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1. Resumen 

1.1 Resumen 

Este Trabajo de Fin de Grado presenta una Programación General Anual dirigida a 

alumnos del segundo curso de Educación Infantil desde la perspectiva de la profesora 

especialista en inglés. Por tanto, la programación sigue un enfoque de Enseñanza de inglés 

como lengua extranjera (TEFL, en sus siglas en inglés), elaborada usando como 

referencia los objetivos, contenidos y criterios de evaluación de las áreas del Decreto 

17/2008, y el marco proporcionado por la Escala Global del inglés (Global Scale of 

English) para fijar los objetivos del idioma. 

Hay dos grandes partes en las que está dividido el trabajo. La primera recoge el contexto 

del centro escolar donde se desarrolla la propuesta, al igual que las metodologías, marco 

teórico y objetivos, contenidos y criterios de evaluación trabajados. También están 

detallados aspectos como los recursos y actividades, el trabajo con las familias, las 

medidas de atención a la diversidad y las actividades complementarias. 

La segunda parte presenta doce Unidades Didácticas en las que se refleja de forma 

práctica lo recogido en la primera parte del trabajo. En ellas se encuentran los objetivos, 

contenidos y criterios de evaluación de cada unidad. 

Este trabajo tiene como hilo conductor el aprendizaje basado en cuentos como 

metodología principal para la enseñanza del inglés en Educación Infantil. Se 

seleccionarán una serie de cuentos con los que se introducirán los contenidos de cada 

unidad, conectando con los intereses y motivaciones de los niños. El objetivo es enfocar 

el aprendizaje de la lengua extranjera de forma lúdica y natural. 

Palabras clave 

Educación Infantil, Programación General Anual, TEFL, narración de cuentos, enseñanza 

de una segunda lengua. 
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1.2 Abstract 

This End of Degree Project presents an Annual Syllabus addressed for second of Early 

Childhood Education students from the perspective of the English teacher. Therefore, the 

syllabus follows a TEFL (Teaching English as a Foreign Language) approach, using the 

objectives, contents and evaluation criteria from the three main areas of the Decreto 

17/2008 and the language framework provided by the Global Scale of English (GSE) as 

a reference to its elaboration. 

There are two main parts in which this work is divided. The first part gathers information 

about the school center’s context in which this project is developed, as well as the 

methodologies, theoretical framework and objectives, contents and evaluation criteria 

that are used. Other aspects that can be found in this part are the resources and activities, 

family collaboration, attention to diversity measures and complimentary activities. 

The second part presents twelve Didactic Units where the first part of the project is 

gathered and put into practice. In here, the objectives, contents and evaluation criteria for 

each unit is detailed. 

This project has story-based learning as its common thread and main methodology for 

teaching English in Early Childhood Education. A variety of stories were selected to 

introduce the contents of each unit, connecting with the interests and motivations of the 

students. The objective is tackling the learning of a foreign language with a ludic and 

natural approach. 

Key words 

Early Childhood Education, Annual Syllabus, TEFL, story telling, second language 

instruction. 
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2. General Presentation 

This end of degree project is an Annual Syllabus focused on teaching a foreign language 

(English), planned for 4-year-olds (second year of Early Childhood Education). The 

school where this syllabus is placed is fictional, but it is influenced by all the schools I 

had my internships in. This fictional school is named Santa Margarita. Furthermore, the 

syllabus is planned from the perspective of one of the English teachers of Early Childhood 

Education. 

There are two main parts in this end of degree project. The first part of the project is the 

theoretical framework which supports the second part. In this part, the syllabus’s context 

is described, as well as the psycho-evolutive characteristics of 4-year-old children. The 

learning objectives, contents and evaluation criteria can also be found in this part, all 

based on the legislative framework of the Decreto 17/2008 de 6 de marzo, del Consejo 

de Gobierno, por el que se desarrollan para la Comunidad de Madrid las enseñanzas de 

la Educación Infantil and Real Decreto 1630/2006, de 29 de diciembre, por el que se 

establecen las enseñanzas mínimas del segundo ciclo de Educación Infantil. Moreover, 

the activities and resources used to achieve what is proposed in the objectives and the 

contents are described too. Finally, the attention to diversity measures, the 

complementary and extracurricular activities, the Tutorial Action Plan and collaboration 

with the families are presented and explained. The second part is in which the previous 

framework is put into practice, and it entails 12 Didactic Units. These units use the 

contents from the Decreto 17/2008 to teach a second language, meaning that the units 

will work globally and transversally the language related objectives. Storytelling will be 

the method used to introduce the units, because it motivates the students, and it introduces 

content, language and cultural aspects at the same time. Apart from literature, the families 

are going to be another important part of the learning process. Because of the age of the 

children, working with the families is important to make sure the learning is consolidated, 

as affection plays a big role in the learning process.  

The main motivation that leads me to follow this approach for this syllabus is the belief 

that young learners should receive a high-quality education of a foreign language, in this 

case, English. The importance this language has on the future of our students is well-

known, however, there is more beyond the occupational interest. Knowing languages 

helps the students to be more independent in the global world they will live in, allowing 

them to navigate through different cultures and have meaningful experiences they would 
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not be able to have if they did not have a deep knowledge of another language. Conveying 

this perspective of English to the teachers —and therefore, the students— is a must to 

make teaching and learning meaningful. Another motivation that led me to choose this 

topic is the personal esteem for the language and my wish to learn and work on the matter. 

Moreover, I had the opportunity to do part of my internships with an English specialist, 

so I could see it is possible to integrate the language naturally and meaningfully in the 

school. 

3. Annual Syllabus 

3.1 Introduction 

3.1.1 Theoretical justification: Influences of the main psychological, pedagogical 

and sociological tendencies in the educational process. 

This Annual Syllabus has taken into consideration different educational tendencies and 

authors whose perspective have contribute greatly to Education. 

First, it is necessary to mention Jean Piaget’s (1896-1980) Theory of cognitive 

Constructivism and the four Developmental Stages. He divided the characteristics of a 

person’s development from birth to adulthood in these four stages (Sensorimotor stage, 

preoperational, concrete operational and formal operational) and classified them by ages 

(birth to 18-24 months, 2 to 7 years old, 7 to 11 years old and adolescence to adulthood). 

As the students this syllabus is planned for are in the second cycle of Early Childhood 

Education, the preoperational stage is the one that was looked upon. The characteristics 

of this stage will be further described in the section “Psycho-evolutive characteristics of 

the students”. Regarding the implications of his theory, it is especially important his take 

on human intelligence. Piaget described it as an adaptation process that human beings use 

to adjust to the environment’s challenges they are faced with. This process happens 

because of two complementary processes of assimilation and accommodation. While 

interacting with the environment, humans are adjusting their previous schemas, therefore, 

building the new knowledge from what they previously know. 

Lev Vygotsky’s (1896-1934) Zone of Proximal Development (ZPD) outlines an idea that 

can be used together with what Piaget though of human intelligence to plan for this 

syllabus. Vygotsky differentiated two abstract zones in a person’s mind. The first one 

entails what a person can do on its own. The second one, the ZPD, is the abstract zone 

where the goals (cognitive, procedural, etc.) a person cannot reach on their own are. By 
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interacting with others (teachers, peers or family), this person can receive help to expand 

that abstract zone, be able to reach those goals and be able to do them on their own. This 

is supported by Jerome Bruner’s (1915-2016) scaffolding. Scaffolding means giving 

some aids to help someone —in this context, a student— reach the goals in their ZPD. 

These aids will be progressively removed as the learner gains autonomy and will be 

completely gone when the student can do that activity on their own. 

Having said that, teachers must identify their students’ ZPDs to determine where they are 

in the learning process and what is their previous knowledge to start building new 

knowledge from there. While working towards the learning goals, the teachers might use 

scaffolding to help the students reach what is in their ZPDs. By doing this, the learnings 

will be meaningful, which is a concept introduced by David Ausubel (1918-2008). 

Further characteristics of meaningful learning include choosing contents and objectives 

that are coherent and logic for the students. For this, teachers will also use students’ 

previous knowledge, but also what their interests and motivations are. These are known 

as Centers of Interest by Ovide Decroly (1871-1932), which is from where knowledge 

has to start to be motivating and attractive for students. 

One of these motivations are games. Friedrich Fröbel (1782-1852) developed the Play 

Theory and, as cited in Soëtard (2013), he thought of games as the “most profound 

expression of human existence”. It is the source that connects the inside and outside world 

of the child, and it is where his essence is manifested in the purest form.  

Apart from this, the Theory of Self-efficacy of Albert Bandura (1925-) plays a big role in 

today’s education. Self-efficacy is defined as “the beliefs in the ability of oneself to 

organize and execute the required actions to manage future situations” (Rodríguez-Rey 

& Cantero-García, 2020), which means how confident humans are in their own abilities 

to carry out certain actions. This is closely related to education, as it influences the 

activities our students choose to do —as self-efficacy is not developed in a general way, 

but is specific for each task—, how many difficulties they find while doing the activity 

and how much will they endure. Teachers must encourage students to trust their abilities 

and be careful with their insecurities. That is why it is important to create a comfortable 

environment in class, focusing on collaboration instead of competition, and where every 

student feel welcomed and valid. Furthermore, it is also important in the planning of the 

activities, as teachers must know in what areas the students might feel less capable and 

have the tools to change that. To give the opportunity to every student to feel capable, the 
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contents should be worked from the perspective of the Multiple Intelligences Theory 

proposed by Howard Gardner (1943-) 

In Spain’s Education System the importance of teaching a foreign language has been 

increasingly growing throughout the years. As stated in the Article 14 of Ley Orgánica 

2/2006, de 3 de mayo, de Educación:  

“Corresponde asimismo a las Administraciones educativas fomentar 

una primera aproximación a la lengua extranjera en los aprendizajes 

del segundo ciclo de la educación infantil, especialmente en el último 

año”. 

In 2004, the Community of Madrid implemented a Bilingual Education Program for 

Primary in public schools, and in 2017, the second cycle of Early Childhood Education 

was included in the program. This shows that in 2006, the goal for Early Childhood 

Education was to first introduce the language, whereas in 2017, Infant students are also 

included in bilingual programs that go beyond a mere introduction to the English language. 

3.1.2 Socio-cultural context 

This syllabus is contextualized in a private and semi-private Catholic school, Santa 

Margarita. It is located in Aluche (Madrid), in a residential area. In consequence, there is 

mostly parks surrounding the school, but also a police station and the Casa de Campo 

with the zoo and the theme park. It is important to mention that the school is next to a 

church, which is where they celebrate most of the religious events that take place in the 

school year. 

Santa Margarita accepts students from 3 to 17 years old, having all the compulsory years 

(Primary Education) and the non-compulsory years (2nd Cycle of Early Childhood 

Education and Bachillerato). There are two groups per level in Early Childhood 

Education and four groups in the following stages. Regarding the facilities, the school has 

a library, four playgrounds (for different grades), a gymnasium, a psychomotricity room 

for Infant students, a canteen, a teacher’s room, a laboratory, and a computer room. 

The families’ socio-economic level is average, but it is important to mention that this is a 

balance between all the families in the school, because of the high diversity there is among 

them. This diversity affects the cultural level of the families too, finding families where 

both parents work and have university degrees, whereas other families are unemployed. 
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The structure of the families is also variable, and it is not strange to find a variety of 

family models (single parent, nuclear family, extended family, divorced parents…). And 

there are a lot of immigrant or mixed families, which adds to the diversity of the school.  

3.1.3 Teaching staff context 

There are three levels in Early Childhood Education —1st Year (3-year-olds), 2nd Year 

(4-year-olds) and 3rd Year (5-year-olds)—, and there are two groups per level, which 

makes a total of 6 groups. All Early Childhood Education grades have one homeroom 

teacher, making a total of six teachers, one of them being the coordinator of the stage. 

These teachers are responsible for the Spanish lessons, Music and Psychomotricity 

lessons. In addition to these teachers, there are three English teachers, one per year. The 

English teacher has to co-tutor two groups per year (i.e.: one English teacher for two 

groups of 2nd of Infant). There are also three Language Assistants (LA, hereinafter) that 

work with all of the English teachers. 

As one of the important characteristics of the stage of Early Childhood Education is the 

globality of it, the importance of the staff that will surround and accompany the children 

through their stay at the school must be mentioned. The cleaning staff and the nurses will 

spend a lot of time with the students, so they must share the school’s values and attitudes. 

But most importantly, the staff provided by an external company that takes care of the 

recess, the canteen and nap time, who will share their time with the students just as much 

as the teacher, are going to be a reference for the children. These moments are crucial in 

the students’ development, and the role of the adults who accompany them through them 

is very important. For example, the canteen provides, not only an opportunity to socialize 

with their peers in another context, but it also allows to work on healthy habits —to know 

what a healthy diet is— and on how to correctly use the cutlery. These situations can 

support the learnings of the classroom, but with the benefit of being a real setting. 

3.1.4 Academic aspects 

Santa Margarita focuses on providing the best education to its students and tries to be up-

to-date with the best methodologies to attend the needs of every student that comes into 

the school, regardless of their background. That is why the school uses innovative 

methodologies such as projects and corners. These methodologies are great to achieve the 

student’s autonomous learning, working on curricular contents and on key competencies 

at the same time. They also favor the multiple intelligences, which means that the students 

will work on the contents in different ways to reach every type of intelligence. 
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Regarding the school’s English program, Santa Margarita is on the early stages of the 

Bilingual English Development & Assessment program (BEDA). However, BEDA kids 

is not implemented in Early Childhood Education, meaning that the program is only 

implemented in Primary and Secondary Education at the moment. As BEDA is a bilingual 

program, Infant students must receive a complete and language-focused formation before 

starting Primary, so they start with a solid base level of language, and they can follow the 

bilingual program without trouble. 

Apart from that, there are other programs which are not specifically academic, but are 

considered important in the educational process. Santa Margarita is well-known for the 

relationships the school has with the families and how welcoming it is with everyone. 

The school promotes close relationships with the families by ensuring the participation 

from the families and through open communication. Santa Margarita seeks closeness and 

plans several activities, workshops, and different opportunities for the families to join in 

throughout the school year. The school believes that both institutions should work 

together to give the children the best education. This mindset is especially important in 

Early Childhood Education, as most of the students have never been in a class before and 

seeing their parents trust and work together with the school will help them to adapt better 

to their new situation. In addition, allowing the parents to participate in class activities, 

in workshops and in the projects is very exciting and motivating for the children, being 

beneficial for the learning process. 

3.1.5 Psycho-evolutive characteristics of the students 

In order to effectively plan an Annual Syllabus for 4-year-old students, it is necessary to 

know the psycho-evolutive characteristics of children of that age. The development on a 

child’s early stages of life is fast and full of possibilities. This development can be divided 

into three main areas: psychomotor, cognitive and affective. However, a child’s 

development is global, which means that these areas are closely related, and they usually 

evolve together as a whole. 

• Psychomotor characteristics. This area embraces the development of the 

psychomotor abilities of the body, in segments and in a whole. The building of 

their body image has already begun, and it is in this stage where the child is 

progressively dissociating each segment from their body and starts to control and 

coordinate the movements. When they are 4 years old, they have more control 
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over the way they walk and run, making more precise stops and turns; they are 

also able to walk backwards and jump several times in a row and over objects. 

They develop their balance while walking over a line, and they are able to keep it 

while standing on one leg. Regarding fine psychomotricity skills, they start to 

make more precise eye-hand movements —such as to aim while throwing an 

object or coloring inside the lines. On another hand, this area can include the 

child’s time and space orientation. A 4-year-old child starts to differentiate 

directions (up, down, in front of, behind…) but has yet to distinguish between left 

and right. Their reference is their bodies. Related to their perception of time, they 

hardly differentiate past and future at the beginning. As they progress, they also 

start to understand that the activities have a certain duration and there are 

repetitive routines —this is one of the reasons why it is important to have a well-

structured routine plan, because it helps the development of the students of 

understanding time. 

• Cognitive characteristics. This area includes the abilities to understand the world 

and to act upon it while solving problems, by taking direct action or by talking. 

Moreover, the linguistic abilities of the child are also included in this area. 

According to Piaget’s four developmental stages (as cited in Vasta, 1996), 4-year-

old children are in the pre-operatory stage. It is characterized by faster, more 

flexible, more efficient and more socially compatible intellectual adaptations. The 

child still has an egocentric thinking and is still reluctant to adopt a different 

perspective but their own. In addition, while the child starts to explore their 

environment and starts to receive information, this information must be relevant 

to them to be worth remembering. The children of this age use the verbal language 

as their main way of communication, by using simple sentences and 

experimenting with the language using the schemata that they are starting to 

elaborate. From 2 to 4 years old they start to learn the Spanish phonological 

system, and from 4 to 5 they only find difficulties with complex syllabic structures 

(consonant – vowel – consonant, consonant – consonant – vowel). In this case, 

knowing how the children acquire and learn the language in their mother tongue 

is important because that is how they will best acquire and learn a second language. 

How the language is structured and what is its evolution are some things that must 

be considered while planning this Annual Syllabus. 
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• Affective characteristics. This area embraces the child’s self-esteem and self-

concept, their abilities to face new situations and people and their abilities to 

stablish an active relationship with their surroundings. The main characteristic is 

their will to be more autonomous and progressively start to build their personality. 

With their personalities, they also start to build their self-esteem, which is an 

essential element that can affect their performance in the school. At the age of 4 

they will start to play together with other children (for example, in a roleplay), but 

they are still very egocentric to play cooperatively. However, they start to solve 

conflicts with each other by talking instead of having aggressive reactions or 

asking for help from an adult. They will gradually learn to use the language to 

share toys and to plan their games. 

3.2 Objectives 

3.2.1 General Stage Objectives 

General Stage Objectives are stated in the Decreto 17/2008 de 6 de marzo, del Consejo 

de Gobierno, por el que se desarrollan para la Comunidad de Madrid las enseñanzas de 

la Educación Infantil. These objectives can be found in Annex 1. 

3.2.2 Didactic Objectives for the course 

The Didactic Objectives for the stage of Early Childhood Education are stated in the 

Decreto 17/2008 de 6 de marzo, del Consejo de Gobierno, por el que se desarrollan para 

la Comunidad de Madrid las enseñanzas de la Educación Infantil. They can be classified 

into three main areas: 

1. Conocimiento de sí mismo y autonomía personal (Self-awareness and personal 

autonomy). The objectives presented in this area are related to the shaping of their 

identities, discovering and learning about their physical bodies —with its 

possibilities and limitations—, building their self-esteem and the acquisition of 

resources to establish relationships with others (family, peers, school…). Health, 

nutrition, and hygiene habits are also included in this area, as these objectives are 

essential for the care of their bodies and their immediate surroundings.   

2. Conocimiento del entorno (Environmental awareness). This area focuses on the 

relationship between the children and their surroundings. Starting from the closest 

people and places, continuing to nature, space, different peoples of the world, the 

relevance of information and communication technologies (ICTs), and even 
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history. These contents help the children to increase their knowledge of the world, 

to understand its ways and appreciate the diversity that can be found in it.  

3. Lenguajes: Comunicación y representación (Languages: Communication and 

representation). This area deepens in the development of children’s 

communication abilities. Not only is it about speaking and writing, but also plastic 

and visual language, body language, musical language, audiovisual language, and 

the specific language of ICTs. Foreign languages are included as well.  

The objectives are specified in each area in Annex 2. 

3.3 Contents 

3.3.1 Sequencing of contents of the official curriculum of the Community of 

Madrid 

The didactic units of this syllabus will work on the contents for the stage of Early 

Childhood Education stated in the Decreto 17/2008 de 6 de marzo, del Consejo de 

Gobierno, por el que se desarrollan para la Comunidad de Madrid las enseñanzas de la 

Educación Infantil. These contents will be sequenced throughout the school year. They 

are located in Annex 3.  

3.3.2 Sequencing in Didactic Units 

This Annual Syllabus takes place in the school year of 2020 – 2021 starting from the 9th 

of September to the 21st of June. There is at least one Didactic Unit per month, except for 

October and March, that have one main Didactic Unit and a shorter one that will last for 

a week. This makes a total of 12 Didactic Units. 

The school year starts with the adaptation period (September), in which the teachers will 

introduces themselves and the basic routines the students will have to follow throughout 

the school year. The students will also learn how to make a short introduction of 

themselves and ask questions about their peers. In October there are two Didactic Units. 

The first one is related to the human body and its movements, and the second one is 

focused on Halloween. The following month will be dedicated to the city, focusing on the 

different places that the students can see and visit in Madrid. December is going to be 

focused on Christmas, and as Santa Margarita is a religious school, the students will learn 

about the secular and religious aspects of the festivity. Moving on to January, students 

will learn the names and the differences of the shapes, and how to compare them (big, 

bigger, biggest). In February students will learn to express affection towards others and 
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themselves, appreciating their virtues and differences. Then, in March, they will learn 

about the fruits, healthy habits and order (first, second…) in the first Didactic Unit. The 

other one will be about the festivity of Saint Patrick’s Day. The following month, April, 

is going to use the topic of Easter to work on prepositions of place (on, in, under…) and 

asking questions (Where is…? Have you seen…?). In May, students will explore different 

artistic expressions. Lastly, students will turn into writers to make a story, learning the 

vocabulary related to the parts of a book and using it to create their own. This last Didactic 

Unit is very meaningful because there is a strong use of stories in all the previous ones.  

MONTH 
NAME OF THE 

UNIT 
CONTENTS Nº OF WEEKS 

SEPTEMBER Hello, school! 

• Routines 

• Introducing ourselves (Name, age, 

likes, dislikes…) 

4 weeks (9th of 

Sept. – 2nd of 

Oct.) 

OCTOBER 

Move your body!  

• Parts of the body 

• Body possibilities related to 

movement (run, jump, swim, kick, 

raise…) 

• Expressing possibilities (can) 

3 weeks (5th – 

23rd of Oct.) 

Spooktacular 

Halloween! 

• Halloween creatures and traditions 

(trick-or-treat, costumes, etc.) 

• Descriptive adjectives 

• Easy rhymes and songs 

1 week (26th – 

30th of Oct.) 

NOVEMBER 
Wandering through 

my city! 

• Buildings and elements in a city 

• Directions and orientation (go left, 

go right, go forward…) 

• Asking for directions (how do you 

go to…?) 

4 weeks (4th – 27th 

of Nov.) 

DECEMBER 
Oh deer, Christmas 

is here! 

• Religious and secular elements and 

vocabulary 

• Religious and secular carols 

• Expressing desires (I want, I 

wish…) 

4 weeks approx. 

(30th of Nov. – 

21st of Dec.) 

JANUARY 

Shapes here, 

shapes there, 

shapes 

everywhere! 

• Naming the shapes 

• Recognizing the shapes in their 

surroundings 

• Comparatives and superlatives (-

er, -est, more… than…, less… 

than…) 

• Time expressions (before and 

after) 

3 weeks (11th – 

29th of Jan.) 

FEBRUARY 
Loving me, loving 

you 

• Expressions of affection towards 

others and ourselves 

• Expressions of preference (I love) 

• Possessive adjectives (my, your, 

his/her, our, your, their) 

3 weeks (1st – 18th 

of Feb.) 

MARCH How much fruit! 
• Names of the fruits 

• Ordinal numbers 

4 weeks approx. 

(24th of February 
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• Life cycle of a butterfly 

• Quantity questions (how 

much/many) and answers. 

• Time adverbs (yesterday, today, 

tomorrow) 

– 8th of March 

and from 22nd – 

25th of March) 

Feeling lucky on 

St. Patrick’s Day 

• Vocabulary of the festivity 

(shamrock, leprechaun, pot of 

gold…)  

• Traditions (Irish dances, limericks, 

etc.) 

• Greetings (Top o’ the morning!) 

• Learning about the reasons why we 

should feel lucky 

1 week (10th – 

18th of March) 

APRIL 
Hoppin’ into 

Easter! 

• Easter and Spring vocabulary 

• Prepositions of place (in front of, 

behind, between, on, in, under, 

next to, etc.) 

• Easter traditions (egg painting, egg 

hunting) 

• Questions and answers to locate 

objects (Have you seen…?) 

4 weeks (7th – 30th 

of April) 

MAY This is art! 

• Vocabulary and verbs related to 

art. 

• Primary and secondary colours 

• Artistic techniques (sculpture, 

painting, etc.) 

• Mixing colours 

• Creative process. 

• Sentence structure “This is/These 

are” to present their work 

4 weeks (5th – 28th 

of May) 

JUNE 
Once upon a 

time… 

• Parts of a book (front and back 

cover, author, illustrator, etc.) 

