active. In this phase were extracted and analyzed the various concepts according various authors of active methodology and of cooperative learning.
b) Extraction of carachteristics common and individual of each of the definitions of cooperative learning. At the light of the various authors that use the concept of cooperative learning, their carachteristics common and particular were extracted.
c) Lastly we got the affinities of the debate with the concepts of cooperative learning and the concepts of active metodologies.

7. CONCLUSIONS 

1. The model proposed it´s clearlly framed inside the active methodologies because fulfill with most part  of  their characteristics.
2. The model of debate in the classroom it is possible be considered conceptuallly in the frame of cooperative learning.
3. The model permits individual and colective grading in the subject of human resources.

8. FIGURES AND TABLES

1. Figure 1: Espace arrangemet of the classroom in the model of debate
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2. Table 1: Ballot of ítems of judge of Debate. Source: self elaboration.
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3. Table 2. Carachteristics of the active methodologies and its presence in the model of debate

	METHODOLOGY
	CARACHTERISTICS
	PRESENT in DEBATE

	Learning cooperative
	Construction of shared knowledege among professors and teams of students
	Yes

	
	Promotes individual responsibility 
	Yes

	
	Shared responsibility
	Yes

	
	 Interpersonal skills 
	Yes

	Learning based in problems
	Students in groups
	Yes

	
	autonomy
	Yes

	
	Finds answer to questions or problem
	Depends on the type of resolution

	
	Look for, understand and integrate concepts
	Yes

	Case Method
	Work about a real situation
	Yes

	
	Has to do with decission or oportunity
	Yes

	
	Use of knowledege
	Yes

	
	Complex problem or question
	Yes

	
	Analyze information
	Yes

	
	Get a position, experiment, take decisions 
	Yes



Source: Self Elaboration from Benito and Cruz, 2003



4. Table 3. Common and individual carachteristics of the cooperative learning inside of the debate.

	AUTHORS
	Common Carachteristics of the concept of cooperative learning
	Explication of what The debate fulfill or not the characteristic

	
	Work in group
	The debaters can get organized in teams of 4-5 participants or individual but always need somebody else to debate with, with wich always will be in group.

	
	All the members of the group are involved in the learning of the other members
	When participating there is an argumentative Exchange all of the the members of the group must involve necesarilly

	
	Participation of all of the students
	All the participants must debate in the class and all of them must judge other people

	
	Variety of activities  of 
Learning
	At the preparation of the debate there has been research, think in thesis, arguments, refutations and obtain conclusions. Also, the acting in front of the the class forces public speaking, evaluate the performance of the classmates  and write speeches.

	
	Singular characteristics of the concept of CL of each author
	

	Johnson, Johnson and Holubec
(1994, p5)
	-Small groups 
- work for learning of the rest
	Each team of debate is usually made out of a númber of four to five debaters. in each debate, therefore participate eight to ten students.
Everybody works in team, the research and the previous preparation needs the work of the group .

	Slavin,
Serrano,
González Fernández and 
Garcy Ruiz
(1999, p.9)
	- holistic conception of the process of teaching
- alternative method of organization of cognitive processes inside and outside of the classroom
	The debate mixes up the educational contents with  social skills.
The participant se ve obligado a look for evidences with The fin of sostener arguments and look for ideas ocurrentes for captar The atention a The hour of ejecutar the speeches inside and outside of the classroom.

	Trujillo 
(2002)
	Participative construction of the knowledege
	The participant has to afirm or deny the resolution of debate.

	Fathman and Kessler
(1993)
	Evaluation in an individual way 
	The model permits the individual evaluation and of the team at the same time.

	Balkcom
(1992)
	Different levels of capacity in the teams
	The different nature of each turn of debate permits the participation of students with different capacities  and various levels.

	Eggen y
Kauchak
(1999)
	Increases leadership
	The fact of having the floor and be protagonist of the process of learning forces to increase the capacities for leadership.

	Johnson, Johnson and Stanne
(2000)
	Diversity of means of teaching
	Many aspects of communciation can be used when debating: questioning, storytelling, visual aids…



Source: self elaboration
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