• Parts of a story (beginning, middle, 

end) 

• Elements of a story (characters, 

conflict, etc.) 

• Creation of a story (individual and 

collective) 

• Tell the story they created. 

4 weeks approx. 

(31st of May – 

21st of June) 

 

3.4 Teaching and learning activities 

3.4.1 Activity classification according to different criteria 

The activities for the Didactic Units are planned to be diverse, meaningful and dynamic, 

to cover the needs of every student, as well as being interesting and relevant for them. 

These activities were planned according to different criteria: 

• Grouping and interaction. The students will have to work individually, in pairs, 

in small groups or all-together as a class. This will vary depending on the difficulty 
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of the task or the nature of it. For example, to practice phonology or asking 

questions, the students will need to work together to successfully fulfill the task. 

The groupings are closely related to the interaction the students can have on the 

different activities. This interaction can be between the teacher and one student, 

between two students or between one student and the whole class. The importance 

of organizing the students like this is placed on the interpersonal abilities they 

work on while working together and the improvement of the class atmosphere. 

Furthermore, this provides students the opportunity to scaffold each other while 

doing the activities. 

• Focus. Depending on what the teacher wants to work on, the activities can be 

focused on the various skills and systems. The skills can be receptive (listening 

and reading) or productive (speaking and writing), whereas the systems can be 

classified in lexis, grammar, phonology, function and discourse. Planning the 

activities according to skills and systems is essential because this is the focus the 

lesson will have —what the teacher wants to develop and how they want to do it. 

Usually, the lessons will combine skills and systems, but they must not include a 

large number of any of them for the lesson to be effective. 

• Context. There are some activities that must be done inside the classroom, 

whereas others can be done outside of the classroom because it is going to be more 

meaningful. Other places where activities can take place are on the playground of 

the school, the library, the street, a museum… Changing the context according to 

the activity they are going to do can be motivating for the students and it shows 

them the connection between what happens inside of the class and the real world. 

As for every lesson, the activities are planned following the PPP model or the PWP 

framework. On one hand, PPP stands for Present, Practice and Produce, and it is used for 

teaching language systems. Firstly, the teachers present the target language in an 

appealing way to attract the students’ attention and to activate their schemata. Secondly, 

the students practice with the target language in different ways to internalize it and feel 

comfortable with it. The practice is more controlled at the beginning and freer as the 

lesson progresses. Finally, the activities allow the students to produce the language more 

freely. On the other hand, PWP stands for Pre, While and Post, and it is used for teaching 

skills, more specifically, listening and reading. Teachers will activate the students’ 

schemata and prepare what is needed for the activity, such as key words or questions to 
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introduce the topic, in the pre-step. Then, when the main activity starts —for example, a 

listening— and the teacher prepares different things to do while doing the listening, such 

as completing a table or an oral dictation. Lastly, in the post-listening, the students can 

further use the same skill or use a different one to expand on the topic. An example can 

be a speaking or writing (or a drawing) activity about their experience with something 

related to the listening. 

As it was mentioned before, the activities can be classified by the focus the teacher wants 

to give them. One of the focuses are the macro skills —listening, speaking, reading and 

writing. They are classified by the orientation of communication (receptive skills or 

production skills) and by the mode of communication (oral or written). The students, just 

like how they learn Spanish, will start learning the second language (L2) from the verbal 

skills (listening and speaking, in that order). Students must be first introduced to the 

language by the receptive skills and when they are familiarized with the language, they 

will start with the production skills. In case of Infant students, as they are starting to read 

and write in their mother tongue, they cannot be fluent in those skills in the L2 yet and 

cannot be asked to do the same tasks as they would in their mother tongue. This means 

that the activities planned in this syllabus will mostly focus in listening and speaking. 

However, the teachers can introduce these skills while working on the other two. For 

example, labeling the pictures of the flashcards, or making them write some easy words 

following a guide.  

3.4.2 Activity types 

A description of what a usual English class is going to be presented in this section of the 

project. This structure is what can be expected from a regular 4-year-old English class. 

Following a set structure is important in Early Childhood Education, as routines help 

students understand and predict what will happen, which benefits the teaching and 

learning process. They can know what is expected from them in every moment. Specially 

in English class, as it is not their mother tongue, that can lead to confusion and 

disorganization. 

The classes always start with a song (Annex 8), which will change depending on the time 

of the day it is. Afterwards, the teacher will call the students to the assembly. Assemblies 

are important as the mental schemata of the students is activated and they get in the 

English mindset. Moreover, as the assemblies use the same type of language and are done 

daily, the students start the classes with confidence as they know what language is going 
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to be used and usually understand every section of the assembly. The routines done in the 

assembly are specified in the section “Routines”. The time dedicated to the assemblies 

should be a maximum of 10 minutes and will take place in the 30 minutes dedicated for 

assemblies in the mornings (9:30-10:00h.) or in the afternoons (15:00-15:30h.) just before 

the English classes. 

After the assemblies, the English class will start. As mentioned before, the structure of 

the lessons will change depending on the focus, but some common activities that might 

be recurring are: 

• Storytelling. Stories will play an important role in the Didactic Units because it 

is what will introduce the contents of them. The teacher will have to decide if the 

storytelling will be done reading the book or telling the story, depending on the 

goal and what suites the story best. For example, a story like “We're Going on a 

Bear Hunt” by Michael Rosen will suit the telling style, whereas “The Three Little 

Pigs” can be read. 

• Songs. This resource can be used to motivate, to activate or to complement 

different contents and objectives. Songs are very versatile. Students can be asked 

to learn a song, to actively listen and do something when certain words are used, 

to do Total Physical Response (TPR) activities…  

• Worksheets. While this method should not be used on its own, sometimes 

worksheets are necessary to reach certain learning goals. Having said that, before 

letting the students work on the worksheets, the teachers must plan and do an 

activity to introduce the worksheet in a ludic manner —like a game, a song or a 

listen and point activity, depending on the goal of the worksheet.  

• Collaborative activities. Students are going to collaborate several times in the 

lessons to work on the interpersonal competency and to develop empathy and 

collaborative skills. It is important for student to interact as they can learn from 

each other and allows different settings to happen. They have to share, to reach 

agreements, to be aware of other’s presence and feelings, to respect the similarities 

and differences between each other, to be assertive, to solve conflicts without 

using hurtful actions…  

• Scavenger hunt. This activity can be used to develop students’ spatial awareness 

and autonomy while working on the contents of the lesson. Students can move 

freely in their teams around the spaces —which would be previously prepared by 
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the teacher— to complete their Scavenger hunt list. They can be used at the end 

of the lessons to assess the students.  

• Games. Using games as a strategy to teach and learn is very beneficial and 

motivating for the students. Some common games used can be puzzles, dominoes, 

memories, tag, treasure hunts… but the teacher can also create games depending 

on the learning goals and students’ interests and needs. 

Apart from these activities, there are other activities that can be planned by the English 

teacher, which are: 

• Workshops. The workshops will be done twice a month on Friday evenings (from 

15:00 to 16:20). Families and teachers will collaborate to plan different activities 

for the workshops what will be connected to the contents and objectives of the 

Didactic Units. Some examples can be: storytellings, puppet theater, arts and 

crafts, musical activities, games, psychomotricity activities…  

• My Reading Buddy. This activity will be done once a month in the English hours, 

at an agreed time with the teacher of the Primary students —in this case, 

Wednesdays (15:30 – 16:20). While this activity does not necessarily have to be 

connected to the objectives and contents of the Didactic Units, it will be excellent 

to practice skills and systems.  

3.5 Methodology and didactic resources 

3.5.1 Methodological principles 

The methodological principles this syllabus suggests for the planning of the Didactic 

Units start from the premises that learning should be built on previous knowledge and by 

experiencing through the multiple intelligences. This is crucial to ensure that the students’ 

needs are met, as there is more than one way of learning a content and the diversity of 

abilities is considered in the evaluation of the learning process. Furthermore, the results 

of the process are going to be better integrated in the students’ knowledge. These two 

premises are taken from Vygotsky’s Zone of Proximal Development (Vygotsky, 1978) 

and Howard Gardner’s Theory of Multiple Intelligences (Gardner, 1983). The activities 

proposed in the Didactic Units will be diverse to try to satisfy every intelligence. 

Additionally, the first activities of the units will be planned to identify the previous 

knowledge of the students (i.e.: KWL charts) and the teacher will use formative 
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assessment methods monitor the students’ progress, know what learning goals are yet to 

achieve and how to help them best to achieve them. 

The common thread of the Didactic Units are stories and storytelling. Students find stories 

and fictional work very motivating and fun, and these will be used to introduce the 

students to the topics of the units. Not only the stories can introduce the contents and 

language goals (grammar, lexis, etc.), but they are also a cultural influence for the students. 

By using stories, the students are exposed to the English language naturally, as they are 

with their mother tongue, which is also part of the aim of the syllabus. As mentioned in 

the article by Garcés-Manzanera (2019):  

“[…], storytelling can favour the acquisition of the four linguistic 

skills accompanied by a series of visual aids […] which motivate 

young learners”. (p.11) 

The Decreto 17/2008 states that oral comprehension and expression is where the focus 

need to be put when teaching a second language in the Infant stage, that is why the 

activities proposed in the Didactic Units will mostly put those skills into practice. 

Furthermore, the Decree also mentions that the contents from the other areas can be used 

to teach English, because of the globalizing character of the stage. Having said that, the 

activities will use the contents and objectives of the three main areas (Self-awareness and 

personal autonomy, Environmental awareness, and Languages: communication and 

representation) as a reference to plan the Didactic Units, as well as using the Global Scale 

of English (GSE) for the language learning objectives. 

Apart from the previously stated, the syllabus follows a constructivist approach, in which 

learning is planned in a student-centered perspective instead of teacher-centered, making 

the students construct the knowledge by themselves through different strategies. 

Autonomous learning will be one of the main goals in the planning of the activities, 

therefore, critical thinking, self-assessment and metacognition will be encouraged in the 

Didactic Units (i.e.: helper role). Moreover, building knowledge through interaction is 

also a characteristic of the constructivist approach, resulting in the importance of different 

groupings to contribute to the students’ learning process. 

Other methodological principles that were considered in this syllabus is the importance 

of games and ludic strategies and the students’ motivations. In the ages of Early 

Childhood Education, ludic strategies like games are an opportunity to simulate everyday 
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life situations where students can learn without realizing it because it is their natural way 

to interact with their environment (i.e.: the use of a puppet to interact with them). 

Furthermore, it is fun and motivating for them, which is important to keep their attention, 

adjust the lessons to their interests and make the learning meaningful. 

3.5.2 Teacher and student roles 

Santa Margarita is working towards being an innovative school. That is why the roles of 

the students, and the teacher follows the constructive model (Tonucci, 1990). In this 

model, the students are the center of the education, and we assume that they arrive with 

their own baggage of knowledge. The students go to school to build on their previous 

knowledge, and the teachers are the people who will provide the students with the help to 

reach new levels of knowledge. The intelligence is conceived as something that is 

changing, not something that is given by birth and stays the same throughout a person’s 

life.  

In the English class, the teachers and Language Assistants are a model for the children. 

They will provide help when needed and will scaffold the students until they reach 

autonomy. This model of teaching is based on the scaffolding proposed by Bruner, Wood 

and Ross (1976) and Vygotsky’s Zone of Proximal Development (ZPD) (1978). The 

lessons will start in an engaging way, considering the students’ interests, preferences and 

what they already know. In addition, as it is a multicultural school, the teachers will 

always take the background of the students into consideration when planning their lessons 

—as some students can have different accents or can know about the culture that is being 

taught. The teachers are also responsible for creating a comfortable class environment, 

while encouraging collaboration and respect for others. As a result, students will feel safe 

while participating in class activities and their performance inside the classroom will be 

better. 

Another characteristic that the teacher must have is being collaborative. As there is a co-

tutoring system at the Infant stage, having interpersonal abilities is necessary to provide 

the best education and feedback to the students and their families. The English teacher 

and the homeroom teacher must work together through the school year while planning 

the lessons to avoid contradictions. Apart from this, the co-tutoring system allows the 

teachers to support each other and learn from each other, which would be beneficial to 

develop their teaching methods and strategies. This also includes the Language Assistants 

even if their responsibilities are not the same as those of the other teachers, they will be 
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navigating the school year together. The LA can make great contributions —specially for 

the English class— and should be prepared for everything the other teachers have planned. 

Early Childhood Education must aim to develop students’ autonomy in every level, so 

the children can use what is learnt in the classroom in other contexts to solve problems. 

That is why the students are the protagonists in their learning process. This means they 

must have an active role inside the classroom. To achieve this, teachers must create 

opportunities for student participation and research, so students can learn by doing. The 

students must have the space to learn at their own pace and the teacher should be there to 

guide and accompany them through the process, intervening only when necessary. 

3.5.3 Material and human resources 

To successfully conduct the objectives proposed in this syllabus, there are a large number 

of resources planned to be used throughout the Didactic Units. These resources can be 

classified into human and material resources. Likewise, the latter can be classified into 

expendable and non-expendable. All the details about the resources will be further 

elaborated in the tables below. 

HUMAN 

PERSON ROLE IN THE LEARNING PROCESS 

English teacher 

The language specialist teacher for who this 

syllabus is applied. It is an element who has a 

direct relationship with the teaching and 

learning process of the students.  

Language Assistant (LA) 

The native speaker teacher who will help and 

support the English teacher in their lessons. 

They are the cultural and language proficiency 

model for the students —and the English 

teacher as well.  

Homeroom teacher 

The homeroom teacher is going to co-tutor the 

class group with the English teacher and will 

be essential in the evaluation process and in 

the relationships with the families.  

Families 

They can be considered a direct influence in 

the teaching and learning process. They will 

be included in several activities throughout 

the school year and their participation is the 

key to achieve a well-established learning. 

School’s counselling team 

If a student or the families need a special type 

of counselling for which none of the teachers 

are prepared for, the school has a counselling 

team at their disposal. 
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Other students 

Not only Primary students but also other 

Infant students from other classes that might 

be involved in the process. Learning from 

equals is a very fulfilling experience and every 

student involved finds benefits in it. 

Student teacher 

The possibility of having a teacher doing their 

internships in the school is considerably high, 

so they can be considered an influence in the 

teaching and learning process, as they will be 

able to plan activities for the students. 

Table 1. Human resources. 

For the materials, as was mentioned before, they are expendable and non-expendable. The 

stories that are going to be used in the syllabus as the common thread are part of these 

materials —specifically, part of the non-expendable ones. The materials should be 

authentic most of the time because they would provide better exposure of the language to 

the students, but some of them are going to be adapted to better suit the needs of the 

students or the activity. As an example, the Nativity story for Unit 5 is an adaptation from 

the Bible so that it is suitable and understandable for children. 

MATERIAL 

EXPENDABLE NON-EXPENDABLE 

• Worksheets 

• Papers, cardboards, crepe paper, foam 

paper… 

• Pencils, colour pencils, crayons, markers, 

whiteboard markers, gouache paint, 

chalks… 

• Scissors, glue-sticks, rubbers, brushes, 

awls… 

• Plasticine, rubber bands, wool, flat 

wooden sticks, cotton… 

• Didactic materials: stories, books, class’ 

puppet, puzzles, games, Cuisenaire rods, 

flashcards, realia, visual organizers, mini 

whiteboards, construction blocks… 

• Technological materials: smartboard, 

computers, tablets, robots… 

• Audiovisual materials: songs, videos, 

movies… 

• Spatial materials: classroom, playground, 

psychomotricity room, library, the 

street…  

Table 2. Material resources. 

3.5.4 ICT resources 

The students for which this syllabus is planned are considered Digital Natives, as 

designed by Prensky (2001): 

“Our students today are all “native speakers” of the digital language 

of computers, video games and the Internet”. 
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Digital Natives are the generations who were born with these technologies, which are an 

integral part of their lives. Because of the interaction they have with this environment, the 

students think and process information differently from other generations. This makes 

ICT resources a key element in the learning process of the students, and the teachers must 

be familiarized with them to adapt the contents and objectives according to this. 

Additionally, in the Article 7 of Decreto 17/2008 is stated that initial experiences with 

ICTs will be encouraged in the second cycle of Early Childhood Education. Additionally, 

the educational treatment these ICT resources receive should promote an appropriate and 

moderate use. As they are considered a language —one more way to communicate in our 

world— schools should provide students with the resources to understand and 

comprehend the messages in this language. 

The ICT resources used in the English classroom are diverse. The classroom has a 

smartboard which can be used to draw, write, create activities or games, or project 

videos or songs. Both students and teachers can use this device throughout the school 

year with different purposes. A computer can also be found in the classroom, which is 

connected to the smartboard. The computer will be mostly used by the teacher, with 

occasional exceptions if the activity requires that a student uses the device. Tablets are 

going to be a widely used resource. Each teacher will have an individual tablet to organize 

the work, evaluate and keep track of what happens inside the classroom. Students, on 

their behalf, can work with the tablets provided by the school. These tablets can be used 

by students to investigate, to do planned activities with specific applications, to use 

features of the tablets —like oral dictation or the camera— to check pronunciation or to 

take pictures for the Scavenger hunt activities, among others that can be planned by the 

teacher. They will be shared with the other Infant grades, and the quantity will be around 

25-30 to ensure that every student in a class can use one individually. By sharing the 

tablets, the students will learn to make an appropriate use of the school’s materials, which 

is one of the many objectives worked in Early Childhood Education; yet by working 

individually with them will strengthen autonomous learning and the technological 

competency. 

One alternative ITC resource is the class’ blog, where the teacher will upload what is 

planned for the week or day and the later results. Families have access to this blog and 

will be able to see and follow the learning process of their children. Another alternative 
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resource is Google Drive, which will be used by teachers to plan and prepare the lessons 

together, as well as keeping track of what has been worked and the results. 

3.5.5 Relationship with the Spanish learning 

As it was mentioned before, there is a co-tutoring system in Early Childhood Education, 

meaning that all the groups will have two tutors in the same school year. On the one hand, 

the English teacher, who will have to tutor two groups per level, and will be in charge —

alongside the Language Assistant— of the English learning. On the other hand, the 

homeroom teacher, who will take care of the Spanish learning, including Music and 

Psychomotricity. Both professionals will have to work together in the tutoring and the 

management of the classroom, aiming for the same goals to guide the students effectively. 

Keeping contact throughout the school year when planning the lessons, collaborating 

when organizing the workshops, and doing the evaluation of the students together, are 

some examples of what is expected of the co-tutoring system. Having a strong 

collaborative bond between the homeroom teacher and the English teacher will also affect 

the relationships with the families, as the reference teacher for them will be the homeroom 

teacher. The better the communication between the teachers is, the better will be the 

information delivered to the families about their child’s progress. 

Also, the English teacher should consider the stage the students are in regarding the 

Spanish learning: if they know how to read fluently, if they are starting to write, if they 

have dyslalia1, if they have language maturative delay, etc. This information is going to 

be crucial to plan their lessons and adapt them to the different characteristics of the 

students. By doing this, the English teacher will know what to expect from each student. 

Moreover, the English teacher should be aware of how the students are learning Spanish: 

not only the methodology used in the school to read and write, but also the contextual 

aspects of the mother tongue of the students. For example, knowing that the latest 

phoneme they will be able to pronounce correctly in Spanish is going to be /r/, and this 

might be different if there is a student whose family is Chinese. However, all children 

start to learn a language by listening to it. Then, they start to use it because they need to 

communicate their needs and thoughts (speaking). And then, at the school, they are 

introduced to the written language. The English teacher should be aware of this 

 
1 Dyslalia is a permanent functional disorder of the language. The child will omit, substitute or distort a 

phoneme without a sensorial or motoric existing cause. Some dyslalias are transitory and can be overcome 

with time depending on the type. And, others can be reeducated, also depending on different factors, but 

the prognosis is positive (Monfort & Juárez Sánchez, 2016, p.68). 
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progression, because a student who is not understanding what he is hearing will not be 

able to produce the language with the same fluency as one who does. 

3.5.6 Time and spaces organization. Routines 

In Early Childhood Education it is important to have a very clear organization of spaces 

and the time. This will create a comfortable environment in the class, as the students will 

be able to know where everything is inside of the class and what they can expect from the 

day. The weekly timetable and a map of the class can be found below. 

 

Table 3. Weekly timetable 

Figure 1. Classroom organization map 
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Regarding the English class, there are some routines that the students will follow from 

the beginning of the school year. The assemblies are the most common routine that the 

students will have. There will be a brief assembly before the start of every lesson. These 

assemblies are similar to the ones they do every morning and afternoon in Spanish. If the 

English class is in the morning, the assembly will be different than the one in the afternoon. 

These are the common sections of the assemblies: 

• Day of the week. In this section the students will say what day of the week is it, 

what number is it and what month they are in. There is a song that uses Total 

Physical Response (TPR) to learn the days of the week (Annex 7) and another 

song to learn the months of the year. These songs will be used as a scaffold when 

needed. 

• Season. The students will say what season it is. There is a song of the seasons of 

the year, but they will only listen to it when changing seasons.  

• Weather. Before talking about the weather of the day, the students will sing a 

song, and will go through every possibility of the weather until the right one is 

shown. This routine will change as the year progresses, decreasing the usage of 

the song when the students start to learn the names of the climatic events.  

• Feelings. The teacher will ask a few students how they are feeling, after revising 

the name of the emotions. At the beginning of the school year there is only going 

to be four feelings (happy, sad, excited and angry), and the teacher will add new 

ones throughout the year (sleepy, hungry, good, surprised, scared, hurt…). The 

teacher will also ask why they are feeling like that, expecting the students to use 

some English in their answers —always taking their knowledge of English into 

consideration. 

Then, the morning assemblies add the section “What’s on the menu?”, where the teacher 

will tell the students the menu of the canteen with a visual aid (flashcards). By doing this, 

the students can also learn some vocabulary related to food and meals. On the contrary, 

the question asked on the afternoon assemblies is “What did you have for lunch?”. The 

teacher will first ask the students that have eaten at home about what they had for lunch, 

and then the teacher will randomly choose a student who eats at the school to tell their 

peers what they have eaten in the canteen.  
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As the school year advances, the teacher will add the helper role. The role will be chosen 

every Monday, and the chosen student will carry a label with his role. The helper will be 

an assistant of the teacher: the student will help giving out the materials in the activities, 

will help keeping silence in class, will ask the questions in the assembly… Also, the 

helper will keep the class’ puppet over the weekend. Even if the puppet is introduced to 

the class earlier in the year, the students will only take the puppet home when the role of 

the helper is introduced in the routine. The helper will spend a weekend with the puppet 

and will be asked to take pictures of what they have been doing in the weekend. Once 

they come back to class on Monday, the student will tell the class about his weekend with 

the puppet and what they did. The helper and the puppet are going to be part of a weekly 

routine, which means that this will only be discussed on Mondays.  

In addition to the previous routines, there is also going to be two monthly routines. Twice 

per month, the workshops that take place on Friday evenings will be in English. These 

workshops are planned by the families who agreed to participate in them beforehand, with 

the help of the teachers. And once per month, the Primary students are going to join the 

Infant students in My Reading Buddy. One 4-year-old student will be paired with a 

Primary student, and they will read a book together. This activity benefits both students, 

as it allows the Primary students to take initiatives and lead the younger students through 

their reading learning process. Moreover, as it is in English, it will be great to practice the 

language.  

3.5.7 Student groupings 

While planning for the activities, the teacher is going to organize the student in different 

ways depending on the goal of the activity and the needs of the students. Therefore, four 

types of student groupings are going to be used: 

• Individual. The students will work individually while doing a worksheet or an 

individual project (drawing, crafts…). 

• Pairs. For certain activities, the students will get into pairs, because the interaction 

between a pair is different from the interaction in a group. When they are in pairs, 

the students who are not very outgoing can have more opportunities to participate 

in a conversation and in the activity.  

• Teams. In Spanish classes, the students are divided into teams, sorted by colours. 

These teams will remain the same throughout one trimester —in English classes 
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as well— and will change every trimester so the students can have the opportunity 

to work with every classmate. In some activities, the students will work in their 

colour team, but in others, the teacher can create new teams (for example, when 

smaller teams are needed). 

• Whole group. This grouping will be used mostly for assemblies and storytellings, 

but also when listening to a song or dancing. Some activities will require the 

students to work as a whole group, to improve the class environment and 

strengthen the sense of belonging. 

3.5.8 Relationship between the methodologies with the key competencies, the 

objectives and the contents 

The meaning of a competency was defined in 2003 by Organization for Economic and 

Co-operation Development (OECD)’s Definition and Selection of Competencies 

(DeSeCo) project as “the ability to answer complex demands and appropriately 

accomplish various tasks”, and “it entails the combination of practical abilities, 

knowledge, motivation, ethical values, attitudes, emotions and other social and behavioral 

components that jointly mobilize to achieve an efficient action” (as cited in Competencias 

clave, n. d.).  

The key competencies stated in the Article 5 of the Decreto 89/2014 are seven: 

1. Linguistic communication competency (CCL). 

2. Mathematic competency and science and technology basic competencies (CMCT). 

3. Digital competency (CD). 

4. Learning to learn (CPAA). 

5. Social and civic competencies (CSC). 

6. Sense of initiative and entrepreneur spirit (SIE). 

7. Cultural awareness and expressions (CEC). 

While the Decree —and, therefore, the competencies— is referring to Primary Education, 

it is important to consider them while planning for Early Childhood Education. There are 

two legislative documents that confirms this. Firstly, the Real Decreto 1630/2006, de 29 

de diciembre, por el que se establecen las enseñanzas mínimas del segundo ciclo de 

Educación infantil presents this statement: 

“En esta etapa educativa se sientan las bases para el desarrollo 

personal y social y se integran aprendizajes que están en la base del 
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posterior desarrollo de competencias que se consideran básicas para 

todo el alumnado”. (p. 476) 

Secondly, in the Article 14 of the Ley Orgánica 2/2006, de 3 de mayo, de Educación 

(LOE) —which is updated with by the Ley Orgánica 3/2020, de 29 de diciembre, por la 

que se modifica la Ley Orgánica 2/2006, de 3 de mayo, de Educación (LOMLOE)— the 

following is enunciated: 

“Para garantizar la continuidad del proceso de formación y una 

transición y evolución positiva de todo el alumnado, se reflejará en el 

desarrollo curricular la necesaria continuidad entre esta etapa y la 

Educación Primaria, lo que requerirá la estrecha coordinación entre 

el profesorado de ambas etapas. A tal fin, al finalizar la etapa el tutor 

o tutora emitirá un informe sobre el desarrollo y necesidades de cada 

alumno o alumna”. (p.22) 

With the previous evidence, it is confirmed that the two educational stages are connected 

and even if the key competencies are not defined in Early Childhood Education, they must 

be included in the learning process. As Early Childhood Education have a globalizing 

character, the competencies will be worked transversally and in an integrated way with 

the contents and objectives from the Decreto 17/2008. The three main areas in which 

these are classified must be combined when planning for lessons as well. However, some 

competencies can be recognized in the contents and objectives from the areas. Some 

examples might be the resemblance between several objectives and contents from Area 1 

and sense of initiative and entrepreneur spirit, learning to learn or social and civic 

competencies, from Area 2 and mathematic competency and science and technology basic 

competencies, social and civic competencies or cultural awareness and expressions 

competencies, and from Area 3 and linguistic communication, cultural awareness and 

expressions or digital competencies.  

3.6 Attention to diversity measures 

3.6.1 General measures of attention for all the students 

The diversity inside a classroom is almost inevitable and it is something that every teacher 

should be aware of and prepared for. Having said that, the students of Early Childhood 

Education can present greater differences. It is a stage where most of the developmental 

milestones happen at an incredible speed —and every child will probably reach these 
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milestones at different times and circumstances—, which requires the ability to adapt to 

these changes fast. Thus, when attending the general attention measures, the teachers must 

consider the month in which the students were born, the environment they are growing 

up in —regarding their families, birthplace, neighborhood or the quality and quantity of 

stimuli they receive— and their individual characteristics, like preferences. 

As to the schooling path, students who had a previous experience in a nursery school will 

adapt better to the school ambience and their peers. These students will be familiarized 

with following rules, school coexistence and spending time away from home. On the 

contrary, the students who did not have this experience are expected to need more time 

to adapt to the routines and will show their personalities as the school year advances.  

3.6.2 Ordinary measures 

According to the Instrucciones de 19 de julio de 2005, de la Dirección General de 

Centros Docentes relativas a la elaboración y revisión del Plan de Atención a la 

Diversidad, de los Centros Educativos sostenidos con fondos públicos de Educación 

Infantil y Primaria y Educación Secundaria de la Comunidad de Madrid, ordinary 

measures are defined as the organization strategies and modifications that should be done 

by every center in regard to the groupings, teaching methodology, techniques, teaching 

and learning activities and strategies and evaluation with the purpose of attending 

diversity without modifying the curricular aspects such as objectives, contents and 

evaluation criteria. 

Situations where materials or activities must be adapted to match the needs of the students 

are to be expected, as the spectrum of characteristics, learning pace, abilities and overall 

diversity inside a class can be as wide as the number of students there is. On one hand, 

the school’s specialists, like Pedagogical Therapists (PT), are prepared to help in these 

situations by coordinating with the homeroom teacher and assisting students externally to 

ease their difficulties. On the other hand, the teacher can adapt the materials when needed 

and in the best way to help the students. As the students’ teacher is one of the people who 

best know them and see the evolution and motivations, it is up to them how to change the 

activities. Some examples might be different scaffolding methods (providing visual aids, 

using Spanish language), different groupings (pairing them with students who are good 

collaborators, pairing students who might have complementing abilities), allowing 

students to have more time to finish an activity, or plan more complex activities for those 

who are willing to work further on the Units’ topics. Not to mention that families must 
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be involved in the process, as they must be informed by the teacher about any adaptations 

that their child might need inside the classroom and the effectiveness of them, and about 

the measures that they could implement at home. 

This syllabus will use two hypothetical student cases as an example of how these 

measures will be implemented in the Didactic Units. The first one is a boy named D., who 

has some symptoms of Attention-deficit/Hyperactivity Disorder (ADHD). And the 

second one is a girl named S. who has diabetes. 

Regarding D’s case, there is no official diagnosis, but he has been in the school since he 

was three, and the teachers had seen several symptoms that are similar to those present in 

ADHD. He moves a lot around the classroom and is difficult for him to stay seated. 

Because of this, he often disconnects from what is happening in class, and teachers have 

to explain the activities several times to him individually. Sometimes he does not 

understand the task, or he is easily distracted, in such manner that he rarely completes an 

activity. However, D. was born in December and has always been more naturally 

immature compared to his classmates. Therefore, he is not considered to need a curricular 

adaptation, because the symptoms might disappear as time passes. Having said that, D. 

will definitely need specific support, such as clearer and shorter instructions or having the 

help of a peer to complete an activity. The teacher must be patient with D. and should 

understand that he will need to stand up regularly. 

In the case of S., she has a health condition that in most cases does not severely affect the 

learning process. Unfortunately, this is not her case. She is only in the school from 9:30 

to 15:00, and her mother has to come during recess to monitor her. This means that S will 

only be able to do the morning activities and the teacher should send her complementary 

activities to keep up with what her peers are doing in class. S. also has a patch to control 

her glucose levels with a machine. The teacher has this machine in the mornings to make 

sure her glucose levels are fine. S’s glucose levels can vary extremely fast and 

dangerously. This is what interferes the most in her learning process because teachers 

usually have to take her outside of the classroom to run or to eat —depending on what 

she needs to stabilize. It has happened before that she needs to leave the school because 

the teacher does not have the means to stabilize the glucose levels and cannot leave the 

rest of the class unattended. The school and the family are still looking for solutions —

like hiring a nurse for S.— but there is nothing final for now. Support for S. must include 

her participation in physical activities, which she will be able to do or not depending on 
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the glucose levels, what she can eat and the lessons she might not take if her condition is 

serious. The teacher must work together with S’s family to ensure her learning process is 

not severely altered by this. 

3.6.3 Extraordinary measures 

Extraordinary measures, as stated in the Instrucciones de 19 de julio de 2005, de la 

Dirección General de Centros Docentes relativas a la elaboración y revisión del Plan de 

Atención a la Diversidad, de los Centros Educativos sostenidos con fondos públicos de 

Educación Infantil y Primaria y Educación Secundaria de la Comunidad de Madrid, are 

the ones that address the measures of individual character that are taken in a center to 

answer the specific educational needs of the students and requires the organization of 

personal resources and specific materials. 

The extracurricular measures are for specific children that usually have a diagnosis done 

by professionals from outside the school. In order to include them in the classroom, the 

curricular aspects of the lesson must be changed and adapted to their needs but keeping 

the same topic and being as close to the original as possible. To achieve this, specialists 

must work together with the homeroom teacher and the families. Some children might 

need specific communication methods (sign language, pictograms), space and movement 

adaptations (wheelchairs), materials or cognitively different learning goals. In this 

situation, it is advisable to ask the families about the diagnosis and what are the specific 

measures given by the professional who oversees the case because the school has to make 

choices depending on these measures and work hand in hand with the professionals. 

3.7 Complementary and extracurricular activities 

3.7.1 Activities outside of the classroom and their relationship with the Didactic 

Units 

Apart from the classroom, learning can happen outside of it. It can be part of the Didactic 

Units or complement them, but it is necessary to show students the applications of what 

they are doing in class in a real context. Some activities that might take place outside of 

the class or complement the work of the Didactic Units are: 

• Different activities proposed in the Didactic Units. The school is equipped with 

different facilities that will be used throughout the school year to do some 

activities of the Didactic Units. For example, the library plays an important role 

in the planning of this syllabus, as the Didactic Units will be introduced through 
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stories. The students will visit the library to read, to investigate or to listen to 

stories. Another example would be activities that have psychomotricity goals, like 

races or games, that will take place in the playgrounds of the school or in the 

psychomotricity room.  

• Workshops. Depending on what type of workshop is proposed, the teachers and 

the family will decide where it would be more benefited. If there is more than one 

family involved, the playground can be a better option than the classroom, or if it 

is a workshop related to body movement. Some examples might be a baking 

activity (Unit 3), planning an activity that has to do with their occupation (Unit 4), 

a Scavenger hunt organized by families (Unit 6), learning a traditional dance (Unit 

9), or an interactive theatre play (Unit 10). Activities with families will be highly 

encouraged, and not only will they participate in the workshops while the projects 

and the units are held, but they will also be asked to help in their organization and 

preparation. An example would be families planning the mentioned workshops, 

preparing the decorations for the project, gathering some materials that will be 

needed, etc.   

• My Reading Buddy. This is a complementary activity that will take place in the 

school’s library with Primary students. This activity consists of pairing one Infant 

student with one Primary student, and they will choose and read a book together. 

Both students will benefit from the experience, as the Primary student will help 

the Infant student in his/her reading learning process while he/she develops 

different competencies. This activity will take place in the school’s library.  

• School outings. There will be some school outings planned for the English 

lessons. 

o Theatre plays. As the literature is going to be an important aspect 

throughout the units, the school will take the students to some theater plays 

to work on the contents. 

o Museum visits. The school will take the students to the museums that can 

be beneficial for the teaching and learning process. 

o Church visit. As we mentioned before, there is a church next to the school 

where students go to celebrate different festivities and events. The church 

will also be visited as part of what is worked on the units. 
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o Neighborhood tour. In different Didactic Units the students are going to 

go outside of the school, to the parks that are nearby or just to walk around 

the streets. These activities will be fully monitored by the teachers. 

The complementary and outside of the school activities do not necessarily have to work 

on the same contents proposed in the units, however, some of them do. These activities 

can work on different contents, or they can be used to work on the competencies, if the 

teachers want to focus on any of them in particular. Aside from this, the students need 

these activities to change the context of their learning. Not only it is motivating for them, 

but also gives them the opportunity to apply the contents, procedures and attitudes they 

learned inside the classroom into their everyday life. This gives learning a meaning and 

an objective, which is what students need to realize to start developing the competency 

of learning to learn. If they successfully use what they learned in class outside of it, it 

means that meaningful learning is happening. 

3.7.2 Reading program 

Literature is a resource for learning and offers the opportunity for linguistic development 

in a recreational manner. In Early Childhood Education the students will start with the 

reading and writing process, however, even if they still cannot read fluently, it is 

important to start introducing literature in their lives. By doing this the students can easily 

develop a liking to literature and the habit of reading —as it is easier to develop habits 

the younger the children are. Their first approach to literature should be interesting and 

exciting, and not perceived as something completely scholar or compulsory. Regarding 

the English class, if the students are starting to read in Spanish, the teachers cannot expect 

the students to have the same level in the second language —and they would not have the 

same easiness in the process. Despite that, as reading is also a cultural element —which 

involves developing empathy and knowledge about the world— students are going to be 

introduced to literature in English. 

The first contact will start with the storytellings and story-based learning, which is the 

methodology that is going to be used to introduce and teach the contents of the Didactic 

Units. They are a motivating way to start the units but also efficient to approach literature 

in English to the students. The English teacher must prepare for the readings, as they must 

be visual and dynamic to keep the students’ attention and ensure they understand the story 

—regardless of the activities planned after the storytelling. 
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As this syllabus uses story-based learning and storytelling, it makes the load of literature 

and this reading program high. That is why apart from this methodology, other measures 

have to be taken in order to make students understand the importance of literature in their 

lives. One way of doing this is creating spaces dedicated exclusively for reading which 

students can turn to in their free time, making reading books a part of their routines. 

Thus, students have a space in the classroom dedicated to reading, next to a shelf with 

students’ books. That reading space will have cushions and a carpet for students to be 

comfortable, and it is next to the windows, so they have natural light to read. The reading 

space can be used if they finish an activity early, when they have free time or when they 

are in the recess but cannot go outside of the classroom. The books from the shelf will be 

divided in sections and the students must keep the books organized. One of the sections 

is “Books in English”, which are the books they can use if they finish an English activity 

early. Regardless of the language, these books must have big pictures and the text must 

be short and big. The students can ask the teacher to take a book home if they want, but 

they must return it the following week. 

Lastly, the school’s library is going to be an important space in the task of introducing 

literature to the students. They can learn what a library is, what are the rules inside a 

library and how to search for the books they want. And it will be the place where activities 

like My Reading Buddy take place, so Primary students can recommend different books 

and introduce literature from the perspective of another child, which is motivating. 

3.8 Tutorial Action Plan and collaboration with the families 

The Tutorial Action Plan is an essential part of the Early Childhood Education stage, as 

the children are still in the primary socialization and the family is the most important 

entity in this stage. The children will learn to interact with the world from there and the 

school will introduce them to the secondary socialization. The emotional load in the 

primary socialization is very important and the school has to consider this while working 

towards the secondary socialization, so the children feel safe and trusting. Therefore, 

collaborating with the families through the learning process is necessary to achieve this. 

3.8.1 Tutorial Action Objectives 

The main objectives of the Tutorial Action Plan in this 2nd of Early Childhood Education 

class are formulated from the values of Santa Margarita’s Educative Project. The 

objectives include: 
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1. Provide information about the constant progress of the students throughout the 

school year. 

2. Act on students’ difficulties and enhance their strengths to allow them to reach 

their maximum personal and academic development. 

3. Prevent the possible difficulties in the teaching and learning process, as well as 

other possible conflicts, such as conflicts between students, behavioral conflicts, 

family conflicts, etc. 

4. Promote families’ and students’ participation in the school’s activities, within the 

class group and the school. 

5. Have a relationship of respect and trust between families and the school to favor 

the holistic development of the students.  

3.8.2 Common tasks for collaboration between the school and the families 

The family and the school must agree in a common goal to achieve better learnings for 

the children, not only educational, but also developmental. In order to do this, both 

institutions must be opened to communicate from the respect and the tolerance. And to 

stimulate these attitudes, schools should offer families the opportunity to collaborate in 

the teaching and learning process. 

Families will be asked to participate in the weekly workshops that will take place every 

Friday as much as they can. The school should be aware that the families have different 

duties to attend and will facilitate the participation as much as possible. As seen in 

Complementary activities, another activity where families can participate is in the projects. 

They can help preparing the Project or while the students are working on it. The second 

part is going to be the most common one, as the students might need help investigating 

and such. 

Regarding the English class, there is an activity where families are going to be asked to 

participate: when taking the class’ puppet home. The families will help the students when 

taking the pictures and practicing what they are going to say in class —with the help a 

poster, a video, etc. It would be desirable that the families use English while the puppet 

is at home and encourage their children to do so. Even if it is not perfect or they only use 

simple sentences or words, by doing this they would be participating in the process of 

learning English. Furthermore, if children see their parents getting involved and using the 

language, they will feel motivated to use it too.  
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3.8.3 Individual meetings and tutoring 

One of the objectives of the Tutorial Action Plan is to have a relationship of respect and 

trust with the families. To achieve this, there needs to be quality in the communication 

between both institutions. The homeroom teacher will start meeting the families 

individually from October to November. In this first interview the teacher will inform the 

families about how their children are adapting to the school, what they have been doing 

and how they are progressing. The teacher will also tell them if the students are facing 

any difficulties and suggest ways to solve them. At the same time, the families will have 

the opportunity to talk about the things that might concern them —if they have any 

concerns— and ask for advice if needed. There will be no meetings in September as the 

students are still getting used to the routines and might need time to adapt. The only 

exception would be the students who have a history of difficulties or special needs, the 

students who are new and the students and have to adapt to the school.  In addition, the 

teacher will contact the families if the students show concerning behaviors, like those 

who are having a hard time adapting to the class’ routines.  

The second interview will take place from January to March, and the teacher will inform 

the families about the progress of the students. If there were any measures taken in the 

first interview, the teacher will inform the parents about the results inside the classroom 

and ask what they have seen at home in relation to that. Then, both the teacher and the 

family will decide if the measures will continue, stop or change and how will that happen.  

The last interview will take place from April to May. This interview will serve as a closure 

to the school year, so the teacher will gather the most important milestones from the 

students to show the families how they have progressed. The teacher will then talk about 

the special measures that were applied and the results they had, as was described in the 

second interview. Finally, the teacher will suggest some ways to keep working in the 

summer if needed. 

Regardless of these interviews, if the teacher or the families want to have any extra 

interviews, they can contact each other and have one. The ones stated above are the 

minimum number of individual interviews the teacher and the families will have, but there 

is no limit as to how many interviews can a family have. Furthermore, the teacher must 

be approachable, so the families feel comfortable to contact them if they have any 

concerns. 
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As it was mentioned before, these interviews will be held by the homeroom teacher, but 

the information given to the families will be gathered by this teacher and the English tutor. 

Before the interviews, both teachers will meet and talk about what information they want 

to give, sharing their points of view. Everything will be in a document, to organize and 

keep track of their meetings. Then, the homeroom teacher will inform the English teacher 

about what happened in the interview and the decisions that were reached. By all means, 

it is possible to request a meeting with the English teacher, and the teacher can contact 

any family if needed.  

3.8.4 Classroom group meetings 

There is going to be three classroom group meetings throughout the school year. In these 

meetings, the homeroom teacher and the English teacher will be present, as they are both 

tutors of the group.  

The first meeting will be in September, to introduce the tutors and the classroom. The 

families are going to be introduced to the class rules, the basic routines and the main 

objectives of 2nd of Early Childhood Education. Then, the first trimester will be outlined, 

explaining which Didactic Units and projects —in the case of the Spanish lessons— their 

children will be working on until December and what is expected of them as families in 

this. After that, the tutors will ask for volunteers for the October workshops and help for 

the projects and will explain that at the start of every unit or project an email will be sent 

to ask for the same. Next, the tutors will give the families the list of general materials that 

the children will need in the coming months. Finally, the families will have some time to 

ask questions and the tutors will ask them to complete an exit slip answering the following 

questions: 

 

What are they most excited about? 

Do they have any fears or concerns? If so, what are them? 

Grade the meeting and suggest any changes if wanted: 

(1) Not satisfactory: there was lack of information or it was poorly delivered. The meeting 

was too long and tiring. 

(2) Good: some information was confusing or unclear, but everything was covered. The 

answers to the questions were not complete or didn’t clear the doubts. The meeting was 

fine, but it started to get tiring towards the end. 

(3) Excellent: the information was precise and clear. The questions were completely 

answered. The meeting was dynamic. 

Suggestion box: 
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The second meeting will be held in January. Like in September, the tutors will inform the 

families about the second trimester, what they can expect from the next months, and will 

ask for volunteers for the next month. The volunteers for January will be requested by 

email in December. The tutors will talk about the common issues inside the classroom: 

how the students are as a group, what synergy they have and how does it affect their 

learning. This will lead to the classroom rules in case there are new ones or if there are 

changes. After that, the tutors will give the list of general materials and the families will 

have time to ask questions. Finally, as in the first meeting, the families are going to be 

asked to do another exit slip with a slightly different set of questions: 

 

The third meeting will be in April, and it will be similar to the second one: explaining the 

next trimester, answering questions, asking for volunteers and list the materials. There is 

also going to be an exit slip. 

 

What are your expectations on this second semester? 

Is there any specific topic you want to talk about in the individual interview? Write it down 

and explain it if necessary. 

Grade the meeting and suggest any changes if wanted: 

(1)  Not satisfactory: there was lack of information or it was poorly delivered. The 

meeting was too long and tiring. 

(2) Good: some information was confusing or unclear, but everything was covered. The 

answers to the questions were not complete or didn’t clear the doubts. The meeting 

was fine, but it started to get tiring towards the end. 

(3) Excellent: The information was precise and clear. The questions were completely 

answered. The meeting was dynamic. 

Suggestion box: 

Is there something you’d like to do before the school year ends? 

Grade the meeting and suggest any changes if wanted: 

(1) Not satisfactory: there was lack of information or it was poorly delivered. The meeting 

was too long and tiring. 

(2) Good: some information was confusing or unclear, but everything was covered. The 

answers to the questions were not complete or didn’t clear the doubts. The meeting 

was fine, but it started to get tiring towards the end. 

(3) Excellent: The information was precise and clear. The questions were completely 

answered. The meeting was dynamic. 

Suggestion box: 
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The last group meeting will be in June, before the school year ends. The tutors will 

summarize the school year and will suggest different ways to keep working on the 

summer. The families will have time to ask questions, and then they will do the last exit 

slip: 

 

3.9 Evaluation of the teaching and learning process 

3.9.1 Evaluation criteria 

The evaluation criteria is taken from the Decreto 17/2008 de 6 de marzo, del Consejo de 

Gobierno, por el que se desarrollan para la Comunidad de Madrid las enseñanzas de la 

Educación Infantil. In this Decree, it is stated that “the evaluation in Early Childhood 

Education should serve to identify the learning acquired and the pace and the 

characteristics of each student”. The evaluation in this stage should be “global, 

continuous and formative”, which are the three main characteristics for a complete 

evaluation. 

The criteria that this syllabus is going to follow is divided in the three main areas (Self-

awareness and personal autonomy, Environmental awareness, and Languages: 

communication and representation). An outline of them can be found in Annex 4. 

As this syllabus is planned from the perspective of the English teacher and the aim in this 

area is to prepare the students for the bilingual program of the school, so a standard to 

assess language ability must be included. The Global Scale of English (GSE) — which 

extends the Common European Framework of Reference for Languages (CEFR)— is the 

standard that is going to be used in this syllabus. The GSE uses a scale from 10 to 90 to 

What is your opinion on the work of the tutors? Is there something they can improve? 

If you could use one word to describe this school year, what would it be? 

Grade the meeting and suggest any changes if wanted: 

(1)  Not satisfactory: there was lack of information or it was poorly delivered. The 

meeting was too long and tiring. 

(2) Good: some information was confusing or unclear, but everything was covered. The 

answers to the questions were not complete or didn’t clear the doubts. The meeting 

was fine, but it started to get tiring towards the end. 

(3) Excellent: The information was precise and clear. The questions were completely 

answered. The meeting was dynamic. 

Suggestion box: 
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pinpoint the goals for all the skills within a CEFR level (Global Scale of English. Global 

English Language Standard, n. d.). This syllabus is going to focus on the GSE level 10 – 

21, which corresponds to a below A1 level. 

3.9.2 Evaluation strategies, techniques and tools 

As it was mentioned before, one characteristic of the evaluation in Early Childhood 

Education is that it should be formative. This evaluation is done while the learning is 

happening, and it allows teachers to modify the learning process to be more adapted to 

the students. This means that it is helpful to know how the students are doing in the school 

year, how are they progressing and what help they might need. On the contrary, a 

summative evaluation will not give us specific information about the evolution of the 

students, because it only assesses the final results. However, this type of evaluation is also 

needed at least at the end of the school year. In this case, there is going to be a summative 

assessment at the end of every unit as well, so the evolution of the learning process is 

recorded. Therefore, the summative assessment will consider the information obtained in 

the formative assessment.  

The areas in Early Childhood Education are evaluated together, along with the contents, 

procedures and attitudes. The teaching and learning process is global and it should be the 

same when teachers plan the evaluation process. Moreover, the cognitive, affective and 

psychomotor characteristics of the students in these ages usually evolve together, and it 

is reflected in the way they learn in the school. 

Students’ awareness of their learning process can and should be approached from the 

assessment as well. Therefore, three types of assessment are going to be used depending 

on who is responsible for said assessment: 

• Teacher assessment. This is the traditional method of assessment. The teacher 

can use various ways to assess the students’ work and performance on the tasks. 

While teacher assessment can provide the students information about their 

learning process through feedback, it is not enough to reach deeper levels of 

comprehension where they are in the learning process.  

• Self-assessment. By using this type of assessment, the students can reflect on their 

own learning process. They are the ones doing the assessment, which creates 

opportunities for students to be critical and autonomous with their own learning.  
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• Peer assessment. Not only it is important for students to learn to be critical with 

themselves, but also with others. Students will be asked to discuss each other’s 

work and performance on tasks in different ways. 

There are various techniques that will be used when assessing students. The most used 

one is going to be active observation. To help with active observation, the teachers will 

use assessment tools like checklists or rubrics. Apart from this, other techniques to assess 

students would be with the work they do through the lessons, such as drawings, 

worksheets or even a portfolio. The tools used with these techniques are going to be the 

same as the ones used with active observation.  

Adding to that were mentioned before, there are more tools and techniques that the teacher 

can use for the formative and summative assessment: 

• KWL chart. This chart will be used at the start of every Didactic Unit. The 

acronym means “what we Know, what we Want to know and what we have 

Learned”. This tool makes the students aware of their learning goals and 

processes, and it is useful for the teacher to know where the students are at the 

start of the unit and what are their motivations. This tool will be introduced in the 

beginning of the units when the topic is presented, and the columns K and W will 

be filled out. And when it is time to give closure to the unit, the students will 

complete the L column.  

• Checklists. They are used to score the completion of a task, but as they are not 

very descriptive, it is hard to assess the quality of the student’s performance. This 

tool can be used for specific activities done in the class and can be used by the 

students to assess themselves or their classmates. But they can also be used while 

observing the students to assess their performance on a task —like a presentation 

or their attitude while working in a group. Checklists can be used throughout the 

progression of the units and in the end of them as well, depending on the teacher’s 

decision to use them for formative or summative assessment. Some examples of 

activities that will be assessed with checklists are observation in the classroom, 

mini whiteboard activities, memories, puzzles, Scavenger hunt, listen and point, 

participation in class, among others. 

• Rubrics. They are scoring guides used to evaluate student performance or 

products. The teacher chooses what is going to be assessed and sets some 
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indicators to grade the different categories, specifying what each indicator means. 

They are great to assess the quality of the student’s performance on the task. These 

can be used by the teacher to assess the students’ work —with drawings, 

worksheets or presentations— or by the students to do self-assessment or peer 

assessment. Together with checklists, rubrics can also be used throughout the 

units’ progression and in the end. Rubrics are going to be used to assess students’ 

presentations of their work, worksheets, collaborative activities, drawings, among 

others. 

• Thumbs up and thumbs down. This technique is used to assess critical thinking. 

The students are asked a question and they have to answer with a thumbs up or a 

thumbs down. Similar techniques would be true or false banners. These 

techniques can be used in lessons’ activities to check understanding and 

knowledge. Teachers can see easily how many students answer correctly and see 

who needs help.  

• Random selection tools. With this technique the teacher can select a student 

randomly to answer a question or to do an activity. By using this, the students will 

be actively listening, as they have the same chances to be chosen, and the teacher 

makes sure everyone participates in class. These techniques can be used in 

assemblies or in lessons, and they can be used throughout the school year.  

• Mini whiteboards. By using this technique, the teacher can clearly see the 

answers of the students and makes sure that everyone is participating. Teachers 

can choose to use mini whiteboards instead of oral answers in lessons’ activities 

or assemblies in all the school year. 

3.9.3 Evaluation moments 

Evaluation should be continuous, so there will be more than one moment for it. Teachers 

can choose to evaluate when they consider necessary in their lessons, however, there will 

be a few moments where evaluation must take place. 

An initial evaluation will take place at the beginning of the school year because it is 

important for the teacher to know where their students are so they can start to build the 

new knowledge from there. This type of evaluation will also take place at the beginning 

of each Didactic Unit for the same reasons. One tool that can be used for this is the KWL 

chart. 
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During the school year there will be several types of evaluation, most of them being 

formative. As it was mentioned before, doing this help the teachers to adequate the lesson 

to the students’ needs. Nonetheless, summative assessment will be used at the end of 

every unit —and in some specific activities— to gather the results of the learning process. 

Finally, there will be a final evaluation at the end of the school year. This will be a 

reference to consider towards the next year, where the evolution of each student is 

conveyed. This evaluation will gauge the results from the continuous evaluation. The final 

evaluation sheet that is in Annex IV of the Orden 680/2009, de 19 de febrero, de la 

Consejería de Educación, por la que se regulan para la Comunidad de Madrid la 

evaluación en la Educación Infantil y los documentos de aplicación is going to be the 

reference to elaborate the English final evaluation report (Annex 10).  

4. Didactic Units 

This is the second part of the end of degree project in which the theoretical framework is 

put into practice in 12 Didactic Units. These units will be divided into three trimesters: 

units 2, 3, 4 and 5 are in the first trimester, units 6, 7, 8 and 9 in the second, and units 10, 

11 and 12 in the third. Unit 1, as it takes place when the students are just back to school, 

will not be included in any trimester.  

While planning for the units, I used the Lesson Plan Template from the subject Teaching 

English as a Foreign Language I and II from the Bachelor’s Degree in Early Childhood 

Education with EFL Concentration. A version of the original template can be found in 

Annex 5. 

As mentioned before, Early Childhood Education is a globalized stage, and the contents 

should be worked in an integrated way. The objectives, contents and evaluation criteria 

were selected using the Decreto 17/2008 and the learning goals and contents suggested 

in the GSE. However, as this syllabus is a planning for the English lessons, these criteria 

are going to be adapted to best suit the units’ goals and the students’ knowledge of the 

language. The competencies that are going to be worked on through the units are: 

linguistic communication competency (CCL), mathematic competency and science and 

technology basic competencies (CMCT), digital competency (CD), learning to learn 

(CPAA), social and civic competencies (CSC), sense of initiative and entrepreneur spirit 

(SIE) and cultural awareness and expressions (CEC). 
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4.1 Unit 1. Hello, school! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 4 weeks (from the 9th of September to the 2nd of October) 

Justification of the Didactic Unit’s topic: 

This unit is going to be the introduction to the new school year. In this unit, the goals are 

to get the students used to the new routines and the assemblies, and to get to know each 

other. The teacher will also remind the students some things they might know from the 

previous year (i.e.: saying “hello” and saying their names with “I am…”). 

The class’ puppet and the common thread are going to be introduced in this unit as well. 

The puppet’s name is Ryan Reader, and he is an undercover alien (Annex 6). He is asking 

for help as he does not know anything about our world and needs to learn in order to keep 

his identity hidden. He heard that humans have everything written in books, but he is still 

learning our language and cannot understand a thing. As the year advances, Ryan will 

bring different books and stories to class for the students to read and investigate, so they 

can help him learn about our world and, hopefully, keep his identity hidden. 

In this unit, the main book that is going to be used is Hello School by Priscilla Burris, 

with which students will learn to briefly introduce themselves to their peers and about the 

basic routines and events that can take place in school, as well as some class’ rules. As 

these routines will be used throughout the school year, the goal is to get students 

familiarized with them and help them understand better every part of the routine. Another 

book that will be used is We Are All Different by Twinkl Originals, which is going to 

introduce different ways to describe different aspects of ourselves to get others to know 

us. See both stories in Annex 9. 
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PREVIOUS KNOWLEDGE 

• Simple greetings and farewells: hello and goodbye. 

• Understanding simple questions: “what is your name?”, “how old are you?”, “what’s 

this?”, etc. 

• Understanding and being able to answer “yes or no” questions. 

• Vocabulary that might be present in the stories and class: school, teacher, story, alien, 

help… 

• Knowing the different vocabulary items in their mother tongue (Spanish): feelings, food & 

meals, days of the week, numbers, months… 

• Answering questions about likes and dislikes in their mother tongue (Spanish). 

• Describing themselves in their mother tongue (Spanish): name, age, number of siblings, 

colour of their hair… 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Identify and name different feelings (happy, sad, angry and excited). 

→ Identify and name the months of the year. 

→ Recognize the days of the week and the Total Physical Response (TPR) movement 

associated to each day. 

→ Identify and name the four seasons. 

→ Count from 1 to 30 with the help of some flashcards. 

 

→ Introduce themselves using the sentence “My name is…” 

→ Express likes and dislikes using the sentences: “I like…” and “I don’t like…” 

→ Describe aspects of themselves using “I have…” or “I don’t have…” related to physical 

features (freckles, curly hair, etc.) or possession (a dog, two brothers). 

→ Ask other students about themselves: “What is your name?”, “How old are you?”, 

“What do you like?”, “Do you have any brothers or sisters?”, etc. 

 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Express interest in knowing their classmates and their interests. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 
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CONTENTS 

• Routines used in the assembly: 

→ Days of the week: Monday, Tuesday, Wednesday, Thursday, Friday, Saturday and 

Sunday. (CCL) 

→ Months: January, February, March, April, May, June, July, August, September, 

October, November and December. (CCL) 

→ Feelings: happy, angry, sad and excited. (CCL) (CPAA)  

→ Names of different food and meals: pasta, meat, fish, fruit, yogurt, soup, lasagna, 

Spanish omelet, chickpeas, sausages, chicken… (CCL) (CEC) 

→ Seasons: spring, summer, autumn and winter. (CCL) (CEC) 

→ Numbers from 1 to 30. (CMCT) 

• Introducing themselves: 

→ Simple sentences to give information about themselves (“My name is…, I am…”) 

(CCL) (SIE) 

→ Expressions of likes and dislikes (“I like/don’t like…”) (CCL) (SIE) 

→ Expressions to describe physical features (“I have straight/curly hair”; “I have 

freckles…”) (CCL) (CSC) 

→ Expressions of possession (“I have a dog”; “I have two sisters”) (CCL) (CEC) (CSC) 

• Class rules: 

→ Raising a hand to speak, not interrupting the person who is speaking. (CSC) (SIE) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Groupwork and collaboration (CPAA) (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

 

EVALUATION CRITERIA 

• Accurately recognize and answer questions about the feelings 

• Correctly recognize the month of the year they are in and name all the months. 

• Correctly recognize the season they are in and differentiate and name all the seasons. 

• Precisely name the day of the week they are in and recognize the TPR movements that are 

associated with each day. 

• Count from 1 to 30 accurately with the help of the flashcards. 

 

• Properly ask other students about themselves and their interests using expressions like 

“What is your name?”, “How old are you?”, “What do you like?”, “Do you have any 

brothers or sisters?”, etc. 

• Effectively answer questions with the information they are asked in English or Spanish to 

show understanding of what they were asked. 

• Accurately use the expressions “I like/don’t like” to talk about their likes and dislikes. 

• Use “I have/I don’t have” precisely to describe aspects of themselves like physical features 

and possession. 

 

• Demonstrate positive attitude and show respect towards others and themselves. 
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• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate 

 

4.2 Unit 2. Move your body! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 3 weeks (from the 5th to the 23rd of October) 

Justification of the Didactic Unit’s topic: 

In this unit the students will learn about the parts of their bodies and their possibilities of 

movement. The teacher will remind the students about the parts of the body they should 

know from the previous year and introduce new ones. Then, the students will learn 

different action verbs related to movement and what they can do with their bodies. 

Additionally, they will learn possibility sentence structure in positive, negative and 

interrogative forms. 

The main book that is going to introduce the unit’s topic is My Body by Jill Mcdonald. In 

this book, the students can be reminded of some body parts they already know, be 

introduced to new ones, and learn some of their functions. From Head To Toe by Eric 

Carle is going to be the second book used to support the contents from the first one —

regarding body parts and action verbs—, and will introduce the sentence structure to 

express possibility with “can”. Students will have to learn the names of the parts and 

know where they are and what they can do. While doing this, the class will be teaching 

Ryan Reader about the human body and what it can do, as for he has a different body with 

different possibilities. See both stories in Annex 9. 

PREVIOUS KNOWLEDGE 

• Some body parts in English (head, arms, hands, feet, legs…). 

• Name, recognize and correctly place the body parts in their mother tongue (Spanish). 

• Being able to see, recognize and imitate different movements with their bodies (i.e.: 

running in place, jumping, breathing, skipping…). 

• Knowing some functions of their bodies in their mother tongue (Spanish). 

• Answer simple “yes or no” questions. 

• Class rules. 
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LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Name, recognize and place different parts of their body and face. 

→ Identify some functions of the different body parts. 

 

→ Identify and differentiate action verbs related to body movement. 

→ Use action verbs to describe their movements. 

→ Ask and answer questions with “can”. 

→ Express possibility using “can”. 

→ Gain progressive control of their bodies. 

 

→ Have attitudes of respect and appreciation towards others’ bodies and possibilities. 

→ Know their possibilities and difficulties regarding body movement. 

→ Develop attitudes of self-improvement and initiative. 

→ Trust their body possibilities. 

→ Develop a positive body image. 

→ Collaborate and work in pairs or small groups. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 

 

CONTENTS 

• My body: 

→ Parts of the body: head, neck, shoulders, arms, hands, fingers, chest, back, hips, knees, 

legs, foot, toe. (CMCT) (CCL) 

→ Parts of the face: eyes, ears, nose, mouth, teeth, hair. (CMCT) (CCL) 

• Body possibilities: 

→ Action verbs related to body movement: run, jump, swim, stomp, skip, turn, bend, 

wave, clap, kick, wiggle, raise. (CMCT) (CCL) 

→ Sentence structure to express possibility using “can”. (CCL) (SIE) 

→ Collocations (stomp your feet, clap your hands) (CCL) 

→ Control and coordination of their bodies. (CPAA) 

• Other contents: 

→ Diversity appreciation through the differences of our bodies. (CSC) (CMCT) 

→ Self-efficacy: knowledge of their own possibilities of action and trusting themselves. 

(CSC) (SIE) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Groupwork and collaboration (CPAA) (CSC) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 
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EVALUATION CRITERIA 

• Accurately identify and place the body and face parts. 

• Name some body parts (head, arms, hands, feet, legs, shoulders, knees, hips, fingers, 

toes). 

 

• Recognize the action verbs related to body movement and accurately represent them with 

their bodies. 

• Precisely ask and answer questions using “can”. 

• Effectively use the sentence structure “I can” to express possibility related to body 

movement. 

 

• Be respectful towards others’ bodies and their movement possibilities. 

• Be aware of their own movement possibilities and difficulties. 

• Progressively develop initiative and self-improvement attitudes. 

• Progressively develop a positive body image. 

• Demonstrate positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate. 

 

4.3 Unit 3. Spooktacular Halloween! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 1 week (from the 26th to the 30th of October) 

Justification of the Didactic Unit’s topic: 

This Didactic Unit is one of the short units that this syllabus has, along with Unit 9. 

Feeling lucky on St. Patrick’s Day. It takes place on the week of Halloween —even if the 

31st is on a Sunday. This unit immerses the students in the tradition of Halloween, so the 

cultural importance of this unit is remarkable. Even if Santa Margarita is a Catholic school, 

these kinds of lessons are important to immerse the students in the culture of the language. 

Furthermore, it is a festivity that is now celebrated in Spain as any other, even if it was 

not part of the Spanish original traditions. 

The book used in this unit is It’s Halloween Night by Maryann Cocca-Leffler. It will 

introduce some vocabulary related to the festivity and some expressions that are 

commonly used. There are also a few adjectives that will be used to introduce different 

ones —even if they are not directly related to the topic. Another book used to support the 
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unit would be 10 Trick-or-Treaters by Janet Schulman. In addition to everything stated 

previously, they are also going to be introduced to different activities that can be done on 

Halloween and some songs that they can sing as well. The reason why Ryan Reader 

decided to give us books about Halloween is because he was a little confused as to why 

there were monsters and creatures similar to him on Earth. Students need to learn about 

Halloween’s tradition, costumes and such to show Ryan what it is. See both stories in 

Annex 9. 

PREVIOUS KNOWLEDGE 

• Numbers from 1 to 10 in their mother tongue (Spanish) or in English 

• Recognize some creatures and costumes from Halloween and name them in Spanish. 

• Vocabulary that might be present in the stories and class: house, scary/scared, party, candy, 

etc. 

• Answer simple questions (“what’s this?”) with one-sentence answers in English or in 

Spanish. 

• Class rules. 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Name and identify Halloween creatures and elements and recognize their 

characteristics (witch, skeleton, vampire, ghost, spider, werewolf, monster, jack o’ 

lantern, haunted house, etc.) 

→ Find out about different Halloween traditions and explain what is done in each.  

→ Investigate about one Halloween tradition of their choice. 

 

→ Use descriptive adjectives for people, objects or situations (scary, brave, strange, big, 

small, haunted, etc.) 

→ Classify and differentiate sets of words depending on how they sound (bat-hat, house-

mouse) 

→ Become aware of rhyming words. 

 

→ Listen and sing songs about Halloween. 

→ Participate in social and cultural activities. 

→ Share the materials with their peers. 

→ Collaborate and work in pairs or small groups. 

→ Discover different tools and methods to investigate and search for information. 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Use different tools and methods to investigate and search for information 
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CONTENTS 

• About Halloween: 

→ Halloween creatures and elements: witch, skeleton, vampire, ghost, spider, werewolf, 

monster, jack o’ lantern, haunted house, etc. (CCL) (CEC) 

→ Halloween traditions: carving pumpkins, go trick-or-treating and wearing costumes. 

(CEC) (CPAA) (SIE) 

• Language contents and awareness: 

→ Adjectives to describe a person, an object or a situation: scary, brave, big, small, 

strange, spooky, eerie, haunted, etc. (CCL) (CMCT) 

→ Easy rhymes (i.e.: sand-hand, bat-hat). (CCL) 

• Attitudes and procedures: 

→ Using different tools and methods to investigate and search for information. (CD) 

(CPAA) (SIE) 

→ Participation in social and cultural activities. (CEC) (SIE) 

→ Groupwork and collaboration. (CSC) (CPAA) (SIE) 

→ Foreign traditions. (CEC) (CSC) 

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

 

EVALUATION CRITERIA 

• Correctly identify Halloween creatures and elements. 

• Answer questions about some characteristics about Halloween creatures and elements (in 

English or Spanish), showing understanding of the question. 

• Recognize and name Halloween traditions. 

• Explain the Halloween tradition they chose to investigate. 

 

• Describe people, objects and situations by accurately using some adjectives. 

• Precisely recognize, distinguish and classify words by how they sound and rhyme. 

 

• Sing along to the Halloween song. 

• Correctly follow the TPR designed for the Halloween song. 

• Actively participate in social and cultural activities. 

• Show interest in foreign cultures and respect them. 

• Effectively collaborate in their pairs or small groups. 

• Accurately use tools and methods to investigate and search for information. 

• Demonstrate a positive attitude and show respect towards others and themselves. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 
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4.4 Unit 4. Wandering through my city 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 4 weeks (from the 4th to the 27th of November) 

Justification of the Didactic Unit’s topic 

In this Didactic Unit the students will learn about the elements that can be found in a city. 

They will learn the vocabulary about the places and different activities that can be done 

there. Then, students are going to learn about directions and orientation, leaning to read 

a map and use them to move around the place. It is important for students to know where 

they live —and it is part of the curriculum. In this unit they will also go outside the school 

to go around the neighborhood of the center to know what places seen in class they can 

recognize. Moreover, interpreting a map and learning to give and follow directions in 

essential for the students to navigate through places and spaces and be aware of their 

surroundings. 

The book used to introduce this unit is This Is My Town by Mercer Mayer (Annex 9). 

With the book, the names of the places in the city are going to be introduced, as well as 

some activities. Ryan Reader suggested this book because where he lives is very different 

from our cities, and wants to know where we buy food, what is a museum, what is a 

park… Students will learn while teaching Ryan about where they live and will learn to 

give directions to teach others how to move around the city. 

Regarding the routines and the assemblies, the helper role is going to be introduced in 

this unit, so students will start to take Ryan Reader home.  

 

PREVIOUS KNOWLEDGE 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish. 

• Vocabulary that could be used in the lessons: transports, occupations, hobbies, etc. 

• Recognize and know some places in a city in Spanish with the help of pictures. 

• Have knowledge about what activities can people do in the city in Spanish. 

• Class rules 
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LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to:  

→ Identify the buildings and elements in a city (school, police station, fire station, 

hospital, museum, library, church, park, pharmacy, cinema, restaurant, shop, street, 

pedestrian crossing, traffic lights, bus/metro stations, etc.) 

→ Name some activities that can be done in the city and briefly explain them. 

→ Link the buildings with the different activities. 

→ Narrate what they usually do in the city. 

 

→ Orally recognize and understand directions (forward, back, straight, right, left, stop, 

continue, etc.) 

→ Ask for directions (how do you go to…?). 

→ Give directions to their classmates. 

→ Execute oriented movements. 

→ Locate themselves, others and objects in a space. 

 

→ Interpret and create a map. 

→ Listen attentively to others’ instructions. 

→ Debate and reach agreements with others. 

→ Use different tools and methods to investigate and search for information. 

→ Work together in pairs or small groups. 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

 

CONTENTS 

• About the city 

→ Buildings in a city: school, police station, fire station, hospital, museum, library, 

church, park, pharmacy, cinema, restaurant, shop, etc. (CCL) (CMCT) 

→ Elements of a city: street, pedestrian crossing, traffic lights, bus/metro stations, etc. 

(CCL) (CMCT) 

→ Activities to do in a city and verbs used: buy, walk, eat, go, see, pray, play, help, etc. 

(CMCT) (CSC) 

• About orientation: 

→ Directions: forward, back, straight, right, left, stop, continue, etc. (CCL) (CMCT) 

→ Asking for directions (how do you go to…?) (CCL) (SIE) 

→ Spatial orientation and location of oneself and others in the space. (CMCT) (CPAA) 

→ Execution of oriented movements. (CPAA) (SIE) 

• Attitudes and procedures: 

→ Map creation and interpretation. (CPAA) (SIE) (CMCT) 

→ Active listening. (CPAA) (CSC) 

→ Agreeing or disagreeing with their peers. (CCL) (CSC) (SIE) 
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→ Collaboration and groupwork (CPAA) (CSC)  

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

 

EVALUATION CRITERIA 

• Precisely name and identify the buildings in a city. 

• Name a few activities that can be done in the city. 

• Briefly narrate what they do in a city, using short and simple sentences. 

 

• Precisely follow directions orally. 

• Accurately ask for directions. 

• Effectively give directions to their peers using visual aids. 

• Effectively execute oriented movements. 

• Can locate themselves and some objects in a space. 

 

• Accurately interpret simple maps and create one. 

• Listen attentively to others’ instructions. 

• Make efforts to reach agreements with their peers. 

• Accurately use different tools and methods to gather information and investigate. 

• Effectively collaborate in their pairs or small groups. 

• Demonstrate a positive attitude when disagreeing with their peers, never resorting to 

violence. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

 

4.5 Unit 5. Oh deer, Christmas is here! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 4 weeks approx. (from the 30th of November to the 21st of December) 

Justification of the Didactic Unit’s topic: 

As this is the las Didactic Unit before the Christmas holidays, it is necessary to use the 

last month to explain and work on that topic. On one hand, it is something very motivating 

for the students; and on the other hand, teachers can use that motivation to introduce the 

contents that will prepare the students for the holidays. Just like Unit 3, this unit also has 

a high cultural load. In fact, this unit is not only focused on the English tradition of 
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Christmas (secular), but also on the original Spanish tradition (religious). The reason for 

this is because, as the school is religious, it is natural to include the religious aspect of 

Christmas —that is also going to be worked on the Spanish lessons with the homeroom 

teacher—, but in English speaking countries the secular aspect is more common. Also 

because of the diversity of the school, some families and students might celebrate 

Christmas including both traditions. 

The two main books that will be used in the unit are Bear stays up for Christmas by 

Karma Wilson and The Nativity Story by The Church of Jesus Christ of Latter-day Saints 

(see both stories in Annex 9). The first story is going to introduce the secular aspects, 

such as Santa Claus, the Christmas tree, decorations, presents, etc. The second story is an 

adapted version of the Nativity Story for children, so they will learn about the birth of 

Jesus, the Three Wise Men, etc. Similar to what happened in Halloween, Ryan Reader 

will bring these stories because of the decoration of the streets and him wondering what 

humans are celebrating. 

 

PREVIOUS KNOWLEDGE 

• Vocabulary related to the religious and secular aspects of the festivity in Spanish. 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish. 

• Some winter-related vocabulary from previous years: snow, cold, types of clothing, etc. 

• Vocabulary that may appear in the stories or in class: animals, star, desert, tree, etc. 

• Expressing desires in Spanish. 

• Knowing about the religious and secular traditions and being able to briefly explain them 

in Spanish. 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Identify Christmas’ secular elements and characters (Santa Claus, Christmas tree, 

mistletoe, decorations, presents, Rudolf, elves, North Pole, etc.) 

→ Briefly explain some secular traditions. 

→ Sing secular carols with the help of TPR. 

 

→ Briefly explain the Nativity. 

→ Identify the religious elements of Christmas (baby Jesus, Virgin Mary, Joseph, 

Bethlehem, God, shepherds, angel, Three Wise Men, etc.) 

→ Sing religious carols with the help of TPR. 
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→ Identify the similarities and differences between the religious and the secular elements 

of Christmas. 

→ Understand and follow the basic structure of a letter (using “dear”, “kind regards”, etc.) 

→ Express desire using “I want” and “I wish”. 

→ Use polite expressions orally (please, thank you, sorry) 

→ Copy simple and short sentences and words. 

→ Use plasticine to represent secular and religious elements of Christmas. 

 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 

 

CONTENTS 

• Secular contents: 

→ Elements and characters of Christmas: Santa Claus, Christmas tree, mistletoe, 

decorations, presents, Rudolf, elves, North Pole, etc. (CCL) (CEC) 

→ Secular carols. (CEC) (CCL) 

• Religious contents: 

→ Traditional story of the Nativity. (CEC)  

→ People and elements from the story: baby Jesus, Virgin Mary, Joseph, Bethlehem, God, 

shepherds, angel, Three Wise Men, etc. (CCL) (CEC) 

→ Religious carols. (CCL) (CEC) 

• Common contents: 

→ Similarities and differences between religious and secular traditions. (CEC) (SIE) 

(CMCT) 

→ Basic structure of a letter. (CCL) (CMCT) 

→ Sentence structure to express desires with “I want” and “I wish”. (CCL) (SIE) 

→ Expressions to show politeness (please, thank you, sorry). (CCL) (CSC) 

→ Artistic expressions using plasticine. (CMCT) (CPAA) 

• Attitudes and procedures: 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 
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EVALUATION CRITERIA 

• Correctly identify Christmas’ secular elements and characters. 

• Understand some secular traditions and use English to explain them. Can use aids for help 

while explaining. 

• Can sing secular carols with the help of TPR. 

 

• Understand the Nativity and briefly explain it by using simple and short sentences in 

English. 

• Precisely identify the religious elements of Christmas 

• Can sing religious carols with the help of TPR. 

 

• Accurately identify the differences and similarities between the religious and secular 

elements of Christmas. 

• Know some elements from the structure of a letter and accurately use them. 

• Effectively express desire using “I want” or “I wish”. 

• Use polite expressions when needed correctly. 

• Can copy simple and short sentences and words, using what they know from Spanish 

lessons. 

• Develop fine psychomotricity while working with plasticine. 

 

• Demonstrate a positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate 

 

4.6 Unit 6. Shapes here, shapes there, shapes everywhere! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 3 weeks (from the 11th to the 29th of January) 

Justification of the Didactic Unit’s topic: 

In this unit the students are going to learn about shapes. This unit is important for students 

to learn about different elements from their environment, their components and learning 

ways to compare them. Because of this, not only will they learn the shapes as they are, 

but also recognizing them in their environment and analyzing how can they combine 

shapes to simulate other elements. Students will be able to work on perspectives and 

develop their creativity. While working with shapes, students are also going to learn about 

comparatives and superlatives, as they are going to be asked to compare the different 
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shapes and their sizes. Also, they will use the comparatives and superlatives with other 

things to practice and for deeper and better understanding. 

The main book of this unit is Big Box of Shapes by Wiley Blevins, which is going to 

introduce the topic of the shapes and the different ways to combine them. From there, the 

students will turn to their environment to search for shapes and learn about the importance 

of perspective. As for the comparatives and superlatives, they will be introduced with Big 

Bigger Biggest by SAMi. Ryan Reader chose the first book because he found the box of 

shapes —which will be part of the materials used by the teacher— and wanted to learn 

about them. See both stories in Annex 9.  

 

PREVIOUS KNOWLEDGE 

• Names of the shapes in Spanish 

• Clearly recognize the differences between objects. 

• Be able to explain the differences between objects in Spanish. 

• Numbers from 1 to 15. 

• Vocabulary that appears in the story: house, face, truck, hat, kite, wand, turtle, and 

sunglasses 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish or with gestures if it is a “yes” or “no” question. 

• Recognize some descriptive adjectives that may appear in the class and will be used with 

comparatives and superlatives (big, small, tall, short, long, etc.) 

• Class rules. 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Identify and name the different shapes (square, circle, rectangle, triangle, diamond, 

oval, heart and star) 

→ Identify and recognize the shapes in elements found in their surroundings. 

 

→ Describe and compare objects using comparatives and superlatives (er/-est, more… 

than..., less… than…, etc.) 

→ Understand the meaning behind “before” and “after”. 

→ Use the time expressions before and after to indicate the change in an element. 

→ Analyze and argue the importance of perspective. 

 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 
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→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information. 

 

CONTENTS 

• Shapes contents: 

→ Shapes: square, circle, rectangle, triangle, diamond, oval, heart and star. (CCL) 

(CMCT) 

→ Elements that contain shapes in them (i.e.: table-rectangle, traffic signs-circles and 

triangles, mirrors-oval, etc.) (CMCT) 

• Contents about comparing: 

→ Comparatives and superlatives: -er/-est, more… than..., less… than…, etc. (CCL) 

(CMCT) 

→ Changes in perspective. (CMCT) (CPAA) 

→ Time expressions: before and after. (CCL) (CMCT) 

• Attitudes and procedures: 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

 

EVALUATION CRITERIA 

• Precisely name and identify the different shapes. 

• Correctly recognize the shapes in elements found in their surroundings. 

 

• Accurately compare objects using comparatives and superlatives. 

• Precisely use the time expressions before and after to indicate a change in their 

environment. 

• Can give their opinion on the importance of perspective in English or Spanish. 

 

• Demonstrate a positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate 
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4.7 Unit 7. Loving me, loving you 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 3 weeks (from the 1st to the 18th of February) 

Justification of the Didactic Unit’s topic: 

The contents from this unit could be considered very important for the self-concept, self-

esteem and the integral development of the students. Apart from this, it will help in the 

relationships they have with others and their way of interacting with the world, playing a 

part in creating a comfortable and accepting environment inside the classroom. The topic 

for the unit was chosen to be taught in St. Valentine’s month, to add to the meaning. Some 

people name it as the month of love, but instead of talking about the love between two 

lovers, students will learn about the different ways of expressing love towards different 

kinds of people and about the importance of self-love. 

The two main books that will be used are Love is you and me by Monica Sheehan and I 

Like Myself by Karen Beaumont (see both stories in Annex 9). The first one is going to 

introduce the question of what love is. This book shows the perspective of love from 

people who love each other as in family, friends, neighbors or lovers. In short, the love 

we give to others, which is a love that is easy to understand because people usually do 

acts of love —meaning others can see that love. Whereas self-love is not so easy to see 

because it is more private, not so explicit. That is when the second story comes into action. 

Ryan Reader chose these two books because the saw the acts of love between humans 

and did not understand what they were doing. He does not know what love is and students 

are going to learn about these two different types of love and explain them to him. 

 

PREVIOUS KNOWLEDGE 

• Being able to give their opinion of love in Spanish. 

• Know the meaning of “love”. 

• Briefly understand the pronouns: I, you, he/she, we, they. 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish or with gestures if it is a “yes” or “no” question. 

• Class rules 
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LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Formulate an opinion about what love is to them. 

→ Enumerate some ways to express their love to others (by saying nice things, by saying 

we love them, by giving hugs, by comforting them, by saying sorry, etc.) 

→ Use different ways to express their love for their classmates and family. 

→ Briefly explain the meaning of self-love. 

→ Enumerate and experience some ways to show love to themselves (by trusting 

ourselves, by appreciating our efforts, by resting when we are tired, by accepting who 

we are, by speaking up for ourselves, etc.) 

→ Share what they think others should love about themselves. 

→ Explain why is important to show our love towards others and to ourselves.  

 

→ Understand and use possessive adjectives (my, your, his/her, our, your, their). 

→ Express preference using “I love…” 

→ Express their favourites using simple and short sentences such as “My favourite… 

is…” 

 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information. 
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CONTENTS 

• What is love: 

→ Meaning of the word “love”. (CCL) (CEC) (CSC) 

→ Importance of showing love to others. (CSC) (CPAA) 

→ Ways to express our love for others: by saying nice things, by saying we love them, by 

giving hugs, by comforting them, by saying sorry, etc. (CMCT) (CSC) (CPAA) 

→ Meaning and importance of self-love. (SIE) (CCL) (CSC) 

→ Ways to express love to ourselves: by trusting ourselves, by appreciating our efforts, 

by resting when we are tired, by accepting who we are, by speaking up for ourselves, 

etc. (CMCT) (CSC) (CPAA) 

• Language to express love: 

→ Possessive adjectives: my, your, his/her, our, your, their. (CCL) (CSC) 

→ Expression of preference using “I love…” (CCL)  

→ Favourites (My favourite… is…) (CCL) (SIE) (CSC) 

• Attitudes and procedures: 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

 

EVALUATION CRITERIA 

• Share and successfully defend their idea of love. 

• Precisely name and accurately use and show different ways to express their love to others. 

• Effectively explain the meaning of self-love briefly. If not, show understanding by 

explaining in Spanish. 

• Accurately name and practice different ways of self-love. 

• Be kind and understanding towards others’ perspective of themselves. 

• Understand the importance of showing love towards others and ourselves by giving a 

briefly explanation. If not, show understanding of the importance by explaining in Spanish. 

 

• Correctly identify and use possessive adjectives. 

• Effectively using “I love…” to express preference. 

• Precisely use simple sentences like “My favourite… is…” to express favourites. 

 

• Demonstrate a positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate  
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Activities: 

Week 1 (4 lessons) 

• Lesson 1.  

Ryan Reader will introduce the first story (Love is you and me by Monica Sheehan) 

to the students. The students will see the cover and wonder what the book is about. 

They will briefly talk about love and will write in the K column of the KWL chart 

what they know about the topic. The LA will tell the story, using gestures and 

looking at the students. Then, the teacher will re-tell the story making mistakes 

(i.e.: Love is sour, instead of love is sweet) to see if the students understand the 

story. Then, the students will write in the whiteboards what they want to learn or 

what they wonder about the topic. 

• Lesson 2. 

The lesson will start with a song (Love Is Easy by McFly). The teacher will then 

show a group of pictures of people. In these pictures, the students have to say if 

they can see love in the pictures and why (i.e.: a father with his baby, a couple, 

two children playing together, etc.). The teacher and the LA will choose the 

students with a random selection tool. After going through all the pictures, the 

students will get into 5 small groups, and they’ll have to answer a few questions 

(Are there different ways to love? Can you give examples?, Who can you love? 

Does everyone deserve love?). Then, each group will say their answers to the 

whole class. As a request for home, they have to think and present one way they 

have of loving someone.  

• Lesson 3. 

The lesson will start with a Scavenger hunt. The students will have to find the 

pictures from yesterday using clues. The pictures will be in different places inside 

the classroom. The sentence “I love…” is going to be introduced with a song. The 

students will sing the song. Then, in the assembly, the students will make a card 

for a classmate saying they love them (the teacher will pair every student, so 

everyone receives a card). 

• Lesson 4. 

This lesson will take place on a workshop Friday. So, in the English class, some 

students will present their investigations about the ways they have of loving 

people. The LA will help with their production of the language. The investigations 
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will be placed in the wall next to the KWL chart. The possessive adjectives are 

introduced. They will practice by listening and repeating, and then with a 

worksheet in which they will have to circle the person the possessive adjective is 

referring to. The LA or the teacher will help the students in the process. Finally, 

the students will sit on an assembly, and they say something they love about the 

person who is next to them. The teacher and the LA will help and scaffold if 

needed. 

Week 2 (4 lessons) 

• Lesson 5. 

More students will present their investigations and place them next to the KWL 

chart. Then, the question about the meaning of love will be brought up by the 

teacher and the LA. The students will make a drawing in a piece of paper, and 

they’ll explain it to the classroom. With the time that is left, the students will 

decorate the bowl they did in the workshop. 

• Lesson 6. 

This lesson is a My Reading Buddy Day. Students will be doing this activity in 

the time of the English lesson, but they will read books of their choice related to 

the topic of the unit with the help of the Primary students. This activity will take 

place in the school library. 

• Lesson 7. 

The second story (I Like Myself by Karen Beaumont) by is going to be introduced 

this day. Like the first one, the students will look at the cover of the book and 

think about what it is about and what they know about the topic. Then, they will 

complete the K column of last week’s KWL chart with their ideas. The LA will 

read the story, showing the pictures and commenting about them —as it can be a 

complicated topic. After reading the story, the teacher will ask the students to 

think about what would happen if things were different in the story (i.e.: if she 

cared about others’ opinions, would she be as happy?). They’ll answer with the 

mini whiteboards and the teacher will ask some students to explain their answers. 

Finally, the students will write on the mini whiteboards what they want to learn 

about the topic, and the teacher and LA will put it into the W column. 
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• Lesson 8. 

The lesson will start with the same song used in the previous week, to revise “I 

love…” and the possessive adjectives. The teachers will prepare a roleplay game 

for the whole class. The teacher will give the students cards with some information 

about what the character they are playing as love about themselves. The other 

students have to guess by asking questions (Do you love your…?) The teacher 

will put banners with the language needed as a scaffold. 

Week 3 (3 lessons) 

• Lesson 9. 

In this lesson the teacher will introduce the favourites (My favourite… is…) The 

teacher will put visual aids to help children remember the language. In this lesson 

the students will use that sente structure to talk about their favourites about others 

(i.e.: My favourite thing to do with my classmate is working together, my 

favourite thing about my classmate is that he/she plays with me). They will make 

a drawing and then present it to the class while producing the target language. 

• Lesson 10. 

In this lesson, the students will use the same structure from the previous day to 

talk about their own favourites about themselves. They will play a game in which 

they will need to go around the class asking their peers about things they prefer 

about themselves (i.e.: What is your favourite physicial feature? What is your 

favourite aspect of your personality?). The other student has to answer and then, 

they will have to share in small groups what they learned from the other students 

(i.e.: His favourite physical feature is his eyes). The teacher and the LA will help 

students while they are doing the activity, as well as assessing their use of the 

possessive adjectives. 

• Lesson 11. 

This is the lesson to give the unit a closure. The teacher will show the first book, 

and the whole class will play a game with the LA. In this game, the students are 

going to be standing up in a circle, and they have to say a way of loving others 

while they act it out. They will have to try to remember what their peers said 

before adding their sentence into the game. Then, teacher will show the second 

book, the students will have to make a drawing about one thing they will start to 
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do from now to take care of themselves. Finally, the whole group will complete 

the L column of the KWL chart. 

 

Materials: 

Stories (Annex 9), songs, flashcards and scaffolding sheets with the language structures, 

KWL chart, whiteboards, pictures of people, random selection tool, materials to draw and 

paint (paper, markers, pencils, etc.). 

 

Attention to diversity measures: 

General measures: 

Students will always have the scaffold for the language in the wall if they need it. And as 

their presentations are also put up next to the KWL chart, they can use them as a scaffold 

too. 

Apart from that, teachers will always model, drill or translate language, as well as using 

a lot of gestures to make sure students are understanding the lesson. The teachers will 

correct the students when needed, making sure to do it on the spot when the focus is, for 

example, on phonology, and do it after the student produces the language if the focus is 

fluency. 

The teacher will also upload the songs, the stories, the sentence structure that students are 

learning and the activities to the class blog, so every family can have access to it and 

practice at home if they want. 

Ordinary measures: 

If ordinary measures were necessary, the teachers will modify certain activities to suit the 

needs of the students. And could collaborate with the families if needed. And, if there are 

students who finish the activities fast or who can achieve learning outcomes with a higher 

cognitive or linguistic load, the teacher will prepare some activities for them. Some 

examples can be reading more books (i.e.: Speak Up by Miranda Paul), letting them 

present the importance of self-love, etc. 
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For D’s case, he could have more individual scaffolding when learning the language and 

while presenting. For the memory games, the teacher or the LA can write in the 

whiteboard a quick scaffold to help him remember the order. The scaffolding could be 

provided by the teacher or a classmate depending on the situation. The teacher would 

advise the family of D. to use the materials that were sent by the teacher at home. 

For S’s case, the teacher is going to advise to use the materials too, as well as sending the 

planning for the afternoon lessons (lessons 2, 3, 6, 7, 10 and 11), as she will not be able 

to attend. 

Extraordinary measures: 

If extraordinary measures were necessary, the teachers will collaborate with the families 

and the professionals overseeing the student’s case, modifying the learning outcomes, 

contents and evaluation criteria to fit the student’s abilities and needs.  

 

Complementary and extracurricular activities: 

The same day as lesson 4, which is a Friday, the families will prepare a workshop with 

the help of the teacher. The workshop is going to be from 15:00h to 16:20h. As we are 

working on the different types of love, the workshop is going to be about family love. 

The families who volunteered will think of a craft to do, which will be a gift for the 

families. In this case, they are going to use clay to make a small bowl in the shape of a 

heart. 

 

4.8 Unit 8. How much fruit! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 4 weeks approx. (from the 24th of February to the 8th of March, and from the 

22nd to the 25th of March) 

Justification of the Didactic Unit’s topic: 

In this unit the students will be introduced to the Spring and some changes that happen 

through the season. They will also work on the names of the fruits, numbers and quantity, 

order, seriation and adverbs to express time. The story that will introduce this topic is 
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going to be The Very Hungry Caterpillar by Eric Carle (Annex 9). Students will learn 

about the phases in the life cycle of butterflies. The ordinal numbers can be introduced 

with this or with the order the caterpillar ate the fruits. As the students should already 

know the days of the week —or at least know the order with the help of TPR—, they can 

use this previous knowledge to understand the ordinal numbers better. Fruits and numbers 

can be partly considered previous knowledge, as students have been learning them 

through the assemblies. However, it is a chance to revise and strengthen the understanding 

of these contents. Other contents that will be worked through the unit are going to be 

quantity with “how much” and “how many” questions, briefly work with seriation, and 

adverbs to express time (yesterday, today, tomorrow). 

As this unit will be interrupted after two weeks by another unit (Unit 9. Feeling lucky on 

St. Patrick’s Day), and then resumed for another two weeks, the contents will be divided 

so there is no abrupt interruption that could confuse the students. For the first two weeks, 

the focus is going to be in the contents that are closely related to the story, ending that 

period with the students understanding and explaining the life cycle of the butterflies. The 

other two weeks will be focused on working on the quantity and time expressions. 

Ryan Reader chose this story because he found a caterpillar one day, started feeding it 

and then it changed into a butterfly. He wants to know what happened to his caterpillar. 

Did the butterfly eat it? Is it possible that the caterpillar turned into the butterfly? If so, 

how? Students are going to answer these questions while working on the contents 

mentioned above. 

 

PREVIOUS KNOWLEDGE 

• Names of some easy fruits: apple, pear, orange, banana, etc. If not, recognize and name the 

fruits in Spanish. 

• Numbers from 1 to 20 at least. 

• Names of the ordinal numbers in Spanish from 1 to 10. 

• Days of the week: names and order, with the help of TPR if needed. 

• Recognize food in Spanish, as well as other elements found in the story (i.e.: mariposa, 

hoja, etc.) 

• Size adjectives (small, medium, big) 

• Comparatives and superlatives (-er/-est) 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish or with gestures if it is a “yes” or “no” question. 

• Class rules 
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LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Identify and name the fruits they should already know (apple, pear, bananas, etc.) and 

the new ones (watermelon, lemon, melon, plums, cherries, strawberries, tangerines, 

etc.) 

→ Name the phases in the life cycle of a butterfly (egg, caterpillar, cocoon and butterfly.) 

→ Explain the life cycle of a butterfly. 

→ Use the ordinal numbers from first to tenth to organize elements or steps. 

 

→ Ask questions using “how much” and “how many”. 

→ Understand and answer questions of quantity (“there are 3…”, “there are a lot…”, etc.) 

→ Understand and use time adverbs (yesterday, today, tomorrow) to place events in time. 

 

→ Organize elements in a series. 

→ Compare the size of fruits. 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 

 

CONTENTS 

• Contents from the story: 

→ Fruits: watermelon, lemon, melon, plums, cherries, strawberries, tangerines, etc. 

(CCL) (CMCT) 

→ Phases of the life of butterflies: egg, caterpillar, cocoon and butterfly. (CCL) (CMCT) 

→ Ordinal numbers: first, second, third, fourth, fifth, …, tenth. (CMCT) (CCL) 

• To tell quantity and time: 

→ Questions and answers of quantity: “how much”, “how many”, “there are 3…”, “there 

are a lot…”, etc. (CCL) (CMCT) 

→ Time adverbs: yesterday, today and tomorrow. (CMCT) (CCL) 

• Attitudes and procedures: 

→ Seriation of elements. (CMCT) 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 
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EVALUATION CRITERIA 

• Correctly name and identify fruits. 

• Accurately identify the phases in the life cycle of a butterfly. 

• Precisely name the order of the phases in the life cycle of a butterfly and is able to briefly 

explain the cycle. If not, show understanding by explaining in Spanish or help themselves 

with scaffolds. 

• Effectively organize elements of steps using the ordinal numbers. 

 

• Correctly use the question structure to ask about quantity using “how much” and “how 

many”. 

• Accurately answer questions about quantity. If not, show understanding of the question by 

answering in Spanish. 

• Effectively recognize time adverbs and correctly use them to place events in time. 

 

• Correctly complete series and organize elements in a series. 

• Accurately identify the differences and similarities between fruits and compares them. 

• Demonstrate a positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate 

 

4.9 Unit 9. Feeling lucky on St. Patrick’s Day! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 1 week (from the 10th to the 18th of March) 

Justification of the Didactic Unit’s topic: 

This unit is the other short unit, along with Unit 3. Spooktacular Halloween!, that this 

syllabus has. This unit will focus on the celebration of St. Patrick’s Day and Irish culture. 

Students are going to learn an Irish dance, as well as other myths and traditions like the 

leprechaun chase, the rainbows and the pot of golds, the shamrocks and the clovers, etc. 

In addition, they will learn a typical Irish way to greet others and they will learn to say a 

limerick. 

While using the book Pete the Cat: The Great Leprechaun chase by James Dean (Annex 

9), they will be introduced to this festivity by the hands of a character that they might 

know from previous years (Pete the Cat). In this story, Pete is trying to catch a leprechaun 

named Clover to bring good luck to his friends. However, Clover will teach Pete a very 
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important lesson related to luck: Pete himself is the luck his friends need. That is going 

to be important to reflect on the different reasons why we should feel lucky, instead of 

looking for luck anywhere else. Then, students are going to learn about the leprechauns’ 

myths and Irish traditions to celebrate the festivity, apart from all the specific vocabulary 

the unit has. 

Ryan Reader chose this book because he encountered a leprechaun and was fascinated 

because he wore a lot of green —and he looked very similar to him! He started 

investigating and discovered this festivity and wanted to share it with the students to learn 

together about it. 

PREVIOUS KNOWLEDGE 

• Vocabulary that may appear in the story: sign, teacher, catch, net, lure, etc. 

• Recognize some contents in Spanish. 

• Progressive control and coordination of their bodies to be able to dance. 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish or with gestures if it is a “yes” or “no” question. 

• Class rules. 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Name and recognize elements from St. Patrick’s Day and Irish culture (leprechaun, 

clover, Ireland, shamrock, pot of gold, rainbow, luck/lucky, Irish flag, etc.) 

→ Dance to an easy Irish dance. 

→ Listen, repeat and say from memory an easy limerick. 

→ Greet others throughout the week using “Top o’ the morning to ya!” 

 

→ Understand and briefly explain why leprechauns are considered to bring luck. 

→ Learn and name some reasons about why they feel like they are lucky (because we 

have friends who help us, because we can go to school, etc.). 

 

→ Participate in social and cultural activities. 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 
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CONTENTS 

• Irish culture and traditions: 

→ Vocabulary: leprechaun, clover, Ireland, shamrock, pot of gold, rainbow, luck/lucky, 

Irish flag, etc. (CCL) (CEC) 

→ Irish dance: The Waves of Tory. (CEC) (SIE) 

→ Easy limericks. (CLL) (CEC) 

→ Greetings: Top o’ the morning to ya! (CEC) (CCL) (CSC) 

• Learning about luck: 

→ Tradition of leprechauns that bring luck. (CEC) 

→ Reasons why we are lucky: because we have friends who help us, because we can go 

to school, etc. (CPAA) (SIE) (CSC) 

• Attitudes and procedures: 

→ Participation in social and cultural activities. (CEC) (SIE) 

→ Foreign traditions. (CEC) (CSC) 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

 

EVALUATION CRITERIA 

• Precisely name and identify elements from St. Patrick’s Day and Irish culture. 

• Demonstrate a positive attitude while learning a dance. 

• Correctly remembers and executes the steps to the dance. 

• Effectively repeats the limerick. 

• Can say the limerick from memory. 

• Uses “Top o’ the morning to ya!” to greet others. 

 

• Briefly explain why leprechauns are considered to bring luck. If not, show understanding 

by explaining in Spanish. 

• Precisely name some reasons why they feel like they are lucky and effectively explain why 

they chose that. If they are not able to explain it in English, show understating by explaining 

in Spanish. 

 

• Actively participate in social and cultural activities. 

• Show interest in foreign cultures and respect them. 

• Demonstrate a positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate 
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Activities: 

Lesson 1 

Title The Great Leprechaun chase Time 50’ 

Focus 

Skills Listening          Speaking           Reading        Writing 

Systems Grammar        Phonology         Lexis             Function         Discourse 

Competences Grammatical        Socio-linguistic          Discourse          Strategic    

Contents 

• Vocabulary: leprechaun, clover, Ireland, shamrock, pot of gold, rainbow, 

luck/lucky, Irish flag, etc. 

• Reasons why we are lucky: because we have friends who help us, because 

we can go to school, etc. 

• Foreign traditions.  

• Class rules: raising a hand to speak, not interrupting the person who is 

speaking, listening to the teacher, etc. 

• Initiative to improve what they can do and learn new things. 

Learning 

outcomes 

Students will be able to: 

→ Name and recognize elements from St. Patrick’s Day and Irish culture 

(leprechaun, clover, Ireland, shamrock, pot of gold, rainbow, luck/lucky, 

Irish flag, etc.) 

→ Understand and briefly explain why leprechauns are considered to bring 

luck. 

Procedures 

Timing Stage Activities (T / S role) Grouping 

10’ 
Pre- 

(Warm-up) 

Ryan Reader tells his experience —previously 

explained in the justification of the unit’s topic— to 

the students (Ss, hereinafter) and shows the book to 

them. Teacher (T, hereinafter) asks what they think 

the book can be about and what they know about St. 

Patrick’s Day. Write down everything the Ss say in 

the K (what we Know) column of the KWL chart. 

Whole group 

5’ 
Pre- 

 

The LA will show flashcards with important 

vocabulary that appear in the story (Leprechaun, pot 

of gold, rainbow and luck*). LA will model the 

language by saying each word while pointing at the 

flashcards. The Ss will first repeat after the LA. Then, 

the LA will only point to the flashcard and the Ss 

should say the word on their own. 

 

 

*The T and the LA will do a brief roleplay to 

demonstrate the meaning of the word luck. Ss will 

probably say translate it to Spanish if they understand 

it. If not, the T will translate it. 

Whole group 

15’ 
While- 

 

 The T reads the story. T will read the text and show 

the pictures from the book and will make pauses to let 

the LA ask questions about what is happening in the 

story.  

 

Whole group 
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Ss will actively listen to the story and will answer the 

questions asked. The Ss can also ask questions. 

 

Examples of questions asked by the T while reading: 

• When can you catch a Leprechaun? 

• What do you think is going to happen next? 

• What is the Leprechaun’s name? 

• Do you think Pete is going to catch the 

Leprechaun this time? 

• Why did Pete let Clover go? 

10’ Post- 

T will say some statements about the story to check 

understanding, and Ss will answer with “Thumbs up 

or thumbs down”. 

 

Examples of statements: 

• The Leprechaun brought luck to Pete and his 

friends. True or false? 

• A Leprechaun is easy to catch. True or false? 

• Leprechauns have pots of gold. True or false? 

Individual 

answers 

5’ Post- 

KWL chart: Ss will have 5 minutes to draw 

individually on a mini whiteboard what they want to 

know about St. Patrick’s Day. As they finish, they will 

show it and explain it to the T and LA 

Individual 

5’ Post- 

The T and LA will show the Ss the complete W (what 

we Want to know) column with all their answers from 

the previous activity. 

Whole group 

Spaces 

Classroom: 

• Ss in the assembly space while doing whole group activities. 

• Ss in the tables when working individually. 

 

Lesson 2 

Title Top o’ the morning to ya! Time 50’ 

Focus 

Skills Listening          Speaking           Reading        Writing 

Systems Grammar        Phonology         Lexis              Function         Discourse 

Competences Grammatical        Socio-linguistic          Discourse          Strategic    

Contents 

• Vocabulary: leprechaun, clover, Ireland, shamrock, pot of gold, rainbow, 

luck/lucky, Irish flag, etc. 

• Greetings: Top o’ the morning to ya! 

• Collaboration and groupwork  

• Class rules: raising a hand to speak, not interrupting the person who is 

speaking, listening to the teacher, etc. 

• 3 Rs: Respect for self, Respect for others and Responsibility for all your 

actions. 

• Class organization and care 

• Initiative to improve what they can do and learn new things 
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Learning 

outcomes 

Students will be able to: 

→ Name and recognize elements from St. Patrick’s Day and Irish culture. 

→ Greet others throughout the week using “Top o’ the morning to ya!” 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Share the materials with their peers. 

Procedures 

Timing Stage Activities (T / S role) Grouping 

5’ 
Present 

(Lead in) 

The T and the LA will play “I'm a Little Leprechaun” 

song for the Ss (see Materials section below the 

activities). They are going to just listen to the song this 

first time.  

Whole group 

10’ Present 

The LA will quickly revise the vocabulary taught the 

previous lesson and will add more elements. Ss will 

listen and repeat. 

The T and the LA will put the flashcards on the 

whiteboard for students. 

Then, the Ss will listen to the song a second time and 

will point to the flashcards on the whiteboard when 

they hear the words in the song. 

Whole group 

10’ Practice 

Ss will get into pairs. Each pair will get a bingo card 

and some tokens to place on the bingo cards. 

They have to listen and place the tokens when the T 

says the vocabulary words they have on their card. 

The LA can point to the flashcards on the whiteboard 

if the students need some scaffolding. 

In pairs 

10’ Practice 

TPR game. They move to the psychomotricity room.  

 

T and LA place the flashcards around the room. When 

T or LA say a word, Ss have to run to the place the 

flashcard is placed. But, if the T/LA says “hello” the 

Ss have to stay where they are and answer with “Top 

o’ the morning” while waving to the T/LA. 

Whole group 

15’ Produce 

Find your partner game, in the psychomotricity room: 

each student has a flashcard (there are some flashcards 

repeated) and they have to find another peer who shares 

the same flashcard as them. Ss have to greet each other 

by saying “Top o’ the morning! Are you a…?” *. 

Together, they must return to where the flashcard the 

T/LA placed in the previous game are. 

 

*Before starting the activity, the T/LA will demonstrate 

with an example how students have to greet and ask 

each other. While doing that, they will place the 

sentences in a wall, as scaffolding for the Ss. 

Whole group 

but individual 

production of 

the language 
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Spaces 

Classroom 

• To listen to the song and do the bingo. 

Psychomotricity room 

• To do the TPR activity and finding your partner activity. 

 

Lesson 3 

Title Limericks for St. Patrick’s Day Time 50’ 

Focus 

Skills Listening          Speaking           Reading        Writing 

Systems Grammar        Phonology         Lexis              Function         Discourse 

Competences Grammatical        Socio-linguistic          Discourse          Strategic    

Contents 

• Easy limericks. 

• Foreign traditions.  

• Collaboration and groupwork  

• Class rules: raising a hand to speak, not interrupting the person who is 

speaking, listening to the teacher, etc.  

• 3 Rs: Respect for self, Respect for others and Responsibility for all your 

actions.  

• Class organization and care 

• Initiative to improve what they can do and learn new things 

Learning 

outcomes 

Students will be able to: 

→ Listen, repeat and say from memory an easy limerick. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Share the materials with their peers. 

→ Follow and respect the class rules. 

Evaluation 

criteria 
• Precisely repeat the limerick 

Procedures 

Timing Stage Activities (T / S role) Grouping 

10’ Present 

Ryan Reader will tell the Ss that the Leprechaun told 

him that limericks are a must on St. Patrick’s Day. And 

Ss should know what they are. 

The T will play “The Limerick Song” (see Materials 

section below activities) to introduce the topic of the 

lesson. The Ss will listen to the song. 

Whole group 

15’ Present 

As limericks have rhymes, the Ss will play a rhyming 

game with short words. The T/LA will first read all the 

words included in the game, and the domino cards will 

have pictures to help the Ss remember the names.  

 

The Ss will get into small groups, and the T will give 

each group a little domino game. They have to place 

Small groups 
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the pieces of the domino in a way that the words that 

rhyme are connected. 

10’ Practice 

The LA will introduce our class limerick (see 

Materials section below activities) by reading it out 

loud. Then, the LA will read it again while pointing at 

some flashcards while the students say the word the LA 

is pointing at. 

This will be repeated several times. 

Whole group 

15’ Produce 

The Ss are going to be divided into 5 small groups. 

Each group will say a line from the limerick together. 

At first, the T/LA will scaffold with the flashcards and 

will model the language but will progressively leave 

the Ss way the whole sentence on their own. 

Small groups 

working on 

their lines. 

Spaces 

Classroom 

• Assembly space to listen to the song and learn the limerick. 

• Tables to play with the dominoes. 

 

Lesson 4 

Title What makes us lucky? Time 50’ 

Focus 

Skills Listening          Speaking           Reading        Writing 

Systems Grammar        Phonology         Lexis              Function         Discourse 

Competences Grammatical        Socio-linguistic          Discourse          Strategic    

Contents 

• Vocabulary: leprechaun, clover, Ireland, shamrock, pot of gold, rainbow, 

luck/lucky, Irish flag, etc.  

• Collaboration and groupwork  

• Class rules: raising a hand to speak, not interrupting the person who is 

speaking, listening to the teacher, etc. 

• 3 Rs: Respect for self, Respect for others and Responsibility for all your 

actions. (CSC) 

• Class organization and care 

• Initiative to improve what they can do and learn new things 

Learning 

outcomes 

Students will be able to: 

→ Name and recognize elements from St. Patrick’s Day and Irish culture 

Evaluation 

criteria 
• Precisely name and identify elements from St. Patrick’s Day and Irish culture. 

Procedures 

Timing Stage Activities (T / S role) Grouping 

1-5’ Pre- 

Show the flashcards with the vocabulary and let Ss say 

the words, as they should already produce the language 

on their own. 

 

Drill or model language if needed. 

Whole group 
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10’ While- 

The LA will re-tell the story of the unit, and the Ss are 

going to have their own set of flashcards to raise 

whenever they hear the vocabulary of the story. 

 

T will evaluate them as they do the re-telling of the 

story. 

Individual 

15’ Post- 

Ss will get into 5 small groups and T/LA will give each 

group a set of flashcards with the vocabulary of the 

unit. The groups will play charades. One student will 

randomly pick a card and mimic what it is while his/her 

groupmates guess. 

 

The T and the LA will evaluate the Ss while they are 

playing.  

Individual and 

small groups 

20’ Wrap up 

With the time that is left, the T/LA will help the Ss 

practice the dance (learnt in the workshop with the 

families) and the limerick for the presentation on St. 

Patrick’s Day. 

Whole group 

Spaces 

Classroom 

• The first three activities (vocabulary revision, re-telling of the story and explaining the 

reasons why they feel lucky). 

Psychomotricity room 

• To practice the dance and the limerick. 

 

Lesson 5 

Title It’s St. Patrick’s Day! Time 1º 20’ 

Explanation 

This lesson will be on the 17th of March, Wednesday. From 15:00 to 16:20, all the 

Early Childhood Education years are going to be celebrating St. Patrick’s Day. All 

the classes will have something prepared to present. In the case of this class, they 

prepared a limerick and an Irish dance taught by the families in the workshops of 

the previous Friday. 

Focus 

Skills Listening          Speaking           Reading        Writing 

Systems Grammar        Phonology         Lexis              Function         Discourse 

Competences Grammatical        Socio-linguistic          Discourse          Strategic    

Contents 

• Irish dance: The Waves of Tory. 

• Easy limericks. 

• Greetings: Top o’ the morning to ya!  

• Participation in social and cultural activities.  

• Foreign traditions.  

• Collaboration and groupwork  

• 3 Rs: Respect for self, Respect for others and Responsibility for all your 

actions. 
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• Initiative to improve what they can do and learn new things. 

Learning 

outcomes 

Students will be able to: 

→ Dance to an easy Irish dance. 

→ Listen, repeat and say from memory an easy limerick. 

→ Greet others throughout the week using “Top o’ the morning to ya!” 

→ Develop attitudes of self-improvement and initiative. 

→ Participate in social and cultural activities. 

Evaluation 

criteria 

• Correctly remembers and executes the steps to the dance. 

• Precisely repeat the limerick. 

• Can say the limerick from memory. 

• Actively participate in social and cultural activities 

• Show interest in foreign cultures and respect them. 

• Demonstrate a positive attitude and show respect towards others and 

themselves 

Procedures 

Timing Stage Activities (T / S role) Grouping 

20’ Preparation 

To introduce St. Patrick’s Day, the Ss will do a little 

craft. The T would ask the Ss to bring a cork from a 

wine bottle beforehand. They will use that and green 

gouache paint to stamp a shamrock on a white 

cardboard. They will cut it in a circle and the T/LA will 

use wool to make it a medal. 

Individual 

60’ Presentation 

Starting from the 3-year-olds, all the classes will 

perform or present what they have prepared for St. 

Patrick’s Day. All the Ss will be wearing something 

green —preferably a T-shirt or a sweater—, something 

that was previously requested to the families. 

 

This class will say the limerick with the help of the 

T/LA and then they will show the dance. 

Whole group 

and all the 

Early 

Childhood 

Education 

years. 

Spaces 

Classroom 

• To do the St. Patrick’s Day craft. 

Playground 

• To celebrate the festivity with all the Early Childhood Education years. 

 

Lesson 6 

Title Until next year, St. Patrick’s Day! Time 50’ 

Focus 

Skills Listening          Speaking           Reading        Writing 

Systems Grammar        Phonology         Lexis              Function         Discourse 

Competences Grammatical        Socio-linguistic          Discourse          Strategic    

Contents 
• Reasons why we are lucky: because we have friends who help us, because we 

can go to school, etc. 
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• Foreign traditions. 

• Class rules: raising a hand to speak, not interrupting the person who is 

speaking, listening to the teacher, etc.  

• 3 Rs: Respect for self, Respect for others and Responsibility for all your 

actions. Initiative to improve what they can do and learn new things. 

Learning 

outcomes 

Students will be able to: 

→ Learn and name some reasons about why they feel like they are lucky 

(because we have friends who help us, because we can go to school, etc.). 

→ Follow and respect the class rules. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

Evaluation 

criteria 

• Precisely name some reasons why they feel like they are lucky and effectively 

explain why they chose that. If they are not able to explain it in English, show 

understating by explaining in Spanish. 

• Show interest in foreign cultures and respect them. 

• Demonstrate a positive attitude and show respect towards others and 

themselves. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

Procedures 

Timing Stage Activities (T / S role) Grouping 

5’ Warm-up 

Ryan Reader will appear with the story to put it away 

in the T’s books cupboard, as the class finished 

learning everything about St. Patrick’s Day. 

 

Then, the T will play the “I’m a Little Leprechaun” 

song. 

Whole group 

15’ Reflection 

As Ss have learned that the Leprechaun is not the luck 

that they need, even if the myths say otherwise, they 

are going to think of reasons why they are lucky. The 

T/LA can give some examples. 

 

The Ss will draw in the mini whiteboard the reason why 

they feel lucky, and then they will briefly present it to 

their peers. 

Individual and 

whole group 

20’ 
Self-

evaluation 

The T will give a checklist to the Ss to evaluate 

themselves. The Ss will complete the self-evaluation* 

and can ask the T or the LA for help. After that, the Ss 

will give the T their checklists. 

 

*T will read the items in the evaluation one by one, and 

Ss will answer when the item is read, so they know what 

they are answering. 

Individual 
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10’ 
Reflection 

and wrap up 

The LA will ask the Ss what they have learned, and the 

T will write down their answers in the L (what we 

Learned) column. 

Then, the Ss will say which was their favourite part of 

the unit. 

Whole group 

Spaces 

Classroom 

• To do all the activities planned. 

 

Materials: 

Materials 

Lesson 1 

• Flashcards (Annex 11) 

• KWL chart (Annex 13) 

• Story. Pete the Cat: The Great Leprechaun chase by James Dean (Annex 9) 

• Mini whiteboards 

Lesson 2 

• I’m a Little Leprechaun song (Annex 12) 

• Bingo (Annex 15) 

• Scaffolding for the questions (Annex 14) 

• Whiteboard. 

Lesson 3 

• Limerick (Annex 17) 

• Domino (Annex 16) 

• The Limerick Song (Annex 12) 

• Flashcards 

Lesson 4 
• Flashcards 

• Story. Pete the Cat: The Great Leprechaun chase by James Dean. 

Lesson 5 

• St. Patrick’s medal (Annex 18) 

o Corks from wine bottles. 

o Green gouache paint 

o White cardboard 

o Wool. 

• Limerick 

• Dance (Annex 12) 

Lesson 6 

• KWL chart 

• I’m a Little Leprechaun song 

• Mini whiteboards 

• Checklist for the self-assessment (Annex 19). 
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Attention to diversity measures: 

General measures: 

Students will always have the flashcards used by the teachers available to look at, as the 

teachers will put them on a wall or on the whiteboard to make them accessible.  

Apart from that, teachers will always model, drill or translate language, as well as using 

a lot of gestures to make sure students are understanding the lesson. The teachers will 

correct the students when needed, making sure to do it on the spot when the focus is, for 

example, on phonology, and do it after the student produces the language if the focus is 

fluency. 

Additionally, the teacher is going to consider the cultural diversity of the class. If there 

are students whose families –or themselves— know about the culture of Ireland closely, 

they can prepare a brief cultural presentation. Or these families can be the main volunteers 

for the workshop, if possible. Furthermore, the teacher can use this opportunity to 

compare and contrast the cultures inside the class. For example, ask students if they know 

any symbols of good luck besides the ones from St. Patrick’s Day. 

The teacher will also upload the flashcards used in class, the story, the songs, the limerick 

and a video of the dance to the class blog, so every family can have access to it and 

practice at home if they want. 

Ordinary measures: 

If ordinary measures were necessary, the teachers will modify certain activities to suit the 

needs of the students. And could collaborate with the families if needed. 

If there are students who finish the activities fast or who can achieve learning outcomes 

with a higher cognitive or linguistic load, the teacher will prepare some activities for them. 

An example would be more books to read (i.e.: How To Catch A Leprechaun by Adam 

Wallace and Andy Elkerton), a memory game with pictures and words, let them use the 

materials from the unit (the bingo, the dominos), etc. 

For D’s case, he could have more individual scaffolding when learning the vocabulary, 

the limerick or the dance. The scaffolding could be provided by the teacher or a classmate 

depending on the situation. The teacher would advise the family of D. to use the materials 

that were sent by the teacher at home. 
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For S’s case, the teacher is going to advise to use the materials too, as well as sending the 

planning for lessons 1, 2 and 6 —and 5 if the family does not bring her to the celebration 

day— because those lessons are on the afternoons, so S. will not be there.  

Extraordinary measures: 

If extraordinary measures were necessary, the teachers will collaborate with the families 

and the professionals overseeing the student’s case, modifying the learning outcomes, 

contents and evaluation criteria to fit the student’s abilities and needs. 

 

Complementary and extracurricular activities: 

The same day as lesson 3, which is a Friday, the families will prepare a workshop 

alongside the English teacher. The goal of the workshop is going to be learning an Irish 

dance. In this case, the dance chosen is The Waves of Tory (Annex 12). 

The workshop is going to be from 15:00h to 16:20h. The families will introduce the dance 

by telling the students what it is about. Then, they are going demonstrate the dance for 

the students —so this workshop will need a few volunteers. Then, each parent will work 

on the “waves”2 with a small group of students. When all the small groups can do that 

movement, all the class will get together and will learn the whole dance. 

The students will dance to this song on St. Patrick’s Day (lesson 5). 

 

4.10 Unit 10. Hoppin’ into Easter! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 4 weeks (from the 7th to the 30th of April) 

Justification of the Didactic Unit’s topic: 

This unit will take place in Spring, so some vocabulary items from that topic will be 

included to work with the contents of the unit. These vocabulary items should sound 

familiar to the students as they worked on them in previous years. Yet the main topic is 

going to be Easter. In this case, it will only work on the secular aspects of Easter, so 

 
2 This is the moment where one pair goes through other pairs’ arms (Annex 12, min. 0:40) 
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students will learn about the Easter bunny, the egg painting and hunting, and other 

elements. Additionally, the students will learn to ask about the location of objects with 

the sentence structure “Have you seen…?” and will learn prepositions of place. Regarding 

the prepositions of place, students will revise the ones learnt in previous years and learn 

new ones. 

The books brought to class by Ryan Reader are going to be We’re Going on an Easter 

Egg Hunt by Martha Mumford and Laura Hughes, and I want my hat back by Jon Klassen 

(see both stories in Annex 9). With the first book —which is an Easter version of We’re 

Going on a Bear Hunt by Michael Rosen—, Easter and its egg hunt is going to be 

introduced, as well as different prepositions of place. Starting from here, the contents of 

the units will be displayed and developed. The second book will introduce the sentence 

structure of “Have you seen…?” to ask for the location of objects and the structure of the 

answers “I have/haven’t/have not seen…”. Ryan chose these books because he found an 

Easter egg next to where he lives and wanted to know more about Easter.  

PREVIOUS KNOWLEDGE 

• Numbers from 1 to 20. 

• Spring vocabulary: bear, fox, rabbit/bunny, flower, trees, chick, bee, lamb, etc. 

• Vocabulary that can appear in the stories or class: spring vocabulary, hunt, love, want, etc. 

• Name of different Easter elements in Spanish. 

• Prepositions of place they should have some previous knowledge of: in front of, behind 

and between. 

• Know the prepositions of place in Spanish and accurately recognize them. 

• Name of basic body parts (ears, nose, foot, legs, etc.) 

• Descriptive vocabulary and structures. 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish or with gestures if it is a “yes” or “no” question. 

• Class rules 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Name and identify Easter and Spring elements (Easter Bunny, basket, Easter eggs, 

chocolate eggs, chick, lamb, ladybug, painting eggs, egg hunting, etc.). 

→ Experience, understand and briefly explain Easter traditions (painting eggs and egg 

hunting). 

→ Describe the Easter Bunny physically and what is his role in the festivity. 

 

→ Ask questions to locate objects with “Have you seen…?” 

→ Answer questions about location with “I have/haven’t/have not seen…” 
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→ Identify and recognize the prepositions of place orally (in front of, behind, between, 

on, in, under, by/next to, around and through). 

→ Use the prepositions of place to describe the location of objects. 

 

→ Participate in social and cultural activities. 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 

 

CONTENTS 

• Easter and Spring elements: 

→ Vocabulary: Easter Bunny, basket, Easter eggs, chocolate eggs, chick, lamb, ladybug, 

painting eggs, egg hunting, etc. (CCL) (CEC) 

→ Traditions of Easter: painting eggs and egg hunting. (CEC) (SIE) 

→ Easter Bunny: what does he do, what does he look like (new body parts: tail), etc. 

(CEC) 

• Finding objects: 

→ Questions and answers to locate objects using “Have you seen…?”  and “I 

have/haven’t/have not seen…” (CCL) (SIE) (CPAA) 

→ Prepositions of place: in front of, behind, between, on, in, under, by/next to, around 

and through. (CCL) (CMCT) 

• Attitudes and procedures: 

→ Participation in social and cultural activities. (CEC) (SIE) 

→ Foreign traditions. (CEC) (CSC) 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

 

EVALUATION CRITERIA 

• Accurately identify and name Easter and Spring elements. 

• Briefly explain and describe what is done in Easter traditions. If not, show understanding 

by explaining in Spanish. 

• Correctly describe the Easter Bunny, identifying his main body parts. 

• Effectively explain the role of the Easter Bunny. If not, show understanding by explaining 

in Spanish. 
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• Correctly use the sentence structure “Have you seen…?” to ask for the location of objects. 

• Correctly use the sentence structure “I have/haven’t/have not seen…” to answer questions 

regarding the location of objects.  

• Effectively use the prepositions of place to describe the location of objects. 

• Accurately locate objects when given a description of the location (prepositions of place). 

 

• Actively participate in social and cultural activities. 

• Show interest in foreign cultures and respect them. 

• Demonstrate a positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate. 

 

Activities: 

Week 1 (3 lessons) 

The first story (We’re Going on an Easter Egg Hunt by Martha Mumford and Laura 

Hughes) will be introduced this week. The students will complete the columns K and W 

from the KWL chart and will choose what tradition of the festivity they want to 

investigate. The students will work on the Easter and Spring vocabulary using flashcards, 

listen and point or using tablets to work on phonology among other activities. They will 

also start to learn the prepositions of place, using songs like On In Under By Song and In 

Front Of, Behind, Between by Maple Leaf Learning. 

Week 2 (4 lessons) 

The students will start the week revising the prepositions of place and doing some TPR 

activities to consolidate knowledge. Teacher can use this opportunity to do some 

formative assessment. The second story (I want my hat back by Jon Klassen) is going to 

be introduced, and the students will work on the sentence structure proposed by the story, 

as well as completing the K and W columns from last week’s KWL chart. 

Week 3 (4 lessons) 

Starting with a song (Boom Chicka Boom. Easter Song For Kids by the Learning Station), 

the Easter bunny will be introduced. This week will be dedicated to the Easter bunny and 
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his role in the festivity. The students will also practice the sentence structure from the 

previous week and the prepositions of place in activities like, for example, looking for the 

Easter Bunny. The activity My Reading Buddy will be on this week’s Wednesday as well. 

Week 4 (4 lessons) 

The students will present their investigations this week. Because of that this week is going 

to be dedicated to learning about the different traditions of Easter, like egg painting and 

egg hunting. They are also going to be using the prepositions of place and “Have you 

seen…?” while working with the vocabulary. The teacher and the LA will assess the 

students, and the students will also complete a self-assessment checklist. On the last day, 

the students will complete the last column of the KWL chart.  

 

Materials: 

Stories (We’re Going on an Easter Egg Hunt by Martha Mumford and Laura Hughes, and 

I want my hat back by Jon Klassen), songs (On In Under By Song and In Front Of, Behind, 

Between by Maple Leaf Learning and Boom Chicka Boom. Easter Song For Kids by the 

Learning Station), KWL chart, students’ tablets, flashcards, scaffolding wall, materials 

for the egg painting activity (false eggs, gouache paint, glitter, etc.), rubrics for the 

teachers and checklists for the students’ self-assessment. 

 

Attention to diversity measures: 

General measures: 

Students will always have the scaffold for the language in the wall if they need it, as well 

as the flashcards used by the teacher. The teachers will also repeat the songs of the 

prepositions with the TPR so the students can learn and understand them better. 

Apart from that, teachers will always model, drill or translate language, as well as using 

a lot of gestures to make sure students are understanding the lesson. The teachers will 

correct the students when needed, making sure to do it on the spot when the focus is, for 

example, on phonology, and do it after the student produces the language if the focus is 

fluency. 
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The teacher will also upload the stories (We’re Going on an Easter Egg Hunt by Martha 

Mumford and Laura Hughes, and I want my hat back by Jon Klassen), the vocabulary 

flashcards, the language scaffolds, the songs (On In Under By Song and In Front Of, 

Behind, Between by Maple Leaf Learning and Boom Chicka Boom. Easter Song For Kids 

by the Learning Station) and the activities to the class blog, so every family can have 

access to it and practice at home if they want. 

Ordinary measures: 

If ordinary measures were necessary, the teachers will modify certain activities to suit the 

needs of the students. And could collaborate with the families if needed. And, if there are 

students who finish the activities fast or who can achieve learning outcomes with a higher 

cognitive or linguistic load, the teacher will prepare some activities for them. Some 

examples can be learning more complex prepositions of place, researching for more 

complex topics for their investigations, etc. 

For D’s case, he could have more individual scaffolding when learning the language and 

while presenting. The scaffolding could be provided by the teacher or a classmate 

depending on the situation. The teacher would advise the family of D. to use the materials 

that were sent by the teacher at home. 

For S’s case, the teacher is going to advise to use the materials too, as well as sending the 

planning for the afternoon lessons (lessons 1, 2, 5, 6, 9, 10, 13 and 14), as she will not be 

able to attend. 

Extraordinary measures: 

If extraordinary measures were necessary, the teachers will collaborate with the families 

and the professionals overseeing the student’s case, modifying the learning outcomes, 

contents and evaluation criteria to fit the student’s abilities and needs. 

 

Complementary and extracurricular activities: 

There will be two workshops in this unit. The first one will be in the 2nd week, and it’s 

going to be an interactive theatre play in which students will need to use the prepositions 

of place to help the characters in their story.  
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The second workshop is going to be in the 4th week. The last lesson of the unit will also 

take place on that same Friday, so the families will organize an Easter Egg Hunt to give 

the unit a nice closure.  

 

4.11 Unit 11. This is art! 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 4 weeks (from the 5th to the 28th of May) 

Justification of the Didactic Unit’s topic: 

This Didactic Unit will use art as a way to learn English. Students will learn vocabulary 

related to arts and crafts and will also use different materials to experiment and create. 

Also, they will learn about the primary colors and their combinations. They will reflect 

on what creativity is, and they are going to use it to experiment with the contents and the 

language following the three phases of creativity proposed by Jaime Buhigas (TEDx 

Talks, 2012). Students are going to revise and use what they already know about 

describing elements and will learn the sentence structure “This is a/an…” and “These 

are…” and the negative forms adding “not”.  

Ryan Reader is going to bring two books into class. The first one is Mix It Up! by Hervé 

Tullet, that will introduce the colours in a very interactive way. The book does not explain 

what is happening to the colours, but students will see and make their guesses from what 

they see in the book. Then, they are going to experiment by themselves and reach 

conclusions. Along with this, Not a Box by Antoinette Portis is going to introduce the 

creative part. In the story, students will see how one object can be a lot of different things 

depending on what the artist’s purpose is. Both stories are suggestive and are not very 

explicit in the content the children are going to learn, which is great to let the students 

explore by themselves. Ryan chose them because he was mesmerized with the art the 

humans can create and wanted to learn more about the techniques they use and about 

creativity. See both stories in Annex 9. 
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PREVIOUS KNOWLEDGE 

• Descriptive adjectives, comparatives and superlatives. 

• Names of the colours in Spanish. 

• Names of art elements in Spanish. 

• Diverse vocabulary from any topic. 

• Having the initiative to propose ideas. 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish or with gestures if it is a “yes” or “no” question. 

• Class rules 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Name and identify artistic elements and objects (brush, canvas, sculpture, plasticine, 

collage, gouache paint, chalks, awls, mix, splash, spin, draw, paint, cut, tear, glue, 

imagine, etc.) 

→ Recognize and name the primary (Magenta, Yellow, and Cyan) and secondary colours 

(Orange, Green, and Purple). 

→ Mix colours to create others. 

→ Formulate hypothesis about what happens when mixing colours and prove them. 

→ Understand, experience, and analyze what happens when you mix black and white with 

other colours. 

→ Use and learn the basics for different artistic techniques (sculpture, painting, collages, 

etc.) 

 

→ Briefly define what is creativity for them. 

→ Experiment the creative phases to create a product. 

 

→ Present their work while using the structure “This is a/an…” and “These are…” 

→ Use descriptive adjectives while presenting their work. 

→ Explain the materials used in their work. 

 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 

→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 
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CONTENTS 

• Artistic elements: 

→ Vocabulary and verbs related to art: brush, canvas, sculpture, plasticine, collage, 

gouache paint, chalks, awls, mix, splash, spin, draw, paint, cut, tear, glue, imagine, etc. 

(CCL) (CEC) 

→ Primary colours: Magenta, Yellow, and Cyan. (CCL) (CEC) (CMCT) 

→ Secondary colours: Orange, Green, and Purple. (CCL) (CEC) (CMCT) 

→ Lighting and saturation: mixing with white and black. (CEC) (CMCT) (CPAA) 

→ Artistic techniques: sculpture, painting, collages, etc. (CPAA) (CMCT) (SIE) 

→ Making predictions (“I think it will be…”) (SIE) (CCL)  

• Creative process: 

→ Meaning of creativity. (CMCT) (CEC) 

→ Phases of the creative process: black, white and red (CEC) 

• Presenting their work: 

→ Sentence structure “This is a/an…” and “These are…” in positive and negative forms 

(adding “not) to present their artistic work. (CCL) 

→ Revision of descriptive adjectives, comparatives and superlatives. (CCL) (CMCT) 

• Attitudes and procedures: 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. (CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

 

EVALUATION CRITERIA 

• Correctly name and identify artistic elements and objects. 

• Accurately name the primary and secondary colours. 

• Effectively state their hypothesis and explain the results. If not in English, with scaffolds 

or in Spanish. 

• Correctly mix colours with purpose and successfully achieve the colour they wanted. 

• Precisely know the basics for different artistic techniques and can use them autonomously. 

 

• Effectively develops a personalized idea of creativity and can briefly define it. If not, shows 

understanding by defining it in Spanish. 

• Successfully goes through the three phases of creativity while working on a product. 

 

• Accurately uses the structure “This is a/an…” and “These are…” to present their work. 

• Effectively uses descriptive adjectives while presenting their products. 

• Briefly explain the materials used in their artistic piece. If not, use scaffolds or Spanish to 

show understanding. 

 

• Demonstrate a positive attitude and show respect towards others and themselves. 
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• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly take care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate 

 

4.12 Unit 12. Once upon a time… 

Level: 4-years-old (2nd of Early Childhood Education) 

Timing: 4 weeks approx. (from the 31st of May to the 21st of June) 

Justification of the Didactic Unit’s topic: 

This last unit is going to be the conclusion of the whole school year. As the common 

thread of the syllabus was stories and storytelling, students have learned a lot about others’ 

creations, and it is time for them to be the authors of their own stories. In this unit the 

students will learn about the physical structure of a book, as well as the structure of a 

story (beginning, middle and end) and its elements (characters, conflict, etc.). They are 

going to use different creative methods —like the idea jar or the story dice— to activate 

the creative process and give them ideas for the final project. Students will also use what 

they have learnt throughout the school year in this last unit, such as descriptive structures, 

prepositions of place, adjectives, comparatives and superlatives, basic action verbs, 

frequent everyday words, structures to express possibility and desires, and diverse 

vocabulary, among others. 

Ryan Reader realized that, even if he learned things about the humans from the books, 

the stories were entertaining. In his free time, he read other stories —more like, saw the 

pictures— and he loved them all! As he has to have a job to keep his identity hidden, he 

thought of becoming a writer, because just like humans put knowledge inside their books, 

he can share his knowledge of his planet by writing. Ryan is asking for help one last time 

and chose A Squiggly Story by Andrew Larsen and Idea Jar by Adam Lehrhaupt (see both 

stories in Annex 9) to learn about writing stories. With the first books the students are 

going to learn about the structure of a story and its elements, and with the second one, 

they will learn about methods to get ideas to write stories. While writing their own stories, 

students will help Ryan to learn about the structure of a book and, hopefully, he can keep 

being an undercover alien with all he has learned in school. 
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PREVIOUS KNOWLEDGE 

• Copy short and simple texts. 

• Diverse vocabulary. 

• Simple sentences to give information about people (name, age, etc.) 

• Expressing preference (like, love, my favourite, etc.) 

• Expressing possession (I have). Use that same structure to physically describe a person. 

• Expressing possibility (can) 

• Expressing desire (wish, want) 

• Comparatives and superlatives (-er/-est, more-than, less-than, etc.) 

• “This is/These are” structure. 

• Prepositions of place. 

• Adverbs of time and other time expressions. 

• Ordinal numbers (first to tenth) and cardinal numbers (1 to 30). 

• Descriptive adjectives. 

• Basic action verbs (walk, go, run, jump, etc.) 

• If they do not remember how to say what they want to say in English, show understanding 

by saying it in Spanish or use scaffolds. 

• Give short answers to simple questions. If not, show understanding of this questions by 

answering in Spanish or with gestures if it is a “yes” or “no” question. 

• Class rules 

 

LEARNING OUTCOMES (OBJECTIVES) 

Students will be able to: 

→ Identify and name the parts of a book (title, front and back cover, author, spine and 

illustrator). 

→ Recognize and understand the structure of a story (dedication, beginning, middle and 

end). 

→ Understand and identify the elements of a story (character introduction, conflict, 

descriptions, narration and dialogues). 

 

→ Create their own story step by step (designing the characters, thinking of a possible 

conflict and a resolution, etc.) 

→ Use different elements of a story to create their own. 

→ Write and illustrate some parts of the story. 

→ Design the cover of a book. 

→ Collaborate with their peers to create a story. 

→ Do a storytelling of their own story for their peers. 

 

→ Copy simple and short sentences that were previously produced orally by them. 

→ Follow and respect the class rules. 

→ Take care of the material. 

→ Have a positive and respectful attitude towards their peers and teacher. 
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→ Work together in pairs or small groups. 

→ Develop attitudes of self-improvement and initiative. 

→ Appreciate and evaluate the effort they put into their work. 

→ Share the materials with their peers. 

→ Use different tools and methods to investigate and search for information 

 

CONTENTS 

• Theoretical contents: 

→ Parts of a book: title, front and back cover, author, spine and illustrator. (CCL) (CEC) 

→ Structure of a story: dedication, beginning, middle and end. (CCL) (CEC) 

→ Elements of a story: character introduction, conflict, descriptions, narration and 

dialogues. (CCL) (CEC) 

• Practical contents: 

→ Creation of a story: designing the characters, thinking of a possible conflict and a 

resolution, etc. (SIE) (CPAA) (CCL) 

→ Designing the book: writing some parts of the story and illustrate the story. (SIE) 

(CPAA) (CCL) 

→ Collaborative story. (SIE) (CPAA) (CSC) 

→ Presentation and storytelling of their own story. (SIE) (CPAA) (CCL) 

• Attitude and procedures: 

→ Collaboration and groupwork (CPAA) (CSC)  

→ Class rules: raising a hand to speak, not interrupting the person who is speaking, 

listening to the teacher, etc. (CPAA) (SIE) (CSC) 

→ 3 Rs: Respect for self, Respect for others and Responsibility for all your actions. 

(CSC) 

→ Class organization and care (CPAA) (SIE) (CSC) 

→ Initiative to improve what they can do and learn new things. (CPAA) (SIE) 

→ Investigation tools and methods. (CPAA) (CD) (SIE) 

 

EVALUATION CRITERIA 

• Accurately identify the parts of a book. 

• Precisely recognize the structure of a story. 

• Correctly identify and understand the elements of a story. 

 

• Successfully create their own story step by step. 

• Include different elements of a story while creating their own. 

• Actively work and participate in the process of creating their stories. 

• Show understanding of the parts of a book by accurately placing the elements while 

creating their own.  

• Show understanding of the structure of a story by accurately following said structure to 

create their own. 

• Effectively collaborate and reach agreements with their classmates to create a collaborative 

story. 

• Successfully tell their own story to the whole class, using scaffolds or not. 
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• Recognize written forms of the words and letters from what they are taught in Spanish and 

successfully copy them. 

• Effectively produce a simple and short sentence orally and copy the written form. 

• Have a positive attitude and show respect towards others and themselves. 

• Can comfortably work together with others, showing collaborative attitudes and 

participating in the groupwork. 

• Properly takes care of the class material. 

• Progressively develop initiative and self-improvement attitudes. 

• Appreciate, be critical and evaluate their own and others' work. 

• Accurately use different tools and methods to gather information and investigate 

 

Activities: 

Week 1 (4 lessons) 

• Lesson 1. 

Ryan Reader will bring the first book into class (A Squiggly Story by Andrew 

Larsen). As always, the students will write what they know about the topic on the 

K column of the KWL chart before reading the story. The teacher will introduce 

some vocabulary before reading the story. Then, the LA will read the story while 

asking questions to check the students understanding. Finally, the students will 

complete the W column with what they want to know about the topic.  

• Lesson 2. 

In this lesson, the students will work on the vocabulary of the structure of a book. 

Using a story that they already know as an example, the teacher and the LA will 

label the parts of the book (cover, title, author, etc.) with pieces of paper. After 

presenting the language, the students will complete an easy worksheet in which 

they’ll have to cut the labels and glue them in a picture of a book. The teacher will 

leave the book used to present the language as scaffold for the students. Then, the 

students will get into small groups and will be given 4 books per group. They are 

going to label the parts of the books. 

• Lesson 3. 

In this lesson the students will work on the vocabulary of the parts and elements 

of a story. As a warm-up, the teacher will tell the story of The Three Little Pigs, 

using flashcards and pictures. While telling the story, the teacher will label the 

parts of the story (beginning, middle and end) as well as some elements 
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(characters and conflict). Later, the students will get into small groups to work 

with different stories (Little Red Riding Hood, Goldilocks and the Three Bears, 

Jack and the Beanstalk and Hansel and Gretel). The LA and the teacher will 

remember the students what the stories are about. Then, they will hand each group 

a set of pictures from their story. They are going to order them and label them, as 

well as circling all the characters. Finally, in the same small groups, the students 

will play charades. One group will be given a part of The Three Little Pigs story 

to represent. After a few minutes of preparation, they will perform for their peers 

and the other groups have to guess what part of the story they are representing, 

and which are their roles. 

• Lesson 4. 

The second book (Idea Jar by Adam Lehrhaupt) is going to be introduced in this 

lesson. The studens will write what they know in the K column from the first 

session’s KWL chart. The teacher and the LA will tell the story with flashcards 

and a little of roleplay to make it interactive. After reading the story, the teacher 

will say some statements about the story to check understanding, and the students 

will answer with a “thumbs up or a thumbs down”. After this, they’ll write what 

they want to know in the W column. Finally, the teacher and the LA will suggest 

the students to make a story altogether as a class to practice before making our 

own stories. 

Week 2 (4 lessons) 

• Lesson 5. 

We are staring to make our common story. The teacher and the LA will place all 

the scaffoldings that might be necessary in the wall (the previous knowledge and 

the vocabulary from the lesson) so students are able to see them. Then, they will 

give out a piece of cardboard to the students. The students can draw a character, 

a place, an antagonist, a conflict or something they’d like to include in the story. 

Then, the whole class will sit in the assembly and will make a story including all 

the ideas from the class.  

• Lesson 6. 

With the story from the previous day, the students will create the story physically. 

They will get into 5 small groups, and each group will take care of a different part 

of the story: character presentation, beginning, two groups working on the middle 
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–or conflict— and the end. The teacher and LA will write some guides for the 

students to follow, because even if they do not understand written English, they 

can copy the letters from simple sentences. 

• Lesson 7. 

After writing a collaborative story, the students are ready to write their own stories. 

In this lesson, the teacher and LA will guide the students, with the necessary 

scaffolds, into writing the beginning of their stories, as well as designing the 

characters that will appear in it. The students will describe what they want to do, 

and the teacher and LA will put it into written words for them to copy. When they 

are finished, they can illustrate those parts of their story. 

• Lesson 8. 

In this lesson the students will continue with the middle and ending of their story. 

Just like the previous lesson, the teacher and the LA will support the students’ 

work. 

Week 3 (4 lessons) 

• Lesson 9. 

This will be the last lessonthe students will be preparing their stories. In this lesson, 

the parts of the book will be remembered, and the students will make the cover of 

their stories. They will also complete anything they have left. 

• Lesson 10. 

My Reading Buddy is going to be the activity done in this lesson. But, this time, 

the students from this class will do the storytelling of the collaborative story for 

the Primary Students.  

• Lesson 11. 

This lesson is going to be a storytelling lesson in which half of the students will 

present their stories to their peers. The LA will help the students in their 

presentation while the teacher assesses the performance of the students with a 

rubric. 

• Lesson 12. 

In this lesson, the other half of the class will perform their storytellings. Same as 

before, the LA will be helping the students while the teacher assesses their 

performance. 
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Week 4 (1 lesson) 

• Lesson 13. 

In this last day, the students will complete a self-evaluation checklist about their 

stories and their storytellings form the previous lessons. They are also going to 

complete the L column from the KWL chart. After that, Ryan Reader will give 

them a medal for being amazing Story Travellers and helping him in keeping his 

identity hidden.  

 

Materials: 

Stories (Annex 9), whiteboard, mini whiteboards, flashcards and scaffolding wall (from 

the contents of this unit and the previous ones), stories (Three Little Pigs, Little Red 

Riding Hood, etc.), game (correctly ordering the story), arts and crafts materials 

(cardboards, paint, awls, markers, scissors, paper, etc.), a rubric for the teacher to assess 

the students and a checklist for students to do their self-assessment. 

 

Attention to diversity measures: 

General measures: 

Students will always have the scaffold for the language in the wall if they need it, as well 

as the vocabulary of this unit and the previous ones.  

Apart from that, teachers will always model, drill or translate language, as well as using 

a lot of gestures to make sure students are understanding the lesson. The teachers will 

correct the students when needed, making sure to do it on the spot when the focus is, for 

example, on phonology, and do it after the student produces the language if the focus is 

fluency. The teacher will also consider the ability of the students to write. Even if they 

will only copy the letters, some students might need a little help while writing. 

The teacher will also upload the stories (A Squiggly Story by Andrew Larsen and Idea Jar 

by Adam Lehrhaupt), all the scaffolds from the previous units and the vocabulary of this 

unit and the activities to the class blog, so every family can have access to it and practice 

at home if they want. 
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Ordinary measures: 

If ordinary measures were necessary, the teachers will modify certain activities to suit the 

needs of the students. And could collaborate with the families if needed. And, if there are 

students who finish the activities fast or who can achieve learning outcomes with a higher 

cognitive or linguistic load, the teacher will prepare some activities for them. Some 

examples can be reading more books (i.e.: One Day, The End by Rebecca Kai Dotlich), 

writing longer stories or longer sentences, etc. 

For D’s case, he could have more individual scaffolding when learning the language and 

while presenting. The scaffolding could be provided by the teacher or a classmate 

depending on the situation. The teacher would advise the family of D. to use the materials 

that were sent by the teacher at home. 

For S’s case, the teacher is going to advise to use the materials too, as well as sending the 

planning for the afternoon lessons (lessons 2, 3, 6, 7, 10 and 11), as she will not be able 

to attend. 

Extraordinary measures: 

If extraordinary measures were necessary, the teachers will collaborate with the families 

and the professionals overseeing the student’s case, modifying the learning outcomes, 

contents and evaluation criteria to fit the student’s abilities and needs.  

 

Complementary and extracurricular activities: 

The same day as lesson 12, which is a Friday, the families will prepare a workshop with 

the help of the teacher. The workshop is going to be from 15:00h to 16:20h. This time 

will be a storytelling session, and the teacher will ask all the families to assist. First, the 

families who volunteered to prepare the workshop will perform the storytelling for the 

students and the other families. After that, the students will show the collaborative story 

of the class to the families. 
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5. Conclusions 

Now that my End of Degree Project is finished, I can say that it’s been a long but 

rewarding journey. The excitement I had since the beginning stayed with me throughout 

the project, and I firmly believe that it is depicted in my work. And it is time to reflect on 

what I have done for the past months. 

Firstly, the topic of the project and the objectives that has. As soon as I knew that I could 

plan as an English teacher, I decided that was what I was going to do. I am very interested 

in the teaching and learning of foreign languages, especially English, so there was no way 

I was going to let this opportunity slip away. I have challenged myself into thinking and 

developing the best Annual Syllabus I could think of. And it really was a challenge. 

Starting from doing such a project in a foreign language, which is something I have never 

done before. I could see my own limitations, but it has also helped me in learning a more 

academic language that will probably be helpful in the future. But, most importantly, I 

have learned a lot about planning as an English teacher in Early Childhood Education. I 

am very grateful for the TEFL training the university gave me this last four years, because 

I resorted to it several times while working on the project. We have planned Didactic 

Units before, but they were all in Spanish, and I realize how different they are from the 

English ones. Even if the curriculum underlines the importance of learning English, there 

are no specific guidelines that a teacher can follow —not like the three main areas for 

Spanish lessons— and it is a matter of seeing your resources and see what you can do 

with them. A lot of creativity and knowledge of the language is needed to make the 

lessons motivating and truly meaningful for the students. But the students will benefit 

from a good teacher that knows how to prepare the lessons and the units. So, even with 

all the difficulties, I am glad I decided to choose this topic for my project because being 

a good English teacher is something I aspire to be, and this experience has brought me 

closer to my goal. However, I think there is room for improvement in several areas, that 

hopefully will get better with time and experience. 

Secondly, story-based learning methodology along with the storytellings was something 

that I was sure I was going to use as well. Reading is one of my passions, and teaching 

through your passions helps you get to your students, as you are more motivated as a 

teacher. Moreover, the combination of English and storytelling was the detonating factor 
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that made me choose this Degree in the first place, and it is great that I could finish it 

doing a whole Annual Syllabus about this. 

The End of Degree project helped me to confirm that I chose the right path, which I’m 

extremely excited to begin professionally. It showed me that, even if I did not trust my 

own abilities that much, I successfully completed this challenge. And now, I have to look 

for the next one. 

Finally, I must mention the help I received from the people around me throughout this 

project, because they were an essential part of it. On one hand, my project director and 

teacher, Lyndsay Buckingham, who has had endless patience with me and has been a 

great support since the beginning. Thank you for everything that you have taught me and 

for always encouraging me through the process, it has been a pleasure. On the other hand, 

my classmates from the Early Childhood Education Degree, with whom I have spent four 

wonderful years —even if these last two were a little different. It has not been easy, but 

we made it together. I wish you all the best. 

 

 

 

 

 

 

 

 

 

 

 

 



106 

 

6. References 

Ausubel, D. (2002). Adquisición y retención del conocimiento. Una perspectiva cognitiva. 

Grupo Planeta. 

Buckingham Reynolds, L., & López Hernández, A. (2020). Apuntes de la asignatura 

Teaching English as a Foreign Language I. 

Garcés-Manzanera, A. (2019). TEFL in Early Years Education and Its Relation to 

Activity Sequencing: A Theoretical Overview. Language Education Forum, 1(1), 6-12. 

http://pubs.sciepub.com/lef/1/1/2/index.html 

Gardner, H. E. (1983). Frames of Mind: The Theory of Multiple Intelligences. Basic 

Books. 

López Hernández, A., & De Artiñano Aguado, A. (2020). Apuntes de la asignatura 

Teaching English as a Foreign Language II.Ç 

Monfort, M., & Juárez Sánchez, A. (2016). El niño que habla. El lenguaje oral en 

preescolar. (16.a ed.). CEPE. 

Prensky, M. (2001). Digital Natives, Digital Immigrants. On the Horizon, 9(5), 1–6. 

https://www.marcprensky.com/writing/Prensky%20-%20Digital%20Natives,%20Digita

l%20Immigrants%20-%20Part1.pdf  

Rodríguez-Rey, R., & Cantero-García, M. (2020). Grandes de la educación. Albert 

Bandura: impacto en la educación de la teoría cognitiva social del aprendizaje. Padres y 

Maestros, 384, 72–76. https://doi.org/10.14422/pym.i384.y2020.011  

Sharma, H. L. (2016). Constructivist Approach for Teaching English: Making Sense of 

Paradigm Shift from the Traditional Approach. International Journal of Science and 

Research, 5, 788–792. https://www.ijsr.net/archive/v5i10/ART20162198.pdf  

Soëtard, M. (2013). Grandes de la educación. Friedrich Fröbel. Padres y Maestros, 350. 

https://revistas.comillas.edu/index.php/padresymaestros/article/view/1002/849  

Tonucci, F. (1990). ¿Enseñar o aprender? La escuela como investigación quince años 

después. Graó. 

Vasta, R., Haith, M. M. & Miller, S. A. (1996). Desarrollo cognoscitivo: la aproximación 

de Piaget. En Psicología infantil (p. 285–342). Barcelona: Ariel. 

http://pubs.sciepub.com/lef/1/1/2/index.html
https://www.marcprensky.com/writing/Prensky%20-%20Digital%20Natives,%20Digital%20Immigrants%20-%20Part1.pdf
https://www.marcprensky.com/writing/Prensky%20-%20Digital%20Natives,%20Digital%20Immigrants%20-%20Part1.pdf
https://doi.org/10.14422/pym.i384.y2020.011
https://www.ijsr.net/archive/v5i10/ART20162198.pdf
https://revistas.comillas.edu/index.php/padresymaestros/article/view/1002/849


107 

 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Cambridge, MA: Harvard University Press. 

Wood, D., Bruner, J. S., & Ross, G. (1976). THE ROLE OF TUTORING IN PROBLEM 

SOLVING. Journal of Child Psychology and Psychiatry, 17(2), 89–100. 

https://doi.org/10.1111/j.1469-7610.1976.tb00381.x 

Legislation: 

DECRETO 17/2008 de 6 de marzo, del Consejo de Gobierno, por el que se desarrollan 

para la Comunidad de Madrid las enseñanzas de la Educación Infantil. BOCM núm. 61, 

de 12 de marzo de 2008. 

DECRETO 89/2014, de 24 de julio, del Consejo de Gobierno, por el que se establece para 

la Comunidad de Madrid el Currículo de la Educación Primaria. 

INSTRUCCIONES de 19 de julio de 2005, de la Dirección General de Centros Docentes 

relativas a la elaboración y revisión del Plan de Atención a la Diversidad, de los Centros 

Educativos sostenidos con fondos públicos de Educación Infantil y Primaria y Educación 

Secundaria de la Comunidad de Madrid. 

https://www.comunidad.madrid/sites/default/files/doc/educacion/instrucciones_de_19_d

e_julio_de_2005.pdf  

Ley Orgánica 2/2006, de 3 de mayo, de Educación. BOE núm. 106, de 04 de mayo de 

2006. 

Ley Orgánica 3/2020, de 29 de diciembre, por la que se modifica la Ley Orgánica 2/2006, 

de 3 de mayo, de Educación.  BOE núm. 340, de 30 de diciembre de 2020. 

ORDEN 680/2009, de 19 de febrero, de la Consejería de Educación, por la que se regulan 

para la Comunidad de Madrid la evaluación en la Educación Infantil y los documentos de 

aplicación. 

REAL DECRETO 1630/2006, de 29 de diciembre, por el que se establecen las enseñanzas 

mínimas del segundo ciclo de Educación infantil. BOE núm. 4, de 4 de enero de 2007. 

 

 

 

https://doi.org/10.1111/j.1469-7610.1976.tb00381.x
https://www.comunidad.madrid/sites/default/files/doc/educacion/instrucciones_de_19_de_julio_de_2005.pdf
https://www.comunidad.madrid/sites/default/files/doc/educacion/instrucciones_de_19_de_julio_de_2005.pdf


108 

 

Webography: 

Competencias clave. (n. d.). Ministerio de Educación y Formación Profesional. 

https://www.educacionyfp.gob.es/educacion/mc/lomce/curriculo/competencias-

clave/competencias-clave.html  

English Singsing. (2015, 21 mayo). How are you? I’m fine. (Greeting song) - English 

song for Kids - Exciting song [Vídeo]. YouTube. 

https://www.youtube.com/watch?v=03XgDWozJOw  

Gergel School. (2014, 17 marzo). Irish Dancing. The Waves of Tory [Vídeo]. YouTube. 

https://www.youtube.com/watch?v=Z8P8mRJuEVY&ab_channel=GergelSchool  

Global Scale of English. Global English language standard. (n. d.). Pearson English. 

https://www.pearson.com/english/about/gse.html 

Imagine Learning. (2011, 16 marzo). The Limerick Song [Vídeo]. YouTube. 

https://www.youtube.com/watch?v=k-rN3DGMCsE&ab_channel=ImagineLearning  

Jbrary. (2017, 28 marzo). The Days of the Week Song [Vídeo]. YouTube. 

https://www.youtube.com/watch?v=eMMdqCw0rDQ  

TEDx Talks. (2012, 16 noviembre). La creatividad es un proceso universal: Jaime 

Buhigas at TEDxRetiro [Vídeo]. YouTube. 

https://www.youtube.com/watch?v=kIWu5KxEGVs&ab_channel=TEDxTalks  

The Kiboomers - Kids Music Channel. (2015, 18 febrero). I’m a Little Leprechaun Song 

for Kids. St Patrick’s Day Song. The Kiboomers [Vídeo]. YouTube. 

https://www.youtube.com/watch?v=BSJsP_EBhR4&list=LL&index=7 

 

 

 

https://www.educacionyfp.gob.es/educacion/mc/lomce/curriculo/competencias-clave/competencias-clave.html
https://www.educacionyfp.gob.es/educacion/mc/lomce/curriculo/competencias-clave/competencias-clave.html
https://www.youtube.com/watch?v=03XgDWozJOw
https://www.youtube.com/watch?v=Z8P8mRJuEVY&ab_channel=GergelSchool
https://www.pearson.com/english/about/gse.html
https://www.youtube.com/watch?v=k-rN3DGMCsE&ab_channel=ImagineLearning
https://www.youtube.com/watch?v=eMMdqCw0rDQ
https://www.youtube.com/watch?v=kIWu5KxEGVs&ab_channel=TEDxTalks
https://www.youtube.com/watch?v=BSJsP_EBhR4&list=LL&index=7


109 

 

7. Annexes 

7.1  Annex 1. General Stage Objectives 

Objetivos Generales de la Etapa por el Decreto 17/2008 de 6 de marzo, del Consejo de 

Gobierno, por el que se desarrollan para la Comunidad de Madrid las enseñanzas de la 

Educación Infantil. 
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7.2 Annex 2. Didactic Objectives for the course 
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7.3 Annex 3. Contents of the official curriculum of the Community of Madrid 
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7.4 Annex 4. Evaluation criteria 

 



122 

 



123 

 



124 

 



125 

 

 



126 

 

7.5 Annex 5. Original Lesson Plan Template 
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Source: Teaching English as a Foreign Language I and II 

7.6 Annex 6. Class puppet, Ryan Reader 

  

Source: Pinterest (https://pin.it/5FsBUBW) 

 

 

 

 

 

 

 

 

 

 

https://pin.it/5FsBUBW
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7.7 Annex 7. Routine song. Days in a week. 

This song is adapted from the song The Days of the Week Song (Jbrary, 2017). It will use 

the same rhythm, but the lyrics and the start will be a little different. The things written 

between brackets and in cursive next to the lyrics is the TPR. 

Before starting to sing, the teacher will count to 7 with their fingers and students will copy 

what the teacher is doing. Then, the song will start: 

Lyrics: 

There are seven days, there are seven days, there are seven days in a week: 

Monday (touch the top of the head), 

Tuesday (touch the shoulders), 

Wednesday (touch the hips), 

Thursday (touch the knees), 

Friday (touch the feet), 

Saturday (roll the arms to the right) 

And Sunday (roll the arms to the left) 

7.8 Annex 8. Routine song. Greeting song. 

The song used in this routine is named Greeting song (English Singsing, 2015). As there 

are three ways of greeting in the song (“good morning”, “good afternoon” and “good 

evening”), depending on the time of the day the song is sang, the lyrics will change. Thus, 

the song is not going to be fully sang in the routines and there is going to be some changes 

made (i.e.: changing “I’m not good” for “I’m fine”) 

Lyrics: 

[For the mornings] 

Good morning. Good morning. 

Good morning. How are you? 

I'm fine. I'm fine. I'm fine. 

Thank you. 

[For the afternoons] 

Good afternoon. Good afternoon. 

Good afternoon. How are you? 

I'm fine. I'm fine. I'm fine. 

Thank you. 
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7.9 Annex 9. Stories. 

Here is a table with the links to a read aloud version of every story used in the Didactic 

Units, with the exception of the Nativity Story, which is a link to a website. 

UNIT TITLE AUTHOR LINK 

1. Hello, school! 
Hello School Priscilla Burris https://youtu.be/r2kpNF_9oho 

We Are All Different Twinkl Originals https://youtu.be/G1avMGuHwuU 

2. Move your body! 
My Body Jill Mcdonald https://youtu.be/yS1NyXZaIMc 

From Head to Toe Eric Carle https://youtu.be/Vjum-5bNmz0 

3. Spooktacular 

Halloween! 

It’s Halloween Night 
Maryann Cocca-

Leffler 
https://youtu.be/Mlij9BI3qBA 

10 Trick-or-Treaters Janet Schulman https://youtu.be/Zw-ei9U9CI8 

4. Wandering 

through my city 
This Is My Town Mercer Mayer https://youtu.be/_Anw0Uxzq4E 

5. Oh deer, 

Christmas is here! 

Bear stays up for 

Christmas 
Karma Wilson https://youtu.be/mblU4h86v58 

The Nativity Story 

The Church of 

Jesus Christ of 

Latter-day 

Saints 

Click here to see website 

6. Shapes here, 

shapes there, 

shapes 

everywhere! 

Big Box of Shapes Wiley Blevins https://youtu.be/XmT3d-khryE 

Big Bigger Biggest SAMi https://youtu.be/_wkqtQs-BuU 

7. Loving me, loving 

you 

Love Is You and Me Monica Sheehan https://youtu.be/z1kyKrRPSDc 

I Like Myself Karen Beaumont https://youtu.be/wTIyUKznXzk 

8. How much fruit! 
The Very Hungry 

Caterpillar 
Eric Carle https://youtu.be/75NQK-Sm1YY 

9. Feeling lucky on 

St. Patrick’s Day! 

Pete the Cat: The Great 

Leprechaun Chase 
James Dean https://youtu.be/aUiAnNXxvHc  

10. Hoppin’ into 

Easter! 

We’re Going on an 

Easter Egg Hunt 

Martha Mumford 

& Laura Hughes 
https://youtu.be/oZgXcZAF9PA 

I Want My Hat Back Jon Klassen https://youtu.be/xaal3PCBO8w 

11. This is art! 
Mit It Up! Hervé Tullet https://youtu.be/DuJzLzE36uA 

Not A Box Antoinette Portis https://youtu.be/qXqFv610g0o 

12. Once upon a 

time… 

A Squiggly Story Andrew Larsen https://youtu.be/rGEZ_6dVmWI 

Idea Jar Adam Lehrhaupt https://youtu.be/4DRZW3cFyNA 

 

https://youtu.be/r2kpNF_9oho
https://youtu.be/G1avMGuHwuU
https://youtu.be/yS1NyXZaIMc
https://youtu.be/Vjum-5bNmz0
https://youtu.be/Mlij9BI3qBA
https://youtu.be/Zw-ei9U9CI8
https://youtu.be/_Anw0Uxzq4E
https://youtu.be/mblU4h86v58
https://abn.churchofjesuschrist.org/study/liahona/2015/12/children/the-nativity-story?lang=eng
https://youtu.be/XmT3d-khryE
https://youtu.be/_wkqtQs-BuU
https://youtu.be/z1kyKrRPSDc
https://youtu.be/wTIyUKznXzk
https://youtu.be/75NQK-Sm1YY
https://youtu.be/aUiAnNXxvHc
https://youtu.be/oZgXcZAF9PA
https://youtu.be/xaal3PCBO8w
https://youtu.be/DuJzLzE36uA
https://youtu.be/qXqFv610g0o
https://youtu.be/rGEZ_6dVmWI
https://youtu.be/4DRZW3cFyNA
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7.10 Annex 10. Final evaluation sheet. 
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7.11 Annex 11. Flashcards. 

Here are examples of some flashcards that are going to be used in the Didactic Unit. 

  

Source: Teachers pay teachers (https://www.teacherspayteachers.com/Product/Freebie-

St-Patricks-Day-Vocabulary-Cards-

590592?epik=dj0yJnU9ZWYtczBuYm1Eb1NmZEZPZDNQNGpvVDltQ2lUVmV6aU

QmcD0wJm49QzFzaXNMNXdNNXdycUxOY19qUFhKZyZ0PUFBQUFBR0M1Rlo4

) 

7.12 Annex 12. Songs and dances for Unit 9 

These songs are all taken from Youtube. 

NAME CHANNEL LINKS 

I’m a Little Leprechaun The Kiboomers https://youtu.be/BSJsP_EBhR4  

The Limerick Song Imagine Learning https://youtu.be/k-rN3DGMCsE  

Irish dancing. The Waves of 

Tory 

Gergel School https://youtu.be/Z8P8mRJuEVY  

https://www.teacherspayteachers.com/Product/Freebie-St-Patricks-Day-Vocabulary-Cards-590592?epik=dj0yJnU9ZWYtczBuYm1Eb1NmZEZPZDNQNGpvVDltQ2lUVmV6aUQmcD0wJm49QzFzaXNMNXdNNXdycUxOY19qUFhKZyZ0PUFBQUFBR0M1Rlo4
https://www.teacherspayteachers.com/Product/Freebie-St-Patricks-Day-Vocabulary-Cards-590592?epik=dj0yJnU9ZWYtczBuYm1Eb1NmZEZPZDNQNGpvVDltQ2lUVmV6aUQmcD0wJm49QzFzaXNMNXdNNXdycUxOY19qUFhKZyZ0PUFBQUFBR0M1Rlo4
https://www.teacherspayteachers.com/Product/Freebie-St-Patricks-Day-Vocabulary-Cards-590592?epik=dj0yJnU9ZWYtczBuYm1Eb1NmZEZPZDNQNGpvVDltQ2lUVmV6aUQmcD0wJm49QzFzaXNMNXdNNXdycUxOY19qUFhKZyZ0PUFBQUFBR0M1Rlo4
https://www.teacherspayteachers.com/Product/Freebie-St-Patricks-Day-Vocabulary-Cards-590592?epik=dj0yJnU9ZWYtczBuYm1Eb1NmZEZPZDNQNGpvVDltQ2lUVmV6aUQmcD0wJm49QzFzaXNMNXdNNXdycUxOY19qUFhKZyZ0PUFBQUFBR0M1Rlo4
https://youtu.be/BSJsP_EBhR4
https://youtu.be/k-rN3DGMCsE
https://youtu.be/Z8P8mRJuEVY
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7.13 Annex 13. KWL chart 

 

Source: Pinterest (https://pin.it/N4fWKiw) 

https://pin.it/N4fWKiw
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7.14 Annex 14. Scaffold for lesson 2, Unit 9 

 

Image of the Leprechaun used was taken from: Freepik 

(https://www.freepik.es/vector-premium/ilustracion-divertida-duende-dibujos-

animados_6962390.htm) 

Source: Author. 

 

 

 

 

 

 

 

 

https://www.freepik.es/vector-premium/ilustracion-divertida-duende-dibujos-animados_6962390.htm
https://www.freepik.es/vector-premium/ilustracion-divertida-duende-dibujos-animados_6962390.htm
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7.15 Annex 15. Bingo for Unit 9 

These are a few examples of the bingo cards. 

 

Source: Author. 

Sources of the pictures: 

• Leprechaun: from Freepik (https://www.freepik.es/vector-premium/ilustracion-

divertida-duende-dibujos-animados_6962390.htm) 

• Rainbow: from LearnEnglish kids 

(https://learnenglishkids.britishcouncil.org/es/node/18508) 

• Shamrock: from Adobe Stock 

(https://stock.adobe.com/es/search?k=shamrock&as_campaign=ftmigration2&as

https://www.freepik.es/vector-premium/ilustracion-divertida-duende-dibujos-animados_6962390.htm
https://www.freepik.es/vector-premium/ilustracion-divertida-duende-dibujos-animados_6962390.htm
https://learnenglishkids.britishcouncil.org/es/node/18508
https://stock.adobe.com/es/search?k=shamrock&as_campaign=ftmigration2&as_channel=dpcft&as_campclass=brand&as_source=ft_web&as_camptype=acquisition&as_audience=users&as_content=closure_tag-page
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_channel=dpcft&as_campclass=brand&as_source=ft_web&as_camptype=acqui

sition&as_audience=users&as_content=closure_tag-page) 

• Clover: from pngkey 

(https://www.pngkey.com/detail/u2q8a9a9q8q8r5w7_shamrock-png-four-leaf-

clover/) 

• Ireland: from Adobe Stock (https://stock.adobe.com/ee/search?k=ireland%20map) 

• Irish flag: from Pinterest (https://pin.it/3FTHLia) 

• Lucky: from Waggoner Wave (https://wagwave.blogspot.com/2021/03/lucky-

us.html) 

• Pot of gold: from creazilla (https://creazilla.com/es/nodes/4416-pot-of-gold-

clipart) 

7.16 Annex 16. Domino. 

These are examples of some domino pieces that can be used. 

Source: Author. 

Sources of the pictures: 

• Leprechaun, Ireland, lucky, shamrock and rainbow: the same sources as stated in 

Annex 15. 

• Puppy: from Nawpic (https://www.nawpic.com/es/puppy-3/) 

• Clock: from Alandeko (https://www.alandeko.com/en/product/wall-clock-

manila-40x40x8cm/2000000936055/) 

• Yawn: from WR mattress (https://wrmattress.com/is-it-normal-to-yawn-

excessively/) 

https://stock.adobe.com/es/search?k=shamrock&as_campaign=ftmigration2&as_channel=dpcft&as_campclass=brand&as_source=ft_web&as_camptype=acquisition&as_audience=users&as_content=closure_tag-page
https://stock.adobe.com/es/search?k=shamrock&as_campaign=ftmigration2&as_channel=dpcft&as_campclass=brand&as_source=ft_web&as_camptype=acquisition&as_audience=users&as_content=closure_tag-page
https://www.pngkey.com/detail/u2q8a9a9q8q8r5w7_shamrock-png-four-leaf-clover/
https://www.pngkey.com/detail/u2q8a9a9q8q8r5w7_shamrock-png-four-leaf-clover/
https://stock.adobe.com/ee/search?k=ireland%20map
https://pin.it/3FTHLia
https://wagwave.blogspot.com/2021/03/lucky-us.html
https://wagwave.blogspot.com/2021/03/lucky-us.html
https://creazilla.com/es/nodes/4416-pot-of-gold-clipart
https://creazilla.com/es/nodes/4416-pot-of-gold-clipart
https://www.nawpic.com/es/puppy-3/
https://www.alandeko.com/en/product/wall-clock-manila-40x40x8cm/2000000936055/
https://www.alandeko.com/en/product/wall-clock-manila-40x40x8cm/2000000936055/
https://wrmattress.com/is-it-normal-to-yawn-excessively/
https://wrmattress.com/is-it-normal-to-yawn-excessively/
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7.17 Annex 17. Limerick 

 

 

This is the story of a Leprechaun named Wyatt, 

whose big desire was to be giant. 

He tried eating magic beans 

and now he can’t be seen! 

Funny how the fortune played with Wyatt! 

 
 

Source: Author. 

7.18 Annex 18. St. Patrick’s craft. 

Example of St. Patrick’s Day craft from lesson 5. 

 

Source: Author. 
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7.19 Annex 19. Self-assessment checklist. 

TICK AN OPTION 

 

YES 

 

NO 

 

SOMETIMES 

I CAN NAME THINGS FROM ST. 

PATRICK’S DAY (LEPRECHAUN, 

CLOVER, POT OF GOLD…) 

   

I CAN RECITE A LIMERICK    

I CAN DANCE TO “THE WAVES OF 

TORY” 

   

I CAN GREET SOMEONE USING 

“TOP O’ THE MORNING!” 

   

I WORKED HARD THIS UNIT!    

Source: Author. 

Source of the pictures: from Daily Serving 

(https://www.dailyserving.com/2012/01/help-desk-the-answer-is-no/) 

https://www.dailyserving.com/2012/01/help-desk-the-answer-is-no/

